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Abstract: 
 
The present study examines students’ use, attitudes and preferences, when it comes 
to EE (Extramural English). EE is defined as English language activities that 
learners are engaged in outside their ordinary language class, such as reading 
books, reading newspapers/magazines, watching TV, watching films, surfing the 
Internet, playing video games, listening to music, etc. The results of the study are 
based on data that was collected from Swedish upper secondary-school learners of 
English over a period of one term on several occasions. Information about students’ 
EE activities was collected by quantitative questionnaires, including both multiple-
choice and open-ended questions. 
 
 The results showed that Swedish upper-secondary school students were engaged 
in many different extramural activities. The extramural activity that the students 
were most often engaged in, was watching English language movies. The second 
most popular extramural activity was watching TV-programs in English with 
Swedish subtitles.  

 

Furthermore, according to the surveyed upper-secondary students, most of their 
language skills they develop with the help of their Extramural contacts with the 
English language. These are for example understanding of spoken English, 
speaking English, understanding of English vocabulary and understanding written 
English. However, when it comes to the written English and the development of 
English grammar, it appears that the students see themselves as developing these 
language skills more successfully within the language classroom than in their free 
time. 
 
The results also showed that, whereas the above-mentioned extramural activities 
were preferred by both boys and girls, there were also some differences in their use 
of extramural activities. Whereas boys rather preferred such activities as “English-
speaking role-playing or computer games”, girls, according to their answers, 
preferred such activities as “reading texts in English”.  
 
The results of this study have shown that, according to the students’ responses, 
there is no strong gender difference when it comes to attitudes about learning 
English in school versus outside the school. 
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1. Introduction 
 

English has a unique position in our world today. People use English in various 

situations. It is spoken by people in all “walks” of life, and for a variety of purposes, 

not least scientific and educational.  

 

English plays an important role in the context of Swedish education and in the 

context of Swedish industry and business. Overall, when it comes to Sweden, it has 

been said that “from the 1950s to the present, English has been enthusiastically 

learnt and used by an ever-increasing proportion of the population, across all walks 

of life” (Bolton and Meierkord 2013: 94). The National Agency for Education in 

Sweden, known as Skolverket1 (2013) describes knowledge of English as not only 

increasing individual's opportunities to participate in different social and cultural 

contexts, in global studies and working life, but also providing new perspectives on 

the surrounding world, enhanced opportunities to create contacts and broader 

understanding of different ways of living. 

 

However, English in Sweden is not learned and used exclusively in the language 

classroom. As Bolton and Meierkord (2013: 94) describe it, English has a prominent 

place in popular Swedish culture through television, the Internet and other mass 

media. So even if language classrooms are an important part of effective language 

learning, English in Sweden is widely learnt and used outside even outside the 

school or language class.   

 

One of the reasons for the extension of out-of-school learning is the development of 

new technology, as mentioned above, such as mobile technology, the Internet, 

online TV, online music, social networks, as well as increased possibilities for 

travelling abroad, etc. All of these activities have an effect on the development of 

so-called Extramural English. Sundqvist (2009: 1) defines Extramural English as 

the English that learners encounter or are involved in outside the walls of the 

classroom. The term Extramural English will be discussed further in section 2.5.  

                                                           
1 Skolverket is the National Agency for Education in Sweden and “is the central administrative 
authority for the public school system, publicly organised pre-schooling, school-age childcare and for 
adult education” Skolverket 2010:6.  
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1.1 Aim  

 

The aim of the study is to investigate Swedish upper secondary students’ views on 

using and learning English outside the classroom in the Swedish context. Thus, the 

research questions of this study are: 

 

• What Extramural activities, if any, are students engaged in?  

• What are students’ attitudes to and beliefs about learning English in school 

versus outside the school? 

• Are there any gender differences in use of extramural activities and attitudes 

about learning English in school versus outside the school?  

  
 

2. Theoretical background 
 

 

This chapter is going to present and discuss the research background of study in this 

essay. To be more precise, this chapter is going to refer to relevant theories and 

specific research findings. Moreover, this essay is going to show how the previous 

research used in this paper is connected to the specific study.  

 

As the focus of this study, on language learning, it seems important to discuss such 

theories as learning and acquisition in second language, but also input hypothesis, 

both developed by Stephen Krashen. Another theory that this subchapter is going to 

discuss is Long’s interaction hypothesis (which in turn is inspired by Krashen’s 

theories) and collaborative dialogue developed by Merrill Swain.  

 

2.1 Second language learning and acquisition 

 

When it comes to theoretical background, it is important to begin with the 

fundamentals, and specifically the terms language learning and language 

acquisition.  According to Sundqvist and Sylvén (2016: 79), there is something 

called the acquisition-learning hypothesis. The terms learning and acquisition are 

often used together, but some researchers stress that they are distinct concepts. One 

of the most well-known theorists who stresses that in terms of language acquisition 

these two definitions should be used independently is Krashen. According to 
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Krashen (1981: 1), people have two independent ways of developing their 

knowledge of a second language: either through acquisition or through learning.  

 

Language acquisition according to Krashen (1981), is a subconscious process and 

such as the process when a child acquires an L1 and L2. “It requires meaningful 

interaction in the target language – natural communication – in which speakers are 

concerned not with the form of their utterances but with messages they are 

conveying and understanding” (Krashen 1981: 1).  

 

Language learning by contrast is something that usually occurs consciously and is 

usually supported by error correction and the presentation of explicit rules (Krashen 

1981: 2). The reason why error correction plays such an important part in the concept 

of language learning is explained by Krashen as follows: “error correction, it is 

maintained, helps the learner come to the correct mental representation of the 

linguistic generalization”. However, according to Ellis (2008: 7), who refers to 

McLaughlin (1987), this distinction may also be seen as problematic, among other 

reasons because of the difficulty to see whether the above-mentioned processes are 

conscious or not.  

 
2.2 Input hypothesis 

 

There is a further important aspect, which is important, when it comes to language 

acquisition. This is something that Krashen labels the input hypothesis. According 

to Krashen (as cited Ellis 1997: 47), input hypothesis implies that learners acquire 

an L2 by being exposed to comprehensible input. This input implies that the learner 

is exposed to the language, which is a little more advanced than the learner’s current 

stage of language competence. According to Krashen (Ellis 1997: 47), success is 

achieved, when interlocutors succeed in making themselves understood in 

communication.  

 

This paper is going to examine what effect, according to students’ views, out-of-

school learning have on their learning of L2. During their free time, the adolescents 

are usually exposed to all different levels of English and often these levels are more 

advanced than students’ language competence. Therefore, by bearing this theory of 
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input and its effect on language learning in mind, this essay is going to examine, 

whether more advanced level of language that upper-secondary school students meet 

in their free time helps them to develop their current level of knowledge, when it 

comes to L2.  

  

2.3 Interaction hypothesis 
 

Using Krashen’s ideas as the basis, Long (1981: 259) suggests that interaction is an 

important element in L2 acquisition. As he explains, “input refers to the linguistic 

forms used; by interaction is meant the functions served by those forms, such as an 

expansion, repetition and clarification” (Long 1981: 259). By using expansion, 

repetition and clarification, a target language speaker can help to develop the 

conversation skills by non-native-speakers. Thus, by these using functions, the 

target language speaker can also lighten other aspects that non-native-speakers are 

struggling within their language learning. According to Lightbown and Spada 

(2006: 114), Long (1996) in his later publications developed his own definition of 

the interaction hypothesis and stressed such as aspects within it, such as ‘noticing’ 

and ‘corrective’ feedback. “When communication is difficult, interlocutors must 

‘negotiate for meaning’, and this negotiation is seen as the opportunity for language 

development” (Lightbown and Spada 2006: 114).  

 

To sum up, interaction is a very important element for language acquisition. This 

paper is going to focus on interaction and its effect on language acquisition by 

analyzing the students’ activities, where they get possibility to interact, either with 

each other (by help of role games, computer games, chatrooms etc.) or with target 

language speaker during their free time. This paper will also focus on what effect 

interaction has on students’ language learning and development of different 

language proficiencies (such as reading and listening comprehension), but also 

ability to express themselves by help of written and spoken language.  

 

2.4 Collaborative dialogue 

 

Collaborative dialogue is also an important concept to bear in mind when discussing 

L2 learning outside the walls of classroom. Collaborative dialogue according to 
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Merrill Swain (2000: 97), involves learners achieving linguistic knowledge by using 

the target language. As Swain summarizes it, “it is a knowledge building dialogue” 

(Swain 2000: 97). It is also a type of dialogue where both the use of target language 

and the learning of this language occur together, the process, when language use 

mediates language learning.  

 

As mentioned above, it is important to bear in mind the theory of collaborative 

dialogue in mind, when discussing L2 learning outside the classroom. The aim of 

this essay is to investigate students’ views on using and learning English outside the 

classroom. In this context the theory about if and how the use of English can 

contribute to the learning of this language.  

 

2.5 Extramural English 

 

Sundqvist and Sylvén (2016: 9) present the term Extramural English, as originally 

coming from Latin, especially used in the phrase “extramural interment”. Sundqvist 

and Sylvén (2016) explain that extramural English refers to English that learners 

come in contact with outside the walls of the classroom (Sundqvist (2009: 24) 

explained also in her previous paper. As Sundqvist (2009) explains, before 

introducing the term Extramural English (EE), she used terms such as extramural 

input in English and extramural exposure to input in English. The reason why she 

decided to change it into EE was that previous terms did not include the concept of 

output and implied passivity. As Sundqvist concludes her discussion regarding the 

chosen term, “thus, I eventually decided on extramural English, a term which covers 

aspects of both input and output and, hopefully, a term which is free of negative 

connotations and collocations” (Sundqvist 2009: 25). 

 

2.6 The effect of Extramural English on students’ learning 
 

One of the first scholars, to discuss the effects of extramural English, is Bialystok 

(1981). It is however important to mention that in her research she does not use the 

term Extramural English. Instead she defines such practice as functional practice 

(Bialystok 1981: 25), which is: “Functional practice occurs when the language 

learner increases his opportunity to use the language for communication such as 

going to movies, reading books, or talking to native speakers” (1981: 33). Through 
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her research, where she examined learning strategies that may be consciously 

employed by any language learner by learning of L2, she discovered that the strategy 

that contributed to the development of all four proficiencies – reading, writing, 

speaking and listening – was functional practice. Pickard (1995: 37) comes 

approximately to the same conclusion. The results of his study show that activities 

that are not specifically recommended by a teacher, such as reading outside the 

classroom and listening to the radio, are efficient strategies for successful language 

learning.  

