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Abstract  
Due to the fact that adolescents are familiar with so many different media and technology 

resources today, learning in a conventional way is no longer effective. The aim for this literature 

review was to analyse what research shows about the use of film as a teaching tool in English 

to develop students’ linguistic and critical thinking skills in upper secondary EFL classrooms. 

The results disclosed that film can improve students’ linguistic skills and critical thinking. One 

reason for this is that film is already such a large part of students’ lives and provides a 

meaningful and familiar context for them and that film offers visual support. Studentsʼ felt 

motivated to see and experience “real-life” situations as opposed to reading the conventional 

textbook. Interaction between the students also proved to be vital in developing their language 

skills. Results also showed that it is imperative that teachers present film not only as a tool of 

entertainment, but one for teaching as well. This can be done by creating contextualized 

assignments related to the film. The literature review concluded that there are gaps in 

knowledge of this subject and that further research is desirable.  
 
 
 
 
 
Keywords: Film, Second Language (L2), Second Language acquisition (SLA) English as a 

Foreign Language (EFL), communication skills, critical thinking skills, constructivism, input 

hypothesis  
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1 Introduction 
The importance and high status of the English language in today´s Swedish society and all over 

the world is hard to oppose and learning it satisfactorily is a necessity for many students. There 

are four skills of language learning that are needed for an individual to understand and produce 

spoken language for correct and effective interactive communication, namely listening, 

speaking, reading and writing (British Council, 2019b). Mastering all these different 

communication skills, in an L2 language, nonetheless, can be quite demanding, as suggested by 

the goals outlined in the English syllabus for Swedish upper secondary school:  
 
Students should be given the opportunity, through the use of language in functional and meaningful 

contexts, to develop all-round communicative skills. These skills cover both reception, which means 

understanding spoken language and texts, and production and interaction, which means expressing oneself 

and interacting with others in speech and writing, as well as adapting their language to different situations, 

purposes and recipients. Through teaching students should also be given the opportunity to develop 

correctness in their use of language in speech and writing, and also the ability to express themselves with 

variation and complexity. In addition, students should be given the opportunity to develop their ability to 

use different strategies to support communication and to solve problems when language skills are 

inadequate. (Skolverket, 2011a. p. 1.) 

 

Making sure that the students acquire all these different communication skills can be 

challenging for educators and finding tools that motivate learning is crucial. Teenagers today 

are exposed to a vast amount of different media and technology resources, making it 

problematic to motivate learning in a conventional way. Schools and teachers have to recognize 

that in order to effectively educate adolescents and to offer a meaningful context for language 

development students need teaching that builds on their previous learning experiences and 

current needs and interests. In fact, this is highlighted in the syllabus affirming that “In teaching 

students should meet written and spoken English of different kinds, and relate the content to 

their own experiences and knowledge” (Skolverket, 2011a, p. 1).  

 

Listening is the language skill most widely used and is not only a skill in language performance 

but also a critical one when acquiring an L2 language (Rost, 2001, p. 7). Despite this, the 

development of listening comprehension receives the least systematic attention from teachers 

and instructional materials, unlike reading and writing. Even though students are exposed to 

more listening activities in classrooms today, many learners are still left to develop their 

listening skills on their own with minuscule support from the educator (Vandergrift & Goh, 

2012, p. 4). Research also shows that listening is often the weakest skill for many language 

learners (ibid. p. 13). With the arrival of visual media, like film, television and digital video, 

the technology offered for the purpose of developing listening skills has advanced tremendously 

and connecting a visual element to listening instruction has improved the authenticity of 

classroom listening practice. This is certainly accurate for settings where the visual factor is an 

essential part of the listening context and offers understanding the same way it would in “real- 

life” listening contexts (ibid. p. 219). Apart from film offering new ways to work with listening 

comprehension, it also offers examples of English used in “real” situations outside the 

classroom, mostly the language of “real-life” conversation where students are exposed to 

natural expressions as well as the natural flow of speech (Donaghy, British Council, 2014).  

 

Practically everyone watches films today, whether it be on a big screen in the cinema, on a 

computer, on an iPad or on a smartphone, and since films and tv shows are such essential parts 

of a student’s life, one tactic for educators to accommodate their students´ interests could be to 

bring film into the language classroom. Indeed, film is an integral part of teaching, as one of 
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the aims with the English subject is to give the students “the opportunity to interact in speech 

and writing, and to produce spoken language and texts of different kinds, both on their own and 

together with others, using different aids and media” (Skolverket, 2011a, p. 1). Furthermore, 

under core content it is stated that the teaching should cover “spoken language, also with 

different social and dialect features, and texts that instruct, relate, summarise, explain, discuss, 

report and argue, also via film and other media” (ibid. p. 3).  

 

The knowledge possibly gained by students through the media of film might also include other 

relevant aspects, as it is stated in the English curriculum that the core content of the subject 

should cover information about “Living conditions, attitudes, values and traditions, as well as 

social, political and cultural conditions in different contexts and parts of the world where 

English is used” (ibid.) Moreover, “it is the responsibility of the school that all individual 

students can use non-fiction, fiction and other forms of culture as a source of knowledge, insight 

and pleasure” and “have the ability to critically examine and assess what they see, hear and read 

in order to be able to discuss and take a view on different issues concerning life and values” 

(Skolverket, 2011b, p. 8). 

 

Thus, film if used appropriately, have the potential to encourage students critical thinking as 

well.  

 

1.1 Aim and research questions 
The aim of this thesis is to investigate and analyse what research shows about teachers using 

film in upper secondary EFL classrooms to develop students’ linguistic and critical thinking 

skills. To achieve the aim of the thesis, the following research questions will be applied:  

 

• What does research say about the use of film and students’ listening comprehension and 

communication skills?  

 

• What does research say about the use of films and students’ critical thinking skills?  
 

 
2 Background 

This section provides definitions of key terms relevant to the context of the study. 

 

2.1 SLA and EFL  
Second language (L2) acquisition (SLA) alludes to individuals and groups who are learning a 

language after learning their first one as young children, and to the progression of learning that 

second language. Informal L2 learning is acquired in natural contexts while formal L2 learning 

takes place within classrooms, L2 learning can also involve a mixture of the two (Saville Troike, 

2012, p. 2). There are a number of different definitions regarding language education for people 

learning English. The British Council define English as a foreign language (EFL) as “learning 

and using English as an additional language in a non- English-speaking country”. English as a 

second language (ESL) and English for speakers of other languages (ESOL) however, means 

using and learning English as a new inhabitant in an English- speaking country. (British 

Council, 2019a). These definitions are useful when deciding the type of purpose the second 

language will have, because it might affect what is learnt. A foreign language is not commonly 

used in the learners´ direct social milieu but applied in multicultural situations in which English 

may be used as the lingua franca or studied as a requirement in school, and the language has no 

direct or essential practical application (Saville Troike, 2012, p. 4).  
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In the context of the present thesis, L2 learning is to be understood as a mixture of both informal 

and formal learning and the students learning English as EFL students.  

 
2.2 Listening comprehension 
Listening is a term used in language teaching that refers to a complex process for understanding 

spoken language. It is an important skill that allows language learners to gain and interact with 

language input and that helps develop other language skills (Vandergrift & Goh, 2012, p. 4). 

Though often neglected, listening has had a place in the language classroom for approximately 

the last fifty years. During this period the methods for conducting listening activities have 

changed and three types of listening instruction have been implemented over the years. In the 

first type, namely the text-oriented instruction, emphasis rested on recognizing and 

understanding different components of listening input such as individual sounds and 

phonological features as well as key words and phrases. This method tends to test rather than 

teach listening (ibid. p. 6). The second method, namely communication-oriented instruction, 

placed listening as a distinct and important skill in language learning where it was presented as 

a complex set of skills and micro-skills. Just like the skills of reading and writing, listening was 

viewed as a multifaceted communicative skill that had to be learned instead of something that 

could simply be “picked up” by language learners (ibid. p. 8). The third and last method, 

learner-oriented instruction, is the one that comes closest to teaching learners how to listen. 