 

Another activity, often discussed in the context of Extramural English, is watching 

English-speaking TV and films on English. Sundqvist and Sylvén (2016) conclude 

that in the countries that use subtitles rather than dubbing, children become 

familiarized with certain level of English long before they start school. Moreover, 

they add that the more similar and closer the L2 is to the L1, the more positive effects 

watching TV in the L2 will have. d’Ydeawalle and Van de Poel (1999) also made 

the similar statement from the results of their research. According to them, even 

short exposure to foreign language by, for example, watching a 10-minute movie, 

can lead into limited foreign-language acquisition (d’Ydeawalle & Van de Poel 

1999: 242).  

 

A further aspect of Extramural English that, according to Murray (2008: 13) and 

students that participated in his study, contributed to students’ language learning, is 

music and popular culture. According to learners’ stories, they considered pop 

culture to be a catalyst for their motivation in the sense that it fulfilled their need to 

extend their personal worlds. Moreover, pop culture provided the input for language 

learning and at the same time knowledge, which was crucial for participation in 

social conversations. “In addition to this, the use of pop culture as content inspired 

these learners to develop their own learning strategies, making it possible for them 

to personalise the learning process and at the same time add to the repertoire of 

learning strategies that could be made available to other learners” (Murray 2008: 

13).  
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With the development of Internet, new possibilities for developing of English 

beyond the walls of the English classroom became possible. The internet made it 

possible for a great number of individuals around the world to communicate both 

orally and in writing through online chat rooms, communities and various online 

games. For example, Lam (2000: 457) performed a study with a Chinese immigrant 

teenager, living in the USA, who with the help of the Internet managed to develop 

his skills in English and a sense of belonging to a global English-speaking 

community.  

 

When looking more closely at some of the new ways of language learning that 

became possible with the development of the Internet, the electronic communication 

device known as Twitter can be mentioned. Twitter was launched in 2006 as social 

networking and microblogging tool, where each message can consist of no more 

than 140 characters (Sundqvist & Sylvén 2016: 126). Lomicka and Lord (2012: 48) 

were interested in whether Twitter can also be used as a language-learning tool and 

to build community among learners in the U.S. and learners in France and thus to 

provide opportunities to create language practice outside of the classroom. Lomicka 

and Lord (2012) concluded that it has a great potential for learning purposes. To be 

more precise, the results of their study showed that students developed a strong sense 

of community with those beyond their classroom and highly appreciated the 

possibility to communicate outside of class in order to share information, and thus 

build a stronger community among classmates (Lomicka & Lord 2012: 58).  

 

Sundqvist and Wikström (2015: 65) studied the relation between yet another aspect 

of internet practice (out-of-school digital gameplay) and in-school L2 English 

vocabulary learning. According to their conclusions, despite the fact that both gamer 

and non-gamer groups performed well in their study, there is positive relation 

between gameplay and proficiency in L2 English when it comes to boys, who tend 

to have more interest in online gaming than girls do. According to Sundqvist and 

Wikström (2015: 74), many of the boys prefer rather “to learn foreign languages in 

game-like conditions, dissimilar to traditional classroom practice” (Sundqvist and 

Wikström 2015: 74).  
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In previous research, Sundqvist (2009) studied whether extramural English has an 

impact on oral proficiency and vocabulary by Swedish ninth-graders and mapped 

out the different Extramural English activities that students are engaged in. 

Moreover, the aim of her study was also to identify and explicate different 

correlations between extramural English activities and oral proficiency, but also 

between Extramural English and vocabulary. She came to conclusion that despite 

the fact that Extramural English has positive effects on both vocabulary and oral 

proficiency, the positive effect of EE is more significant on vocabulary (Sundqvist 

2009: 219). However, she notes that even a small increase in time spent on EE 

activities makes a significant difference in students’ oral proficiency, especially on 

students, who are spending less time on different EE activities. In addition to that, 

Sundqvist presents the EE activities, which require learners to be more productive 

and rely on their language skills (such as playing, video games, surfing the internet, 

reading books, reading newspapers or magazines). She claims that these activities 

had a greater impact on learners’ oral proficiency and vocabulary comparing to 

activities where learner remains passive (such as listening to music, watching TV or 

films).  

 

One of the studies that focuses specifically on students’ acquisition of vocabulary is 

Sylvén (2010). Sylvén came to the general conclusion that involvement in such 

activities as computer games, role-plays, reading texts in English etc. is an important 

factor that contributes to better results in school. As Sylvén (2010) describes, texts 

in target language (which in this case is English) provide better, more effective and 

richer source for vocabulary acquisition. The study that Sylvén and Sundqvist (2012: 

302) later performed together showed approximately the same results as in the 

studies that they performed individually. They came to conclusion that gaming, as 

an extramural activity, among 9th grade learners correlated positively with their 

learning of L2 vocabulary (Sylvén & Sundqvist 2012: 315). They also came to 

conclusion that the boys outperformed the girls regarding L2 vocabulary, but that 

was rather because the type of game favoured among boys and girls and because of 

the total amount of time invested in game play that differed between girls and boys.  
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Finally, Olsson (2012) also presents a statistically significant correlation between 

students’ extramural contacts in English and sentence length in the written letters. 

In addition to that, “the results also indicate that register variation is greater among 

pupils’ with frequent extramural contacts; they use longer and more unusual words 

in their articles than in their letters” (Olsson 2012: 128). Moreover, by analysing the 

use of linguistic resources for expression of attitude and graduation, Olsson 

concluded that pupils with frequent extramural English contacts use a greater variety 

of such expressions. To add, pupils with frequent exposure to extramural English 

also show greater register variation compared to other groups. In a later study, 

Olsson (2016: 70) confirmed these results and came to a similar conclusion, when 

it comes to positive effects on register variation stemming from extramural English 

activities.  

 

To sum up, the activities, which are not specifically recommended by a teacher, the 

extramural activities that students are mostly engaged in during their spare time, 

have a considerable effect on students learning of L2. Such activities are not limited 

by only reading outside the classroom and listening to the radio, but also the 

activities that became possible with the development of Internet (such as online-

chatrooms and digital gameplay) that also provided great potential for language 

learning purposes.  

 

However, there may be also be found some critical aspects about Extramural English 

and its Effect on L2 acquisition. It can be stated that not all extramural activities do 

not have positive effect on all of language proficiencies, but rather vocabulary and 

oral proficiency. In addition to that, it can be concluded that EE activities that require 

to be more productive and rely on own language skills have better effect on learners’ 

oral proficiency and vocabulary. This paper is going to examine upper secondary 

students’ views on different ways of using and learning English outside the 

classroom, among others what extramural activities do they use and how (and if) 

according to them do these extramural activities help them to develop the different 

proficiencies of their L2.    
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2.7 Gender and language learning 

 

In general, when it comes to the previous research (both from a Swedish and from 

an international perspective), in classroom perspective girls seem to achieve better 

results in different subjects in the classroom context than boys do.  

 

To begin the discussion from international perspective, a study involving 

adolescents in Australia, England, Wales, New Zealand, and Scotland can be 

mentioned (Carr & Pauwels, 2006). It found that girls seem to get better results in 

language studies, than boys, because these studies suited them better. At the same 

time, the authors of the study criticize the standardized and obsolete methods of 

language teaching. According to them, these methods rather suit a “compliant and 

passive girl; the good student’, willing to do boring worksheets because she wants 

to please; who works hard even when the work is neither easy, nor enjoyable – 

because she wants to gain approval” (Carr & Pauwels 2006: 203-204).   

 

In the Swedish perspective, Björnsson (2005: 16) showed that also in Sweden in 

general girls seem to have better results than boys do in different subjects, including 

English and other language subjects. At the same time, in the three basic subjects in 

Sweden (which are Math, Swedish and English), boys seem to achieve better results 

than in any other subject (Björnsson 2005: 15). Björnsson also (2005: 67-68) 

mentions that in general boys read much less in their free time than girls do, and 

instead prefer such activities as playing computer games, watching TV or videos.  

 

Klapp Lekholm (2008: 83) also found significant gender differences, when it comes 

to English, Swedish and Math. These differences, according to Klapp Lekholm 

(2008: 84), imply that girls have a greater degree of interest in and motivation for 

studying English. In addition to that, Klapp Lekholm suggests that it is the reason 

why girls in general come better prepared to the lesson. She states that this is also 

the reason why they manage to develop better study skills, since their approach is 

characterized by interest and motivation, the “one that is culturally valued by 

teachers and by the curriculum” (Klapp Lekholm 2008: 84).  
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However, when it comes to achievements in English based on learning outside the 

classroom, it appears that situation is completely different and rather favours boys. 

For example, Sundqvist (2009: 204) came to the conclusion that boys spend 

significantly more time on different active extramural activities (by for example 

playing video games, surfing the Internet, reading books, reading 

newspapers/magazines) comparing to girls. The girls in turn were engaged in 

Extramural activities where the participant could remain rather passive (listening to 

music, watching TV, watching films).  As a result, extramural English had a greater 

impact on boys’ oral proficiency and vocabulary, than it has on girls’. 

 

2.8 Attitudes and beliefs about language learning  

 

 

When it comes to the focus on students’ own attitudes and beliefs about learning 

English outside versus in the classroom and specifically on students’ views, when it 

comes to the specific language skills, there are not many studies that have focused 

on this topic.  

 

Lamb (2004: 229) performed a study of English language learning attitudes among 

adolescents in provincial Indonesia, focusing on students during their first year in 

junior high school. Lamb came to conclusion that even young learners studied 

English pretty much independently (both inside and outside their classroom), 

however without their teachers’ prescription. Lamb also adds that “their openness 

to the increasing learning opportunities in the local environment is often not 

recognised in local curricula, however, which instead impose a rigid diet of language 

items transmitted by teachers and their textbooks and assessed in national exams” 

(Lamb 2004: 229). 