Here, teacher modelling and scaffolded listening practices in metacognitive processes proved 

to be of great worth for aiding students learn how to listen, where they were shown concrete 

ways of managing their mental processes for listening (ibid. pp. 11-12). Over the last five 

decades listening has gradually become more important in the language curriculum, and while 

this is an immense development from the time when listening was simply subjugated to further 

other pedagogical goals, listening receives the least structured support in L2 classrooms (ibid. 

p. 13).  

 

Research on how multimedia, like film, can improve the development of listening skills shows 

complex findings with significant differences in importance by types of technology, methods 

of delivery, and function within the learning context (Vandergrift & Groh, 2012, p. 219). 

Therefore, choosing the right input and dividing that input into controllable and suitable pieces, 

developing support material and training learners how to best use this input, are crucial aspects 

in the language instruction to facilitate the development of listening skills (Rost, 2001, p. 13).    

 

2.3 Communication skills 
Acquiring a second language involves more than knowledge of the language itself. Social and 

cultural knowledge that is embedded in the target language must also be learned for appropriate 

language use (Saville Troike, 2012, p. 105). Communicative competence is a basic principle 

within the field of sociolinguistics and simply put, the term means “what a speaker needs to 

know to communicate appropriately within a particular language community” (ibid. p. 106). 

This entails knowing when to speak (or not), what to say to whom, and how to say it 

appropriately in different situations. Students learning a foreign language, such as English, 

usually do so within the context of their own native culture and are offered limited opportunities 

to interrelate with members who speak the language natively. They also have little opportunity 

or necessity to participate fully in the foreign language society, in fact, very often the only 

reason for studying the language is because it is required for graduation. With all this in mind, 

the definition of communicative competence as “what a speaker needs to know” and also how 

to judge the relative success in attaining this knowledge, rest within the social context in which 

the speaker learns and uses the language (ibid. pp. 107-108).  
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Films offer examples of English used in “real” situations outside the classroom, mostly the 

language of “real-life” conversation where students are exposed to natural expressions and the 

natural flow of speech. This can be very useful for students who do not live in English- speaking 

environments. The visuality of film is also an important language teaching tool since it enables 

learners to understand more by taking the language in a full visual context. Film helps the 

learner to grasp an understanding by permitting them to listen to language being exchanged and 

seeing such visual supports like facial expressions and gestures working at the same time. The 

visual clues support the verbal message and provide a focus of attention (Donaghy, 2014). 

 

Communication skills in the context of this essay are to be perceived as socio-cultural 

knowledge and language skills for using the English language in different contexts.   

 

2.4 Critical thinking skills 
Critical thinking is the capability to analyse information in a rational manner, to solve problems, 

and to separate and estimate understood assumptions, principles, and points of view while 

seeing alternatives perspectives (Celce Murcia, Brinton & Snow, 2014, pp. 19-20).  

 

One necessary aspect for being able to think in a critical manner is cognitive development, and 

an important contribution regarding the concept and classification of cognitive skills is the 

system that came to be named Bloom´s taxonomy. Bloom´s taxonomy (see figure 1) covers six 

different categories of cognitive skills reaching from lower-order skills that involve less 

cognitive processing to higher-order skills that involve more extensive learning and degree of 

cognitive processing (Adams, 2015, p. 152).  

 
Figure 1. Bloom´s taxonomy of cognitive skills 

 

The first skill, knowledge, is the foundational cognitive skill that refers to the remembering of 

specific pieces of information like facts and definitions. The second skill, comprehension, refers 

to understanding where the learners show comprehension of the meaning of the information 

that they encounter by paraphrasing it in their own words or explaining a principle to others. 

The third skill is application, where the learners use and implement what they have learnt in 

new ways. The fourth cognitive skill is analysing and this, is where the actual critical thinking 

begins to take place. To differentiate between fact and opinion and to recognise the claims for 

which an argument is built need analysis where you relate what you know to other examples 

and evidence. After analysing comes the cognitive skill of synthesis, where the learner theorises, 

critiques and checks the information. The final cognitive skill in Bloom´s taxonomy is called 

Evaluation

Synthesis

Analysis

Application

Comprehension

Knowledge
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evaluation, which entails reflection and feedback and where the learner makes his or her own 

interpretation (ibid. p. 152). Bloom´s taxonomy is beneficial in two respects: one is that the use 

of the taxonomy helps teachers to reflect upon the aims of the learning process in 

communicative terms and consider what the learner can do as a result of the instruction, and 

two, by using the learning goals from Bloom´s taxonomy teachers underline the need for 

including learning purposes that require higher levels of cognitive skills, which brings deeper 

learning and transfer of knowledge and skills to a greater variety of tasks and contexts (ibid. p. 

153). 

 

3 Theoretical framework 
In order to understand how film can be used as a teaching tool the thesis rests upon the 

theoretical framework of cognitive theory, constructivism (particularly social constructivism) 

and Krashen´s input hypothesis.  
 
3.1 Cognitive theory and constructivism 
Cognitive theory originates from cognitive psychology which is the science of how the mind 

works. It deals with the higher mental processes such as memory, perception, learning, 

thinking, reasoning, language, and understanding (Heckman, 1993, p. 7). Cognitive theory 

applied to the notion of learning suggests that learning is a process of knowledge construction 

and not of immersion and storing. Thus, people use what they already know when building new 

knowledge, and learning is closely related to the context in which it takes place (ibid. p. 5). The 

use of cognitive theory emphasizes obtaining a more explicit understanding of the nature of 

“real-world” problems and in what ways people deal cognitively with them. Obtaining this 

understanding makes it possible for teachers to create education environments which reflect 

contextual aspects of “real-world” activities (ibid. p. 21). Therefore, using tools that students 

can relate to from their own world outside school, such as film, might serve as an effective 

language teaching and learning device.  

 

Constructivism is a learning theory closely linked with cognitive theory. The meaning of 

constructivism differs according to one´s perspective and theoretical stance. A common feature 

in many definitions is the notion that the development of understanding requires the learner to 

actively engage in meaning- making (Ultanir, 2012, p. 196). Social constructivists see learning 

as a social process, neither individual nor passive and in order for learning to be effective and 

lasting the individual has to be engaged in social activity with a range of others, in a social 

context and with new or repeated sensory input, such as pictures and music that is related to 

pre-existing knowledge and understanding (Pritchard & Wollard, 2010, p. 7). Constructivist 

teaching entails critical thinking, motivation, learner independence, feedback, dialogue, 

language, explanation, questioning, learning through teaching, contextualisation, experiments 

and/or “real-world” problem solving. The constructivist teacher merits learner reflection and 

cognitive struggle and inspires peer collaboration (ibid. p. 45). Additionally, constructivist 

teaching promotes a rich and problem-solving context that encourages the learner´s enquiry, 

discovery, understanding and interpretation (ibid. p. 47). Film, if used appropriately can 

successfully aid in all of these teaching strategies. Dewey, a key figure who developed the idea 

of what constructivism entails, thought that students should be able to apply the concepts they 

are trying to learn within meaningful activities, and schools and classrooms have to be real, 

genuine and meaningful for them (Ultanir, 2012, p. 206). Suggesting again that students’ 

familiar concept of film might prove useful in the language classroom in order to develop their 

different language skills.  
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3.2 Krashen´s monitor model and input hypothesis  
The monitor model is an approach to SLA (second language acquisition) that was presented by 

Krashen in 1978, offering a collection of five hypotheses of how a second language is developed 

and the main principle behind the theory is that knowledge is learnt in different stages (Saville 

Troike, 2012, p. 47). Krashen argues that adults have two separate and independent ways of 

developing competence in a second language, namely acquiring a language and learning a 

language. The first notion implies a process that is similar, if not identical, to the way children 

develop ability in their first language, a process that happens subconsciously, meaning that one 

is not usually aware of the fact that he or she is learning a language. The other notion suggests 

a conscious knowledge of a second language, meaning knowing and being aware of the rules 

and to be able to talk about them or, defined in non-technical terms: learning is “knowing about” 

a language (ibid. p. 10).  