 

Murray’s (2008: 3) research in turn focused on adult Japanese learners, who were 

studying English as a foreign language and who managed to reach advanced levels 

of fluency without having studied or lived overseas. The learners tell what they did 

to learn the language outside of the classroom. Murray (2008: 6) notes that not all 
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students were motivated to learn, when they studied in junior high school. At the 

same time all these learners who participated in this study shared a common interest 

in American popular culture (TV, movies, and music). This interest in turn 

contributed to their motivation to learn English.  

 

This research will focus more specifically on students’ attitudes, when it comes to 

learning English inside versus outside the classroom. To provide the results more 

specifically, this study will also present what language skills, according to students 

themselves, they develop best inside versus outside the language classroom.  

 

3. Material and Method 
 

 
3.1  Material and method for data collection  

 

 

The material that will be used to investigate the students’ views on using and 

learning English outside the classroom, is based on previous research on similar 

topics and, and more specifically, on questionnaire data from chosen groups of 

students.  

 

The method that was chosen for this project is the quantitative questionnaire, which 

contains questions with several answer alternatives, some of which will be 

completed by questions with open-ended answers to make it possible for students 

provide more detailed information when motivating their answers.  

 

The reason why this data collection method was chosen is partly that it is less time-

consuming compared to interviews, which is important in the context of this essay. 

The other reason has to do with the primary goal of this essay, which is not only to 

investigate the students’ use Extramural English in the context of L2 acquisition, 

but also to find out about their attitudes to and beliefs about learning English in 

school versus outside the school.   

 



 

13 
 

The previous research by Sylvén (2004) focuses on incidental vocabulary 

acquisition among CLIL students, compared with a control group of “traditional” 

students, having Swedish as the main language for instruction. According to Sylvén 

(2004: 11) The CLIL is used as an umbrella in her study and is the abbreviation for 

Content and Language Integrated Learning”. This term “covers all sorts of teaching 

where a language other than the mother tongue of the students is used as the medium 

of instruction” (Sylvén 2004: 11). Sylvén’s study included questionnaire to extract 

information about the personal background of those students who participated in the 

study. This questionnaire in turn includes questions about students’ Extramural 

activities that they participate in (or not) in their free time. Since the aim of this 

thesis is to investigate students’ views on using and learning English outside the 

classroom, the questionnaire used in Sylvén (2004) forms the basis for the 

quantitative questionnaire that will be used in the current study. Some of the 

questions from the original questionnaire (see Appendix 4 and Appendix 5) for 

example concerning the educational background of parents, the students’ housing 

and their attitudes towards standing in front of people and talking Swedish / English 

were removed from the original questionnaire, since they were not relevant for the 

present essay. A further question that was removed from original questionnaire, was 

the question asking whether the student plays a musical instrument, or trains any 

sort of sports. In addition, there were several questions regarding what student 

considers about his/her upper-secondary school program, which were removed. 

However, there also were some questions that were added to Sylvén’s questionnaire 

in order to fulfill the aim of this particular essay. For example the question 14 (see 

Appendix 4 and 5) was revised and instead of only asking students what do they 

think about their development of five language skills in upper-secondary school, the 

questionnaire in this thesis also included the question concerning how do students 

(according to their own opinion) developed above-mentioned language skills (see 

Appendix 6 and 7) in order to ensure that the questionnaire gains the answers for 

chosen research questions about attitudes beliefs about learning English in school 

versus outside the school and whether there any gender differences in these attitudes. 

Moreover, the scale in Sylvén’s research was revised, which from the beginning was 

from 1 to 5 was revised into Likert’s scale, which is from 1 to 4, to avoid the 

tendency among people to circle the middle option. In addition to that, in the 
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question about the sorts of literature that students read, “Sorts of literature” was 

changed into “Sorts of texts” in order to include the web texts as an alternative, since 

many more students nowadays use internet among other things for reading of 

different English-speaking texts.  

 

3.2 The process of data collection 

 

After the revision, a pilot study was carried out by help of one (older) participant in 

order to ensure that survey questions are clear, understandable and fulfill their 

function. Bryman (2008), however, discusses that “in fact, the desirability of 

piloting such instruments is not solely to do to ensure that survey questions operate 

well; piloting has a role in ensuring that the research instrument as a whole functions 

well” (Bryman 2008: 247). When these aspects were ensured and some of the 

questions revised, and it was clear that the research instrument itself fulfilled its 

function well, the questionnaire together with information letter to principals was 

sent to schools. 

 

The participants for this study were students from several upper-secondary schools 

in the province of Dalarna and the city of Stockholm, Sweden. The purpose of this 

study was to collect as much respondents as possible bearing the problem of non-

response in mind, as Bryman (2008: 180) suggests. He also explains that “the issue 

of non-response, and in particular of refusal to participate, is of particular 

significance, because it has been suggested by some researchers that response rates 

to social service are declining in many countries” (Bryman 2008: 180). Using that 

as an argument Bryman suggests that if the aim of a study is to include 450 

respondents and bearing in mind that it could be 20% of non-response, it is better to 

collect something about 540-550 respondents, since approximately 90 are likely to 

be non-respondents. The target here was to collect approximately 50 responses, 

which means that at least from 63 to 65 upper secondary school students needed to 

be contacted. 

 

When choosing the participants, the choice was made by help of the method that 

Bryman (2008: 172) defines as systematic sampling. According to Bryman “with 

this kind of sample, you select units directly from the sampling frame – that is 
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without resorting to a table of random numbers” (Bryman 2008: 172). Within this 

essay the system of criteria for choosing the participants were their education level 

(the students of upper-secondary schools) and age (approximately from 15 to 18). 

From the beginning several upper-secondary schools were contacted, including 

principals and English language teachers. However, at the end only two upper-

secondary schools agreed to participate voluntarily in the presented study.   

 

The result was that there were 60 students, who did answer the questionnaire. From 

these 60 questionnaires, 10 were considered as incomplete. The total number of 

students who completed the questionnaires was 50, of which 27 were girls and 23 

boys. The ages of the students ranged from 16 to 19.   

 

The validity and reliability of the collected data is going to be discussed in following 

subchapter.  

 
3.3 The validity and reliability of chosen data 

 

When discussing validity and reliability of the material, it is important that there are 

several factors that decide whether these aspects are present in the material being 

investigated and the research itself.  

 

But, first of all, it is important to explain the terms reliability and validity 

themselves. As Bryman explains it, “reliability refers to the consistency of a measure 

of a concept” (Bryman 2008: 149). Validity, on the other hand is presented by 

Bryman as follows: “Validity refers to the issue of whether an indicator (or set of 

indicators) that is devised to gauge a concept really measures that concept” (Bryman 

2008: 151).  

 

When it comes to reliability, one of the one of the most important aspects is internal 

reliability (Bryman 2008: 150. This aspect of reliability implies that when you have 

the test where each respondent’s answer to each question forms an overall score, it 

is possible that the questions and their answers are not related to the same thing. 

Since this test was already used by previous research performed by Sylvén (2004) 

and Sundqvist (2009) (despite that their aims were different from the aim of this 
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research, the questionnaires used in their research had the same function: to provide 

general background information about the informants, their motivation for learning 

English, their views on English and to measure extramural English (Sundqvist 

2009).  

 

Another important aspect of reliability is inter-observer reliability, which Bryman 

(2008: 150) describes as follows:  

 

When a great deal of subjective judgement is involved in such activities as the 

recording of observations or the translation of data into categories and where more 

than one observer is involved in such activities, there is the possibility that there is a 

lack of consistency in their decisions.   

 

(Bryman 2008: 150)  

 

When it comes to this issue, since this project is based on a quantitative approach, 

the collected data is already pre-categorized.  In addition to that, the following study 

is performed by only one researcher, which results in no inter-observer dialogue. 

The reliability risk in this essay, concerning inter-observer reliability, might be that 

one researcher is too subjective, when analyzing the gained data.  

 

When it comes to validity, Bryman (2008: 32) brings up four types of validity that 

the researcher needs to be concerned about within his/her essay. The first aspect is 

measurement validity, which mostly has with quantitative research to do and implies 

whether a measure that is devised for a concept really does reflect the concept that 

it is supposed to reflect. As mentioned above, since this questionnaire was used in 

previous research for the similar purpose as in this study, it can be assured that this 

questionnaire does reflect the aim of this study. Moreover, after several revisions of 

the questionnaire used in this study it was assured that each question contributed to 

its overall to the overall point of this thesis and dressed the three research questions.  

 

A second aspect of validity, according to Bryman (2008: 32), is internal validity and 

is concerned with the question, whether one, two or more variables are related to 

each other. Since SPSS will be used in this study to investigate how the different 
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variables correlate (attitudes towards extramural English versus Classroom English 

and gender) the internal validity will be checked by help of using the technique one-

way-analysis of variance (or ANOVA) that will be discussed more specifically in 

the next subchapter.  

 

The third aspect presented by Bryman (2008: 33) is external validity. The issue is 

concerned with the question whether the results of a study can be generalized 

beyond the specific research context. When it comes to this particular thesis, the 

findings of this essay may not be generalized among all students studying English 

in all stages of their pre-university education in all countries of the world. Even if 

the results of this study may to certain extent apply to upper-secondary school 

students from 16 to 18 years in the Swedish context, it is very difficult to generalize 

for entire (even Swedish population), since the sample and amount of students 

engaged in this study is too small to make such generalizations.  

 

The last aspect of validity Bryman (2008: 33) defines is ecological validity, which 

focuses on whether social scientific findings are applicable to people’s everyday 

lives. When it comes to this particular essay, it is important to bear in mind that 

language, in particular the English language, is something that people in Sweden are 

exposed to on a regular basis, not only when it comes formal “language classroom” 

learning, but also when it comes to language learning taking place outside of the 

classroom context. Therefore, any knowledge regarding whether the different 

aspects of language are developed better in the classroom during one’s free time, is 

definitely relevant to people’s everyday life.  

 

3.4 Method for data analysis 

 

Microsoft Excel will also be used specifically in order to summarize the results of 

students’ use of different extramural activities, and to map how the use of different 

extramural activities possibly differs between male and female upper-secondary 

students.  
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However, in order to analyze the data, it will also be input into the statistical software 

known as SPSS (Statistical Software for the Social Sciences)2. The same method for 

analyzing similar data (pupils’ responses on questionnaire) was used by Sundqvist 

(2009). The specific version of SPSS that will be used for analyzing data within this 

essay is IBM SPSS Software 26. 

 

Together with Microsoft Excel, SPSS is the most standard statistical software 

package in applied linguistics and educational research (Dörnyei, 2007:198). 

Moreover, as Paltridge and Phakiti (2010: 39) note, this program is useful for 

performing statistical analysis of quantitative data.  

 

In this study collected data concerning student’s beliefs when it comes to learning 

English in school versus outside the school and gender differences will be analysed 

with help of statistical techniques known as T-test and One-way analysis of variance 

ANOVA. According to Pallant (2013: 109), these two statistical approaches can be 

used when the aim is to find out whether there is a statistically significant difference 

among a number of groups. T-tests in particular are used when there are two groups 

(for example males and females) or two sets of data (before and after), and you wish 

to compare the mean score on some continuous variable. In this particular study, the 

T-test that is going to be used is an independent T-test. To specify, “in this case, you 

collect information on only one occasion but from two different sets of people” 

(Pallant 2013: 109).  

 

4. Results  
 

This section will be divided into four parts (Excluding this introduction part) in 

accordance to three research questions of this study and thus will present the analysis 

of data in systematic way. This section will also relate the results to the research 

questions and bring up connections to the theoretical background. 

 

The first part focuses on reported use of extramural English outside the school 

choice of extramural activities. The second part of this section focuses on students’ 

                                                           
2 21 See http://www.spss.com/ (accessed November 20th, 2017). 
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beliefs about learning of English in school versus outside the school. For this matter 

this part will present two tables: the first one that is the result of checking the internal 

validity and show whether there is a significant difference between variables that 

imply students’ beliefs about how they learn English in school (such as speaking in 

school, writing in school etc.) and between those that describe their beliefs about 

how they learn English outside the school (such as speaking English outside the 

school, writing in school etc.). The second section will also contain the means of 

students’ beliefs about learning English in school versus outside the school. The 

results will then be analyzed with the previous research.  

 

The third part will describe gender differences in students’ use of extramural 

activities and for this matter is going to provide the diagram containing the results 

of gender differences when it comes to students’ choice of extramural activities. 

This part is also going to connect these results with the results from literature.  

 

The fourth and the last part is going to focus on gender differences in beliefs about 

learning English in school versus outside the school. Two tables are presented. The 

first one shows the possible significance of gender and their beliefs about learning 

English inside and outside the classroom. The results are then compared to previous 

research.  

 

4.1 Use of English outside the school 

It is however important to mention that students’ answers were based on the limited 

list of different alternatives that the questionnaire (see Appendix 1). When it comes 

to the extramural activity that the students were mostly engaged in, diagram 1 shows 

that 47 of the 50 students have answered that they watch English-speaking movies 

in their free time. The second most popular English-speaking extramural activity 

was watching TV-programs in English with Swedish subtitles. This activity 

appeared to be interesting for 45 students, whereas 35 students reported watching 

TV-programs in English without Swedish subtitles. When it comes the frequency of 

performed activities, 35 students replied that they were watching English-speaking 

movies “sometime / week”. 
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Figure 1: Reported extramural activities in order of frequency. 

 

In addition to these results can be mentioned that 25 students reported that they were 

watching TV-programs in English with Swedish subtitles “daily” and that 22 of the 

50 students were surfing on Internet “daily” by using English. Despite these results, 

it is very difficult to decide which of these activities is used most frequently by 

students. One may state that this is the activity watching English-speaking movies. 

However “sometime / week” does not imply the same frequency as “daily”. 

Theoretically it may imply the same frequency for some students, since in the 

question about frequency of watching English-speaking movies they did not get any 

other alternative, except for “sometimes / week”. Nevertheless, it does not seem 
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correct to assume that “sometimes / week” and “daily” might imply the same 

frequency, there it is impossible to answer which particular extramural activity was 

used more frequently by students.  

 

43 students answered that they used English for surfing on Internet and of these, 

about half (22 students) chose the alternative “playing English-speaking role or 

computer games”.   

 

Thus, to sum up, watching English-speaking movies and TV-programs in English 

with Swedish subtitles, were the activities that most students reported doing in their 

free-time. Both d’Ydeawalle and Van de Poel (1999) and Sundqvist and Sylvén 

(2016) considered these activities to have a positive effect on learners’ language 

development.  

 

The results also show that computer gaming is an extramural activity that almost 

half of the students reported doing. Sundqvist (2009), Sylvén (2010), Sylvén and 

Sundqvist (2012) as well as Sundqvist and Wikström (2015), considered computer 

gaming to have a significant effect on language proficiency. At the same time, 

according to the results of this study many students reported using English Language 

when surfing in Internet. Lam's study (2000: 457) of a Chinese immigrant living in 

the USA managed to develop his skills in English with the help of Internet.There 

could be more online activities where the students used English, however these were 

not investigated. Sylvén and Sundqvist (2016), and Lomicka and Lord (2012) 

suggest that Twitter might be a useful language-learning tool.  

 

The degree to which use of extramural English activities differs between male and 

female upper-secondary students, will be discussed in the following subsection.  

 

4.2 Learning English in school versus outside the school 

 

This section presents the results of questions 25-36 in order to investigate any 

possible difference in beliefs about learning English in school versus outside the 

school.  
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Table 1 shows the results of the statistical tests and that there is a significant 

difference between different variables (students' attitudes towards their own 

development of different language skills in school versus outside the school). By 

looking at Table 1, one can see that the value in is lower than 0. 001. As Pallant 

(2013: 250) explains, “if the value in the Sig. (2-tailed) column is equal to or less 

than 0,5 (e. g. 03, 01, .001), there is a significant difference in the mean scores on 

your dependent variable for each of two groups” (Pallant, 2013:  250). Too see what 

particular variable (students' belief of developing of particular skill in classroom 

versus outside the classroom) has the highest mean value and which has the lowest, 

the table 2 will be observed. 

 

 

 

 

Table 1. Degrees of freedom, t-values and level of signification for t-test 

between learning and understanding english in school versus outside the school. 

df t Sig. (2-tailed)

Speaking Engligh in school 49 21,19 0,00***

Speaking Engligh outside the school 49 23,87 0,00***

Writing English in school 49 23,48 0,00***

Writing English outside the school 49 23,76 0,00***

Understanding spoken English in school 49 26,86 0,00***

Understanding spoken English outside the school 49 25,10 0,00***

Understanding written English in school 49 27,51 0,00***

Understanding written English outside the school 49 25,14 0,00***

English vocabulary in school 49 22,83 0,00***

English vocabulary outside the school 49 23,47 0,00***

English grammar in school 49 22,63 0,00***

English grammar outside the school 49 18,15 0,00***

Commentary: *p <0.05, **p <0.01, ***p <0.001
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Table 2 shows the mean value (level of development according to students) of every 

language skill that students assumed they managed to develop in and outside the 

classroom.  

 

Overall Table 2 shows that there are differences in students’ beliefs, when it comes 

to learning of English in classroom versus outside the classroom. The total 

(maximal) mean value (Mmaz) of every variable is 4.00. Based on this total mean, 

the mean value for developing speaking English in school is lower (2.88) than mean 

value for developing the same proficiency outside the school (3.22).  The same result 

appears for developing a proficiency for understanding of spoken English in school 

(3.02) versus outside the school (3.32). According to students, they believe that they 

develop an understanding of written English better outside the classroom (3.16) 

versus traditional classroom development of reading comprehension (3.04). The 

same thing also applies to development of vocabulary. According to the students 

themselves, the development of their vocabulary is much more productive outside 

the language classroom (3.12) than inside the language classroom (2.82).  

 

At the same time when it comes to the development of written English, it appears 

that the students consider developing this language skill more successfully within 

the language classroom (3.00) than in their free time (2.90), although the difference 

is very small. There is a bigger difference in opinion concerning their development 

of English grammar in school (2.96) versus outside the school (2.50). So it seems 

they belief that they learn more grammar in school.  

 

Table 2. Means (M ), maximal mean (Mmax) and  standard deviation (s ) for learning English in School versus outside the school

N M M max (s)

Speaking English in school 50 2,88 4,00 0,96

Speaking Engligh outside the school 50 3,22 4,00 0,95

Writing English in school 50 3,00 4,00 0,90

Writing English outside the school 50 2,90 4,00 0,86

Understanding spoken English in school 50 3,02 4,00 0,80

Understanding spoken English outside the school 50 3,32 4,00 0,94

Understanding written English in school 50 3,04 4,00 0,78

Understanding written English outside the school 50 3,16 4,00 0,89

English vocabulary in school 50 2,82 4,00 0,87

English vocabulary outside the school 50 3,12 4,00 0,94

English grammar in school 50 2,96 4,00 0,93

English grammar outside the school 50 2,50 4,00 0,97



 

24 
 

4.3 Gender differences in use of Extramural English 

 

There were no obvious differences between the genders concerning the extramural 

activities they reported they did, except for two activities. The two activities with 

the biggest difference relating to gender were reading and playing computer games. 

As it may be observed from the results of this study, there are 12 boys (52% of all 

boys) and 17 girls (63 % of all girls) reported doing this. Nevertheless, these results 

show clearly that there is still a majority of girls, who prefer reading texts in English 

rather than playing English-speaking role- or computer games (17 girls (63 % of all 

girls) versus 7 girls (26 % of all girls).  

 

Figure 2: Gender differences in relation to extramural activities  
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These results are somewhat similar to Björnsson (2005) and Sundqvist (2009), who 

came to conclusion that boys read less in their free time than girls do and instead 

prefer such activities as playing computer games. At the same time, these findings 

also show that as well as reading,  girls more often participate in “passive activities”, 

such as listening to music, watching TV, watching films.  