 

The input hypothesis relates to acquisition, not learning (Krashen, 1982, p. 21). It aims to 

answer the important question of how we attain language and may be the single most important 

concept in second language acquisition theory. Also, it could provide answers to many of the 

everyday problems that arise in second language instruction at all levels (ibid. p. 9). According 

to Krashen we acquire by understanding language that holds structure a bit beyond our current 

competence level. But how can we appreciate language that covers structures that we have not 

yet developed? The answer, according to Krashen is that we use context and our knowledge of 

the world and not just our linguistic competence to help us understand language directed at us 

(ibid. p. 21). One crucial point regarding the input- hypothesis is that in order for language 

acquisition to take place, the input has to be comprehensible (Saville Troike, 2012, p. 48). In 

this regard, film might offer a source of comprehensible input since it is a genre that many 

students are familiar with.  

 

4 Method and material 
This section presents the design of the study, namely the selection criteria, strategies and 

limitations, the analysed material, the analysis model as well as the ethical aspects.  

 
4.1 Design and selection criteria 

The design of this study is a systematic literature review. This type of study aims to 

systematically search, critically evaluate and at length compile the literature within a chosen 

subject or problem area. The aim for conducting such a study is to bring about a synopsis of 

data from previously accomplished empirical studies (Eriksson Barajas, Forsberg, & 

Wengström, 2013, p. 31). In order to implement this a number of different steps are to be carried 

out during the work process. Primarily, the author must motivate why the study is important by 

stating a clear aim and formulate questions that can be answered, after that the author makes a 

plan for the literature study and decide what relevant search words and strategies to use, then 

he or she identifies and choses scientific articles and reports for a closer reading before critically 

evaluating and selecting which literature is to be included in the study. The author then analyses 

and discusses the results before finally compiling them together and drawing conclusions.  

 

4.2 Strategies and limitations 
After deciding on a specific area of research, namely using film in upper secondary EFL 

classrooms to develop studentsʼ linguistic skills and critical thinking, a librarian at Dalarna 

University was contacted. During the meeting search words like ‘movies’ ‘second language’ 

and ‘cognitive skills’ were typed into different types of databases to see which ones could 

provide useful sources. English as a foreign language (EFL) was tried but proved unfruitful and 



7 

 

reading keywords when skimming the different sources, it was concluded that the search term 

“English as a second language” had been used and therefore would be a more suitable choice. 

A similar conclusion was made about the word “movies” and “films” where the latter was used. 

Numerous search engines were tried but only a few turned out to be useful for the literature 

review. These were The Education Resources Information Center, abbreviated ERIC (Ebsco), 

and Google Scholar. Further searches were made in conjunction with the scanning of the 

already selected sources that seemed appropriate and seeing the works they had referred to. 

Here some additional sources were found. Due to the limited scope of the thesis, the purpose 

while searching for research articles and texts was to use only those that were directly relevant 

to the aim of the thesis. In order to limit the search process further, all articles needed to be 

peer- reviewed. Additionally, a time frame was decided that no source was to be written prior 

2009, in order to have fairly up-to-date research. After finding a number of different scholarly 

essays, papers and studies on film in the EFL classroom that seemed to fit the aim of the thesis, 

a time-consuming process of reading through all of them began. Finally, six studies were 

chosen.  

 

Unfortunately, no studies were found that addressed the aimed target group, namely students in 

upper secondary school. Instead, most of them were conducted at university level. Furthermore, 

no articles from Sweden were found that corresponded with the aim of the thesis. This might 

have been a probable oversight from the author since no search was conducted on the topic in 

Swedish. Consequently, no research from Sweden is included in the study. Instead, the gathered 

material comes from a number of different countries. 