 

4.4 Gender differences in beliefs about learning English in school versus 
outside the school 

 

In order to investigate the possible gender differences in attitudes about learning 

English in school versus outside the school, the data collected with the help of the 

questionnaire (See Appendix 1 and 3) was analyzed by help of the one-way ANOVA 

test in the program SPSS. The extent to which there are any differences in attitudes 

between genders when it comes to learning English in school versus outside the 

school will be observed in Table 3 and Table 4.   

 

 

 

 

Table 3 shows that there is no significant difference in the believed level of 

development of different proficiencies differ among girls and boys, when they are 

exposed to English during their spare-time. If this was the case, the value of 

significance (*p) would be lower than 0.05, but here almost all significant values of 

all variables are higher than 0.05. Although, writing and vocabulary learning seem 

to suggest there may be a trend. 

Table 3. Degrees of freedom, F-values and level of signification for one way-ANOVA 

between gender and the variables speaking English, writing English, understanding of spoken 

written English, English vocabulary and grammar outside the school

df F Sig.

Speaking English outside the school. 1 1,39 0,25

Writing English outside the school. 1 3,17 0,08

Understanding of spoken English outside the school 1 2,02 0,16

Understanding of written English outside the school 1 3,00 0,09

English vocabulary outside the school 1 3,75 0,06

English grammar outside the school 1 0,53 0,47

Commentary: *p<0,05
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Table 4 shows that there is no significant difference in the beliefs about development 

of language proficiencies among girls and boys, when it comes to their perception 

of learning English in the classroom.  

 

To sum up, the results of this study have shown that, according to the students’ own 

responses, there is no significant gender difference when it comes to beliefs about 

learning English in school versus outside school. Previous research, both from a 

Swedish and from an international perspective, tends to support the idea that girls 

seem to achieve better results in different subjects in the classroom context than 

boys do. In this sense, the results of this study shows that the girls also believe they 

learn at least as much outside the classroom which contrasts somewhat to Carr and 

Pauwels (2006) and Klapp Lekholm (2008) studies, which found that girls tend to 

develop their language within the language classroom better than the boys do. 

However, at the same time it is difficult to compare the present study with some 

previous studies, since both Carr and Pauwels and Klapp Lekholm in their studies 

focused how students actually performed in the classroom and not on what students 

reported about their own performance. Sundqvist’s study (2009: 88-99) also used 

language diaries, speaking and vocabulary tests, interviews and language diaries  

over a longer period so was more extensive than this study. Thus Sundqvist’s study 

had a possibility to compare students’ reported Extramural English language use 

with the actual results from these tests that showed their actual language 

development. 

 

Table 4. Degrees of freedom, F-values and level of signification for one way-ANOVA 

between gender and the variables speaking English, writing English, understanding of spoken English

, written English, English vocabulary and grammar in school 

df F Sig.

Speaking English in school 1 0,91 0,34

Writing English in school 1 0,10 0,76

Understanding of spoken English in school 1 0,03 0,87

Understanding of written English in school 1 1,26 0,27

English vocabulary in school 1 0,00 0,96

English grammar in school 1 0,80 0,38

Commentary: *p<0,05
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Conclusion 
 

 

To sum up, the aim of this study has been to investigate Swedish upper secondary 

students’ beliefs about learning English outside the classroom in the Swedish 

context. The first research question was about what extramural activities students 

reported they engaged in. The results showed that Swedish upper-secondary school 

students were engaged in many different extramural activities. The two most popular 

activities were watching English-language movies and watching TV-programs in 

English with Swedish subtitles. These results may however be problematized, since 

this study did not focus on, whether students were watching English-language 

movies with Swedish subtitles or without them. This study could not either present, 

which activity students performed more frequently: watching English-language 

movies or watching TV-programs in English with Swedish subtitles. This was not 

able since the questionnaire had different answer alternatives (regarding frequency 

of the particular activity) for questions about English-language movies and TV-

programs in Swedish.   

 

The second question focused on students’ beliefs about learning English in school 

versus outside the school. According to surveyed students, overall they believe they 

learn more of the skills investigated outside the classroom. Most of their language 

skills (such as understanding of spoken English, speaking English, using English 

vocabulary and understanding written English) they develop with the help of their 

extramural activities involving the English language. However, when it comes to 

written English and development of English grammar, students see these as 

developing more successfully within the language classroom than in their free time. 

 

The third research question asked whether there are any gender differences in use of 

extramural activities and in students’ attitudes about learning English in school 

versus outside the school, the results showed that some of the extramural activities 

were preferred by both boys and girls. However, there were also some notable 

differences in their use of extramural activities. Boys preferred such activities as 

“English-speaking role play or computer games”, whereas girls, who participated in 

this study instead preferred such activities as “reading texts in English”. This shows 
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that there is no major difference in whether girls or boys are exclusively engaged in 

“passive” or “active” extramural activities. To specify, according to Sundqvist 

(2009: 202) productive Extramural English activities require learners to be 

productive and to rely on their language skills (for example when playing video 

games, surfing the Internet, reading books, reading newspapers/magazines), 

whereas during passive extramural activities learners can remain fairly passive (for 

example when listening to music, watching TV, watching films). So both girls and 

boys performed these activities but girls preferred reading while boys preferred 

computer games. 

 

For the question whether there are any gender differences in attitudes about learning 

English in school versus outside school, the results of this study have shown that, 

according to the students’ own responses, there is a gender difference for two 

learning activities namely writing and vocabulary learning. The difference is not 

statistically significant however. By using Krashen’s distinction between learning 

and acquisition, it may be stated that within this study the interviewed students in 

addition to their classroom “learning” believe they also “acquire” the language by 

means engaging in different extramural activities.  

 

It is very difficult to make any sort of generalization based on this study. To a certain 

extent this is because this study only looked at what students report and not at how 

they perform in English. Therefore, it is very difficult to discuss their actual 

performance in versus outside the classroom in this study. It is also very difficult to 

make any generalizations concerning, whether the results of this study may apply to 

all upper-secondary students from 16 to 18 years old, in the Swedish context, since 

this study consists of a very small sample of students. However, it is observed that 

both girls and boys believe they improve their skills in English both inside and 

outside the classroom. Both girls and boys also report they that engage in higher 

order activities outside the classroom. These activities differ according to gender. 

Girls tend to read more and boys tend to be involved in computer gaming. Both of 

these activities have been shown to contribute to improved proficiency in English 

according to Sundqvist 2009: 202).  
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The findings in this thesis can have some practical applications. By using the 

information about his or her own student’s preferences, when it comes to the 

different extramural activities that imply the use of English, the teacher can consider 

the lesson planning to be able to make use of the students’ interests and previous 

language experiences and thus help students to develop their language by using 

these.  

 

The survey used in this study included a question about students’ first language (see 

Appendix 1). As the results of this study show, many of the students participating in 

this study, had different first languages and not only Swedish. Bearing this in mind, 

it could be interesting to find out whether the students’ first language has any effect 

on their choice of extramural English activities and their attitudes about the attitudes 

to and beliefs about learning English in school versus outside the school.  
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Appendix 1: The questionnaire  
 

Elevenkät 
 
Hej! 
 
Mitt namn är Pjotrs Hlebnikovs och jag är en student på Högskolan Dalarna och läser 
ämneslärarprogrammet med inriktning mot gymnasieskolan, ämnena tyska och engelska. 
Just nu så gör jag en undersökning för min C-uppsats i ämnet engelska som handlar om 
dina val av aktiviteter och åsikter vad gäller inlärning av engelska utanför klassrummet. 
Min undersökning handlar om vilka aktiviteter du deltar i på din fritid som eventuellt hjälper 
dig att lära dig engelska. 
 
Undersökningen tar också upp vilka åsikter du har om inlärning av engelska i och utanför 
klassrummet, samt om dessa åsikter och val av aktiviteter skiljer sig mellan killarna och 
tjejerna. Detta Google-formulär består till en stor del av frågorna kring din användning av 
olika aktiviteterna på din fritid som bidrar till utveckling av din engelska samt hur du 
upplever din inlärning av engelska i och utanför klassrummet. Din personliga information 
(förutom årskurs och kön) kommer inte att läggas ut offentligt eller nämnas på något annat 
sätt i examensarbetet. 
 
För eventuella frågor är du välkommen att kontakta mig via mejl h12pjohl@du.se eller via 

telefonnummer 0738781786 

 

 
Jag har läst och förstått ovanstående villkor och ger härmed mitt godkännande 
enligt 

ovan 
 

o Ja 

o Nej 

 
Du är  

 
o Tjej 

o Kille 

 

Din ålder: 

 

             _______________________________________________________________ 

 

 

1. Vilket är ditt modersmål? Vilket språk pratar du hemma?  

 

______________________________________________ 

 

 

2. Om ditt modersmål är något annat än svenska, ungefär när började du prata 

svenska? (Kryssa ett alternativ) 

 

o Innan jag började skolan 

o När jag gick i 1:an-3:an 

o När jag gick i 4:an-6:an 

o När jag gick i 7:an-9:an 

 



 

 
 

 

3. Har du vistats i något engelsktalande land? 

o Ja 

o Nej 

 

4. Om ja, i vilket land/vilka länder? 

 

______________________________________________________________ 

 

 

5. Om ja, hur lång tid totalt? 

 

o Mindre än 3 mån 

o 3-12 mån 

o Mer än 1 år 

 

 

6. Pratar du (nästan) bara engelska med någon nära anhörig/kompis? 

 

o Ja 

o Nej 

 

 

7. Om ja, med vem/vilka (mamma, faster, kusin, bästis etc.)? 

 

 

________________________________________________ 

 

8. Läser du engelskspråkiga texter på din fritid (utöver skolarbete)? 

 

o Ja 

o Nej 

 

9. Om ja, hur ofta? 

 

o Dagligen 

o Någon gång/vecka 

o Någon gång/månad 

 

 

10. Om ja, vilken typ av texter läser du? 

 

o Skönlitteratur (deckare, romaner, etc.) 

o Facklitteratur (Instruktionsböcker, manualer, etc.) 

o Veckotidningar (inklusive webbtidningar) 

o Dagstidningar (inklusive webbtidningar) 

o Webbtexter (forum, bloggar, e-tidskrifter, artiklar, etc.) 

 

11. Hur ofta ser du på engelskspråkiga TV-program som ÄR textade på svenska? 

 

o Dagligen 

o Någon gång / vecka 

o Någon gång / månad 



 

 
 

o Sällan eller aldrig 

 

12. Hur ofta ser du på engelskspråkiga TV-program som INTE är textade på svenska? 

 

o Dagligen 

o Någon gång / vecka 

o Någon gång / månad 

o Sällan eller aldrig 

 

13. Hur ofta ser du på engelskspråkiga filmer (bio, dvd/blu-ray, online etc.)? 

 

o Någon gång / vecka 

o Någon gång / månad 

o Någon gång / termin 

o Sällan eller aldrig 

 

14. Spelar du någon form av engelskspråkiga data- eller rollspel? 

 

o Ja 

o Nej 

 

15. Om ja, i vilken omfattning? 

 

o Dagligen 

o Någon gång / vecka 

o Någon gång / månad 

 

16. Om ja, vilken / vilka typer av spel? 

 

 

 

 

17. Skriver du på engelska (utöver skolarbete)? 

 

o Ja 

o Nej 

 

18. Om ja, i vilken omfattning? 

 

o Dagligen 

o Någon gång / vecka 

o Någon gång / månad 

 

19. Om ja, i vilket sammanhang? 

 

o Brev 

o e-mail 

o Chatgrupper 

o Annat 

 

20. Använder du dig av engelska när du surfar på internet? 

 



 

 
 

o Ja 

o Nej 

 

21. Använder du dig av engelska när du surfar på internet? 

 

o Dagligen 

o Någon gång / vecka 

o Någon gång / månad 

 

 

På en skala mellan 1 och 4, där 1=mycket dåligt och 
4=mycket bra, hur tycker att du har lärt dig följande saker 
UNDER din skoltid? 
 
25. Att TALA engelska 
 
1    2      3   4 
      
 
26. Att SKRIVA engelska 
 
1     2   3   4 
 
 
27. Att förstå TALAD engelska 
 
1     2    3   4 
 
 
28. Att förstå SKRIVEN engelska 
 
1   2   3   4 
 
 
29. Engelsk ORDKUNSKAP 
 
1   2   3   4 
 
 
30. Engelsk GRAMMATIK 

 

1   2    3   4 

 

På en skala mellan 1 och 4, där 1=mycket dåligt och 4=mycket 
bra, hur tycker att du har lärt dig följande saker UTÖVER din 
skoltid (alltså UNDER din fritid)? 
 
31. Att TALA engelska 
 
1 2 3 4 
 

32. Att SKRIVA engelska. 
 
1 2 3 4 
 



 

 
 

33. Att förstå TALAD engelska 
 
1 2 3 4 
 
34. Att förstå SKRIVEN engelska 
 
1 2 3 4 
 
35. Engelsk ordkunskap 
 
1 2 3 4 
 
36. Engelsk grammatik 
 
1 2 3 4 
 

Stort tack för att du har fyllt i detta formulär! 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 
 

Questionnaire for students 
 
Hello! 
 
My name is Pjotrs Hlebnikovs and I study upper-secondary school teacher program at 
Dalarna University and my subjects are English and German. For a moment I am 
performing a study for my Bachelor Thesis in English, which focuses on your choice of 
activities and opinions, when it comes to learning Englih outside the classroom. My study 
focuses on what activities do you participate in during your freetime, whic apprently help 
you to develop your English. 
 
This research also focuses on what attitudes do you have, when it comes learning of 
English in and outside the language classroom and whether this choice of activities differs 
amog boys and girls. This Google-form mostly consists of questions about your use of 
different activities in your free time that contribute to the development of your English and 
your attitude towards learning of English in versus outside the classroom.Your personal 
information (except name and gender) will not be published for open access or in any 
other way be mentioned in this thesis.  
 
For further questions you are welome to contact me by email h12pjohl@du.se or by phone 
number 0738781786 

 

 
I read and understood above-mentioned rules and give my approval to participate 
in this study.  

 
o Yes 

o No 

 
You are  

 
o Boy 

o Girl  

 

Your age: 

 

             _______________________________________________________________ 

 

 

1. What are your mother tongue? What language do you speak at home? 

 

______________________________________________ 

 

 

2. If your mother tongue is other than Swedish, when did you start to learn Swedish?  

 

o Before I began the school 

o When I went to 1st to 3rd grade 

o When I went from 4th to 6th grade 

o When I went from 7th to 9th grade.  

 

 

3. Have you visited any Engish-speaking country? 

o Ja 

o Nej 
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4. If yes, what country/countries? 

 

______________________________________________________________ 

 

 

5. If yes, how long have you been there? 

 

o Less than 3 months 

o 3–12 months 

o More than 1 year 

 

 

6. Do you speak (mostly) English with any close relative / friend? 

 

o Yes  

o No 

 

7. If yes with who (mother, cousin, best friend etc.)? 

 

 

________________________________________________ 

 

8. Do you read English-speaking texts (except the school literature)? 

 

o Yes 

o No 

 

9. If yes, how often? 

 

o Daily 

o Sometime/per week 

o Sometime/per month 

 

 

10. If yes, what kind of literature do you read? 

 

o Fiction (novels, dramas, etc.) 

o Non-fiction literature (Instructionbooks, manuals, etc.) 

o Newspapers (including web-newspapers) 

o Daily newspapers (including web-newspapers) 

o Webtexts (forum, blogs, e-journals, articles, etc.) 

 

11. How often do you watch English-speaking TV-shows that are texted into Swedish? 

 

o Daily 

o Some time /week 

o Some time/month 

o Rarely or never 

 

12. How often do you see English-speaking TV-shows that are not texted into 

Swedish? 

 



 

 
 

o Daily 

o Some time /week 

o Some time/month 

o Rarely or never 

 

13. How often do you watch English-speaking movies (cinema, dvd/blu-ray, online 

etc.)? 

 

o Daily 

o Some time /week 

o Some time/month 

o Rarely or never 

 

14. Do you play any English-speaking computer or role games? 

 

o Yes 

o No 

 

15. Om ja, i vilken omfattning? 

 

o Daily 

o Some time /week 

o Some time/month 

 

16. If yes what kind of game (-es)? 

 

 

 

 

17. Do you write in English? 

 

o Yes 

o No 

 

18. If yes, how often? 

 

o Daily 

o Some time /week 

o Some time/month 

o Rarely or never 

 

19. If yes, in what context? 

 

o Letter 

o E-mails 

o Chat groups 

o Other 

 

20. Do use English when you ar surfing in the Internet? 

 

o Yes 

o No 



 

 
 

 

21. If yes, how often do you come in contact with English? 

 

o Daily 

o Some time /week 

o Some time/month 

 

 

 

By using the scale between 1 and 4, where 1= very badly 
and  4 =very good, how do you think you developed 
following skills DURING your school time? 
 
25. To speak English 
 
1    2      3   4 
      
 
26. To write English 
 
1     2   3   4 
 
 
27. To underststand spoken English 
 
1     2    3   4 
 
 
28. To understand written English 
 
1   2   3   4 
 
 
29. English vocabulary 
 
1   2   3   4 
 
 
30. English grammar 

 

1   2    3   4 

 

By using the scale between 1 and 4, where 1= very badly 
and 4 =very good, how do you think you developed 
following skills during your FREE TIME? 
 
31. To speak English 
 
1    2      3   4 
      
 
32. To write in English 
 
1     2   3   4 
 



 

 
 

 
33. To underststand spoken English 
 
1     2    3   4 
 
 
34. To understand written English 
 
1   2   3   4 
 
 
35. English vocabulary 
 
1   2   3   4 
 
 
36. English grammar 

 

1   2    3   4 
 

Thank you very much for filling in this questionnaire! 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 
 

Appendix 2: Information letter to the school principles 
(Including translation into English) 
 

 
 

Till skolchef ansvarig för respektive elevgrupper i gymnasieskolan. 

 

Hej!  

 

Mitt namn är Pjotrs Hlebnikovs och jag är en student på Högskolan Dalarna och 

läser ämneslärarprogrammet med inriktning mot gymnasieskolan, ämnena tyska och 

engelska.  

 

Just nu så genomför jag en undersökning för min C-uppsats i ämnet engelska som 

handlar om gymnasielevers val av aktiviteter och åsikter vad gäller inlärning av 

engelska utanför klassrummet. För att precisera, så undersöker jag vilka aktiviteter 

eleverna deltar i på sin fritid som eventuellt bidrar till deras utveckling inom ämnet 

engelska. Undersökningen tar också upp vilka åsikter har elever kring inlärning av 

engelska i och utanför klassrummet samt om dessa åsikter och val av aktiviteter 

skiljer sig mellan killarna och tjejerna.   

 

Metod som jag tänker använda i samband med min undersökning är en intervjuenkät 

i form av Google-formulär som består till en stor del av frågorna kring elevers 

användning av olika fritidsaktiviteter som bidrar till deras utveckling av engelska 

samt huruvida de upplever att deras engelska har utvecklats i och utanför 

klassrummet.  

 

Elevers personliga information (förutom årkurs och kön) kommer inte att läggas ut 

offentligt eller nämnas på något annat sätt i examensarbetet. Den information som 

undersökningen främst är ute efter är aktiviteterna som elever är engagerade i, 

huruvida de upplever att deras engelska utvecklas såsom i klassrummet, men även 

utanför klassrummet, samt hur skiljer sig dessa val av aktiviteter och åsikter kring 

inlärning av engelska mellan killarna och tjejerna.   

 

För eventuella frågor är du välkommen att kontakta mig via mail h12pjohl@du.se 

eller via telefonnummer 0738781786.  

 

Med vänlig hälsning, 

 

Pjotrs Hlebnikovs  
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To the school chief responsible for participating upper-secondary school 

classes. 

 

Hello!  

 

My name is Pjotrs Hlebnikovs and I study the upper-secondary school program at 

Dalarna University and my subjects are German and English.  

 

At the moment I am doing a study for my BA thesis in the subject English, which 

focuses on upper-secondary school students’ choice of activities and attitudes when 

it comes to learning English outside the classroom. More specifically, I am studying 

what activities students participate in their freetime and whether these contribute to 

their learning of English. This study also investigates what attitudes do students have 

when it comes to the learning of English in versus outside the language classroom 

and also whether these attitudes and choice of activities differ between boys and 

girls.  