 

4.3 Material  
In this section the studies will be presented in a table; summarizing their titles, year of 

publication, type of source, field of study and the context in which the study was conducted. 

 
Table 1. Examined research articles and papers 

Author (s) surname  

 

Year of 

publication 

Type of source  Field of study Context 

Ismaili 2012 Empirical study Effects of using film to 

develop students’ 

listening and 

communication skills 

60 EFL pre- intermediate and intermediate 

students at the South East European 

university. (18-25 years). Gender not 

mentioned 

Hekmati & 

Ghahremani Ghajar 

& Navidinia 

 

 

2018 Empirical study Using film to develop 

students’ writing skills 

15 Intermediate EFL students at a 

private language institute in Iran. (15-26 

years) 50% male, 50% female. 

Tekin & Sukru 

Parmaksiz   

2016 Empirical study Using feature film to 

develop students’ 

listening skills 

126 Students at a state university in 

Turkey. 

Age not mentioned. Gender not 

mentioned. 

Djamáa 2018 Empirical study Using film to improve 

students’ critical 

thinking skills 

50 third year EFL students at a 

university in Algeria. Age not 

mentioned. 90 % female and 10% male. 

Kabooha 2016 Empirical study Teachers’ and students’ 

attitudes on using film to 

develop students’ 

language skills 

50 Intermediate EFL students at the 

English Institute at a university in Saudi 

Arabia. (18-21 years). 100 % female. 

Hayati & Mohmedi  2011 Empirical study How films with subtitles 

impact students’ 

listening comprehension  

90 junior and seniors majoring in 

Teaching English as a Foreign Language 

at a university in Iran. (Average age 22). 

72% female and 28% male. 
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4.4 Analysis  
The material in the present thesis has been analyzed according to the model of content analysis, 

a methodical way of categorizing data in order to identify central themes and patterns to 

describe specific phenomena’s (Eriksson Barajas et al, 2013, p. 147)  

 
4.5 Ethical considerations 
Although the interrogation field of a literature review deals with prior documented knowledge 

where questions are directed at the literature and not to people, the ethical aspects of the work 

must not be ignored (Eriksson Barajas et al, 2013, p. 70). It is important to select studies that 

have been authorized by an ethical committee and where careful ethical considerations have 

been made. It is also imperative to present all articles that are included in the study and to store 

these in a safe manner for ten years. Lastly, it is vital to present all the results found in the 

studies, even the ones that might not correspond to the researcher´s hypothesis (ibid.).  

 

5 Results  
This section contains a presentation of the collected discoveries from the six analysed articles. 
 
5.1 Research question one: Using film to develop studentsʼ listening 
comprehension and communication skills 
 

“If used appropriately, they [films] have the potentiality of engaging all language skills—

listening, reading, writing, and speaking” (Hekmati & Ghahremani Ghajar & Navidinia, 

2018, p. 53).  

 
The reason for giving so much attention to listening skills and to employ listening activities is 

that this makes students give a truthful response in real cases and dialogues that they will 

encounter out in the “real world”. In comparison with other skills, activities dealing with 

listening should involve situations closer to “real life”. In that respect it seems suitable to give 

the students dialogues that show features from “real-life” if they are to understand how people 

in “real-life” talks (Tekin & Sukru Parmaksiz, 2016, p. 200). Films, with their ordinary 

language within real contexts are better sources for teaching language compared to those videos 

that are specially designed for English teaching (Florence, as cited in Tekin et. al. 2016, p. 201).  

 
5.1.1 Films provide natural language and real- life situations 

Ismaili´s study (2012, p. 126) revealed that film was proven to motivate, increase interest and 

help improve studentsʼ listening comprehension due to the fact that the medium presents 

language in a natural way with “real- life” situations. The students felt more motivated to see 

and hear “real-life” situations as opposed to following activities from a book. The teacher´s 

established they believed film is a valuable resource for oral English teaching, especially for 

teaching vocabulary. The students corresponded saying that film provided them with more 

chances to practice English and that they learned new words by hearing them being recurrent 

many times throughout the film.  