 

The method that I am using within this research is the interview questionnaire made 

by help Google Forms program, which mostly consists of questions about different 

spare time activities that contribute to students’ development of English and what 

are their attitudes towards their own development of English, both in and outside the 

classroom.  

 

Students’ personal information (except their age, school year and gender) will not 

be published or mentioned in any other way in this thesis. The information that this 

thesis mostly focuses on, are the activities that students participate in, how do their 

English develops, both inside and outside the classroom and how do the choice of 

activities and attitudes about learning English in school versus outside the school 

differs between male and female students.  

 

In case of any questions you are welcome to contact me via email h12pjohl@du.se 

or by phone number 0738781786.  

 

Kind Regards 

 

Pjotrs Hlebnikovs  
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Appendix 3: Table with results (part one)  
 

 

 

Respondent Kön Ålder Fråga 1 Fråga 2 Fråga 3 Fråga 4

R1 Kille 16 Svenska Ja Storbritanien

R2 Kille 17 Tyska Innan jag började skolan Nej

R3 Tjej 17 Arabiska Innan jag började skolan Ja USA

R4 Tjej 17 Serbiska Innan jag började skolan Nej

R5 Tjej 17 Serbiska Innan jag började skolan Nej

R6 Kille 17 Engelska Innan jag började skolan Ja Storbritanien

R7 Kille 18 Makedonska När jag gick i 7:an - 9:an Nej

R8 Tjej 17 Svenska Ja USA

R9 Tjej 17 Syrianska Innan jag började skolan Nej

R10 Tjej 17 Svenska Ja USA

R11 Tjej 18 Spanska När jag gick i 7:an - 9:an Nej

R12 Kille 17 Arabiska Innan jag började skolan Nej

R13 Tjej 17 Armeniska Innan jag började skolan Nej

R14 Tjej 17 Tyska När jag gick i 7:an - 9:an Nej

R15 Tjej 16 Syrianska Innan jag började skolan Nej

R16 Tjej 17 Arabiska Innan jag började skolan Ja Storbritanien

R17 Tjej 17 Svenska Nej

R18 Kille 17 Assyriska Innan jag började skolan Ja USA

R19 Tjej 17 Syrianska Innan jag började skolan Nej

R20 Kille 17 Arabiska När jag gick i 1:an - 3:an Nej

R21 Tjej 17 Syrianska Innan jag började skolan Ja Storbritanien

R22 Tjej 18 Assyriska När jag gick i 4:an - 6:an Nej

R23 Kille 17 Svenska Nej

R24 Tjej 17 Arabiska När jag gick i 4:an - 6:an Nej

R25 Kille 17 Syrianska Innan jag började skolan Nej

R26 Tjej 17 Arabiska När jag gick i 1:an - 3:an Nej

R27 Tjej 17 Syrianska Innan jag började skolan Ja USA

R28 Tjej 17 Assyriska Innan jag började skolan Ja USA, Storbritanien

R29 Kille 17 Syrianska När jag gick i 4:an - 6:an Nej

R30 Kille 17 Syrianska När jag gick i 7:an - 9:an Nej

R31 Kille 17 Arabiska Innan jag började skolan Ja USA

R32 Kille 17 Spanska Innan jag började skolan Nej

R33 Kille 17 Svenska Ja Storbritanien

R34 Kille 17 Svenska Nej

R35 Kille 17 Arabiska När jag gick i 7:an - 9:an Nej

R36 Tjej 18 Arabiska När jag gick i 7:an - 9:an Nej

R37 Kille 17 Svenska Ja USA

R38 Tjej 17 Arabiska När jag gick i 7:an - 9:an Nej

R39 Tjej 19 Syrianska När jag gick i 7:an - 9:an Nej

R40 Tjej 17 Arameiska När jag gick i 1:an - 3:an Ja Storbritanien, USA

R41 Tjej 17 Arabiska När jag gick i 4:an - 6:an Nej

R42 Kille 16 Svenska Ja Australia

R43 Kille 16 Svenska Ja USA

R44 Kille 17 Svenska Ja Storbritanien

R45 Tjej 16 Svenska Ja USA, Kanada, Storbritanien

R46 Tjej 16 Svenska Nej

R47 Kille 16 Svenska Nej

R48 Kille 17 Svenska Ja Irland

R49 Tjej 16 Svenska Ja USA

R50 Kille 17 Svenska Ja USA



 

 
 

Appendix 4: Table with results (part two) 
 

 

Respondent Kön

R1 Kille

R2 Kille

R3 Tjej

R4 Tjej

R5 Tjej

R6 Kille

R7 Kille

R8 Tjej

R9 Tjej

R10 Tjej

R11 Tjej

R12 Kille

R13 Tjej

R14 Tjej

R15 Tjej

R16 Tjej

R17 Tjej

R18 Kille

R19 Tjej

R20 Kille

R21 Tjej

R22 Tjej

R23 Kille

R24 Tjej

R25 Kille

R26 Tjej

R27 Tjej

R28 Tjej

R29 Kille

R30 Kille

R31 Kille 

R32 Kille

R33 Kille

R34 Kille

R35 Kille 

R36 Tjej

R37 Kille

R38 Tjej

R39 Tjej

R40 Tjej

R41 Tjej 

R42 Kille

R43 Kille 

R44 Kille 

R45 Tjej

R46 Tjej

R47 Kille 

R48 Kille

R49 Tjej

R50 Kille

Fråga 5 Fråga 6 Fråga 7 Fråga 8 Fråga 9

Mindre än 3 mån Nej Ja Dagligen

Nej Nej

Mindre än 3 mån Nej Nej

Nej Nej

Nej Ja Någon gång / vecka

3-12 mån Ja Familj och några vänner Ja Dagligen

Nej Nej

Mindre än 3 mån Ja Släkt Nej

Nej Nej

Mindre än 3 mån Ja Kompis Ja Någon gång / vecka

Nej Nej

Nej Nej

Nej Ja Någon gång / vecka

Nej Ja Dagligen

Nej Ja Dagligen

Mindre än 3 mån Ja Kompis, släkt Ja Dagligen

Ja Kusiner Ja Någon gång / vecka

Mindre än 3 mån Ja Kusiner Ja Någon gång / vecka

Nej Nej

Nej Nej

Mindre än 3 mån Ja Kusin Nej

Nej Nej

Nej Ja Någon gång / månad

Ja Syskon Ja Dagligen

Ja Lagskamrater Nej

Ja Kusiner, vänner Ja Någon gång / månad

Mindre än 3 mån Nej Ja Någon gång / månad

Mindre än 3 mån Ja Barndomsvän i USA, Morbrors familj Ja Någon gång / vecka

Nej Ja Någon gång / vecka

Ja Kompis Ja Någon gång / månad

Mindre än 3 mån Nej Nej

Nej Nej

Mindre än 3 mån Nej Nej

Nej Nej

Nej Nej

Ja Kompis Ja Någon gång / månad

3-12 mån Ja Kompis Nej

Nej Ja Någon gång / vecka

Nej Nej

Mindre än 3 mån Nej Ja Dagligen

Nej Nej

Mindre än 3 mån Ja Flickvän Ja Dagligen

Mindre än 3 mån Ja Styvfar Ja Dagligen

Mindre än 3 mån Ja Bästa vänner Ja Dagligen

Mindre än 3 mån Ja Pojkvän Ja Dagligen

Ja Släkt (Morbror) Ja Någon gång / månad

Ja Bästa vänner Ja Dagligen

3-12 mån Ja Polare från Irland Ja Någon gång / vecka

Mindre än 3 mån Ja Pojkvän Ja Dagligen

Mindre än 3 mån Ja Styvmamma, bästa vän Ja Dagligen



 

 
 

Appendix 5: Table with results (part three)  
 

Fråga 10 Fråga 11

Webbtexter Någon gång/vecka

Sällan eller aldrig

Sällan eller aldrig

Dagligen

Dagstidningar Dagligen

Skönlitteratur, Veckotidningar Dagligen

Dagligen

Dagligen

Dagligen

Veckotidningar, Dagstidningar, Webbtexter Dagligen

Dagligen

Dagligen

Webbtexter Någon gång / månad

Webbtexter Någon gång /vecka

Webbtexter Dagligen

Skönlitteratur, Veckotidningar, Dagstidningar, Webbtexter Någon vecka / vecka

Veckotidningar, Webbtexter Dagligen

Veckotidningar Dagligen

Någon gång / vecka

Dagligen

Någon gång / vecka

Någon gång / vecka

Webbtexter Dagligen

Webbtexter Någon gång / vecka

Dagligen

Facktexter, Webbtexter Någon gång / vecka

Skönlitteratur, Webbtexter Dagligen

Skönlitteratur, Webbtexter Dagligen

Webbtexter Någon gång / vecka

Dagstidningar Sällan eller aldrig

Dagligen

Dagligen

Någon gång / vecka

Någon gång / vecka

Någon gång / vecka

Skönlitteratur, Webbtexter Någon gång / vecka

Någon gång / vecka

Dagstidningar, Webbtexter Någon gång / månad

Sällan eller aldrig

Skönlitteratur, Dagstidningar, Webbtexter Dagligen

Sällan eller aldrig

Webbtexter Någon gång / vecka

Skönlitteratur Någon gång / vecka

Skönlitteratur, Veckotidningar, Dagstidningar, Webbtexter Någon gång / vecka

Skönlitteratur, Webbtexter Någon gång / vecka

Webbtexter Dagligen

Webbtexter Dagligen

Webbtexter Dagligen

Skönlitteratur Dagligen

Skönlitteratur Dagligen
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Respondent Kön

R1 Kille

R2 Kille

R3 Tjej

R4 Tjej

R5 Tjej

R6 Kille

R7 Kille

R8 Tjej

R9 Tjej

R10 Tjej

R11 Tjej

R12 Kille

R13 Tjej

R14 Tjej

R15 Tjej

R16 Tjej

R17 Tjej

R18 Kille

R19 Tjej

R20 Kille

R21 Tjej

R22 Tjej

R23 Kille

R24 Tjej

R25 Kille

R26 Tjej

R27 Tjej

R28 Tjej

R29 Kille

R30 Kille

R31 Kille 

R32 Kille

R33 Kille

R34 Kille

R35 Kille 

R36 Tjej

R37 Kille

R38 Tjej

R39 Tjej

R40 Tjej

R41 Tjej 

R42 Kille

R43 Kille 

R44 Kille 

R45 Tjej

R46 Tjej

R47 Kille 

R48 Kille

R49 Tjej

R50 Kille

Fråga 12 Fråga 13 Fråga 14

Sällan eller aldrig Någon gång / månad Nej

Sällan eller aldrig Sällan eller aldrig Nej

Sällan eller aldrig Någon gång / termin Ja

Dagligen Någon gång / vecka Nej

Någon gång / vecka Någon gång / vecka Ja

Dagligen Någon gång / vecka Ja

Sällan eller aldrig Någon gång / termin Ja

Dagligen Någon gång / vecka Ja

Någon gång / månad Någon gång / vecka Ja

Någon gång / vecka Någon gång / vecka Nej

Någon gång / vecka Någon gång / vecka Nej

Dagligen Någon gång / månad Ja

Sällan eller aldrig Någon gång / månad Nej

Någon gång / månad Någon gång / termin Nej

Dagligen Någon gång / termin Nej

Dagligen Någon gång / vecka Ja

Dagligen Någon gång / vecka Nej

Sällan eller aldrig Någon gång / vecka Nej

Sällan eller aldrig Någon gång / vecka Nej

Dagligen Någon gång / vecka Nej

Sällan eller aldrig Någon gång / vecka Nej

Någon gång / vecka Någon gång / vecka Nej

Dagligen Någon gång / vecka Ja

Någon gång / vecka Någon gång / månad Nej

Någon gång / vecka Någon gång / vecka Nej

Sällan eller aldrig Någon gång / vecka Nej

Dagligen Någon gång / vecka Nej

Dagligen Någon gång / månad Nej

Någon gång / vecka Någon gång / månad Ja

Sällan eller aldrig Någon gång / månad Ja

Dagligen Någon gång / vecka Ja

Sällan eller aldrig Någon gång / vecka Ja

Någon gång / vecka Någon gång / vecka Ja

Någon gång / månad Någon gång / vecka Ja

Dagligen Någon gång / vecka Nej

Någon gång / vecka Någon gång / vecka Nej

Sällan eller aldrig Någon gång / termin Ja

Någon gång / månad Någon gång / vecka Nej

Sällan eller aldrig Sällan eller aldrig Nej

Dagligen Någon gång / vecka Nej

Sällan eller aldrig Sällan eller aldrig Nej

Någon gång / vecka Någon gång / vecka Ja

Någon gång / vecka Någon gång / vecka Nej

Dagligen Någon gång / vecka Ja

Någon gång / vecka Någon gång / vecka Ja

Sällan eller aldrig Någon gång / vecka Ja

Någon gång / vecka Någon gång / vecka Ja

Någon gång / vecka Någon gång / vecka Ja

Någon gång / månad Någon gång / vecka Nej

Någon gång / vecka Någon gång / vecka Nej



 

 
 

Appendix 7: Table with results (part five) 
 

 

Fråga 15 Fråga 16 Fråga 17 Fråga 18

Ja Någon gång / månad

Nej

Någon gång / vecka Nej

Ja Dagligen

Någon gång / månad FIFA Nej

Dagligen World of Worldcraft Ja Dagligen

Någon gång / månad FIFA, Counter Strike Ja Dagligen

Någon gång / månad Candy Crush, Angry Birds och anda appspel Nej

Någon gång / vecka Olika dataspel Nej

Ja Någon gång / vecka 

Nej

Dagligen Bil- och olika race-spel Nej

Nej

Ja Dagligen

Nej

Dagligen Wiz Khalifa's Weed Farm Ja Dagligen

Nej

Ja Någon gång / vecka 

Nej

Nej

Nej

Nej

Någon gång / vecka Krigsspel Nej

Ja Dagligen

Nej  

Ja Någon gång / vecka 

Nej

Ja Någon gång / vecka 

Någon gång / vecka GTA, Battlefield Ja Någon gång / månad

Dagligen CS, FIFA, Bilracerspel Nej

Någon gång / månad MOBA Ja Dagligen

Någon gång / månad Paragon Ja Någon gång / vecka 

Dagligen Olika dataspel Nej

Någon gång / vecka GTA, Battlefield Nej

Ja Någon gång / vecka 

Ja Någon gång / månad

Någon gång / vecka Krigs och strategispel Nej

Ja Dagligen

Nej

Nej

Ja Någon gång / vecka 

Dagligen Counter Strike, World of Warcraft Ja Dagligen

Ja Någon gång / vecka 

Någon gång / vecka GTA, Counterstrike, Strategispel Ja Dagligen

Dagligen Candy Crush, Angry Birds, SIMS Ja Dagligen

Någon gång / vecka SIMS Nej

Dagligen Team Fortress, Counter Strike, Battlefield Ja Dagligen

Dagligen Counter Strike, Team Fortress Ja Någon gång / vecka 

Ja Någon gång / vecka 

Ja Dagligen



 

 
 

Appendix 8: Table with results (part six) 
 

 

 

 

Fråga 19 Fråga 20 Fråga 21

Annat Ja Dagligen

Nej

Ja Någon gång / vecka

Chatgrupper Ja Dagligen

Ja Någon gång / vecka

Brev, e-mail, Chatgrupper, Annat Ja Dagligen

Chatgrupper Ja Någon gång / vecka

Ja Någon gång / månad

Ja Någon gång / vecka

Chatgrupper Ja Dagligen

Ja Någon gång / månad

Ja Dagligen

Ja Någon gång / vecka

Chatgrupper Ja Dagligen

Ja Dagligen

E-mail, Chatgrupper, Annat Ja Dagligen

Ja Någon gång / vecka

Annat Ja Någon gång / vecka

Ja Någon gång / vecka

Nej

Nej

Nej

Ja Någon gång / vecka

E-mail, Chatgrupper Ja Dagligen

Ja Någon gång / vecka

Chatgrupper Ja Dagligen

Ja Dagligen

Annat Ja Dagligen

Annat Ja Någon gång / vecka

Ja Dagligen

Chatgrupper Ja Dagligen

Brev Ja Någon gång / månad

Ja Någon gång / vecka

Nej

Chatgrupper, annat Ja Dagligen

E-mail, Annat Ja Dagligen

Ja Någon gång / vecka

Chatgrupper, annat Ja Någon gång / vecka

Nej

Ja Dagligen

Chatgrupper Nej

Chatgrupper Ja Någon gång / vecka

Chatgrupper Ja Dagligen

Chatgrupper Ja Dagligen

Chatgrupper Ja Dagligen

Ja Någon gång / månad

Chatgrupper Ja Dagligen

Chatgrupper Ja Någon gång / vecka

Chatgrupper Ja Någon gång / vecka

Chatgrupper Ja Dagligen



 

 
 

Appendix 9: Table with results (part seven) 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Fråga 22 Fråga 23 Fråga 24 Fråga 25

4 4 3 4

1 1 1 1

2 2 3 2

4 4 4 4

3 4 4 3

3 3 3 3

2 2 2 3

4 3 3 3

2 2 3 3

3 2 4 3

2 2 2 2

4 4 4 4

2 3 1 2

3 3 3 2

2 1 2 2

4 4 3 3

4 4 4 4

3 3 3 3

2 2 2 2

4 4 4 4

3 2 3 3

3 2 2 2

3 4 3 4

4 4 4 4

4 4 4 3

2 4 4 3

3 3 3 3

4 4 4 4

3 3 3 3

3 3 4 3

2 2 2 2

2 3 3 3

4 4 4 4

4 4 4 4

1 2 3 2

3 3 3 3

2 2 2 2

3 3 3 3

1 2 2 2

4 3 4 3

2 2 3 3

3 4 3 4

2 3 3 4

3 3 3 3

4 4 3 4

4 4 3 3

2 3 3 4

1 2 3 3

4 4 3 4

3 3 2 3



 

 
 

Appendix 10: Table with results (part eight) 
 

 

 Fråga 26 Fråga 27 Fråga 28 Fråga 29 Fråga 30 Fråga 31 Fråga 32 Fråga 33

3 4 2 3 4 4 3 4

1 1 1 1 1 1 1 1

2 2 1 1 1 1 1 1

4 4 4 3 4 4 3 2

3 3 3 3 3 3 4 3

3 3 3 3 3 3 3 3

2 2 3 2 3 3 3 2

3 3 3 3 3 3 3 3

1 2 2 2 2 2 1 2

2 2 4 2 4 3 4 2

2 2 2 2 2 2 2 2

4 4 4 4 4 4 4 4

2 2 4 4 4 4 4 4

2 2 4 3 4 4 3 4

2 2 2 2 2 2 2 2

4 3 4 3 3 3 4 3

4 4 4 4 4 2 3 3

3 2 3 3 3 3 3 2

2 2 2 2 2 2 2 2

4 4 4 4 4 4 4 4

3 2 3 3 3 3 3 1

2 1 2 2 2 2 2 2

4 4 4 4 4 4 4 4

4 4 4 4 4 4 4 4

3 3 4 4 4 4 3 3

3 3 3 2 4 4 3 2

3 3 3 3 3 3 3 3

4 4 4 4 4 4 4 4

2 2 3 3 2 2 2 2

4 2 3 2 4 3 3 2

2 2 3 3 4 4 4 3

3 3 3 3 3 3 3 3

4 4 4 4 4 4 4 4

4 4 4 4 4 4 4 4

2 3 2 2 2 3 2 3

3 4 4 3 4 3 3 2

2 2 4 3 4 3 4 2

3 3 2 3 3 3 3 3

2 3 1 1 1 1 1 1

3 3 4 2 4 3 2 2

2 2 2 3 3 4 3 2

3 4 4 3 4 3 4 1

3 4 4 3 4 4 4 2

2 4 4 4 4 3 4 2

4 4 4 3 4 4 4 3

4 4 4 2 4 3 3 1

2 3 4 3 4 4 4 2

2 3 4 4 4 4 4 1

3 4 4 4 4 4 4 2

3 4 4 3 4 4 4 2