 

These findings link well with Kabooha´s study (2016, p. 251) were the majority of the students 

expressed how film helped them improve their vocabulary. Just like the students in Ismaili´s 

study they too found films to be more associated to their daily lives as opposed to the textbook 

(ibid. p. 252). Furthermore, all the students agreed that using film provides an authentic and 

meaningful context for them to learn English, and that by observing conversations between 

native speakers they felt the urge to speak English naturally in order to communicate effectively 
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with others. Results showed that through films the students learned how native speakers begin 

and undergo conversations, exchange meaning and communication that is nonverbal and that 

they appreciated being exposed to informal and conversational English since it helped them 

learn the slang and informal phrases used by native speakers (ibid. p. 254). One student being 

interviewed described: “By watching The Life of Pi, I learned some new vocabulary and 

phrases that I can use in daily dialogues.” (ibid. p. 252) and two of the teachers voiced their 

opinions that movies can help raise studentsʼ awareness of how people interact in naturally 

occuring conversations and in the “real world” and in everyday situations (ibid. p. 253).  

 

The use of film as a beneficial teaching tool for developing vocabulary was evident in Hekmati 

et. al´s study (2018, pp. 55-56) as well, as students becoming familiar with different genres in 

films picked up new words and vocabularies and implemented those words in their writing.  

 
5.1.2 Presenting film as a segment and as a whole 

Tekin et. al´s study (2016, p. 206) illustrates the possible benefits of working with only parts of 

a feature film, as results disclosed that the students showed a higher level of success regarding 

listening skills while working with short clips. The students in the study were inclined to 

become too focused on what they did not understand instead of being active listeners of spoken 

English in the films. As a result, the study accentuates the importance of having teachers who 

reflect upon the levels of foreign language and the student’s alacrity when deciding on the 

length of a film. Teachers strategically selecting films based on the course syllabus, students´ 

interest and their proficiency level was also highlighted in Kabooha´s study (2016, p. 255). 

Teachers working with short clips such as YouTube were similarly evident in Ismaili´s study 

(2012, p. 126), as they worked better in fitting the class time. The researcher also brought up 

the issue that watching film is very time consuming and of course this should also be taken into 

consideration when deliberating whether to show a film in its entirety or in shorter sequences 

(ibid. p. 125).   

 

To recapitulate; based on these findings it can be concluded that film with “real” language input 

and “real” situations can benefit studentsʼ listening comprehension. Film appears to be a 

particularly valuable resource for oral teaching, specifically vocabulary. By offering an 

authentic and meaningful context to learning English and by listening to native speakers, 

students feel motivated to use the language naturally and communicate effectively with others, 

both orally and in writing. They also learn slang, informal phrases and nonverbal 

communication, concepts usually not present in course books. It should also be emphasized that 

there are benefits in working with just segments of a film, should the time frame of displaying 

an entire feature film in class prove problematic. The results also indicated that it is important 

as a teacher to consider the levels and readiness of foreign language students since some 

students sometimes become too focused on what they do not understand instead of being active 

listeners of spoken English in the films.  
 
5.1.3 The importance of interaction 

Ismaili´s study (2012, pp. 126-127) highlights the importance of interaction when working with 

film to develop studentsʼ listening comprehension and communication skills. The findings 

showed that using movies in combination with reading activities made the students more active 

and interactive participants in the classroom activities, improved their communicative 

competence and offered them more chances to use English. The students themselves said that 

using film helped them improve their vocabulary by learning new words and becoming more 

fluent making them able to express themselves, and also gave them more opportunities to 

practice English. Ismaili´s results also revealed that students learn more effectively when their 
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attention is focused on the task and the language they use rather than the grammatical forms. 

With a cooperative, relaxed and interactive environment, students performed better in all skills. 

Lastly, activities in context with the film, like group discussions and oral presentations proved 

sufficient in enhancing students´ listening and speaking skills.  

 

This parallels to findings in Kabooha´s study, (2016, p. 253) where the participants found to be 

more interactive and involved during the lessons when the teacher used film as a teaching tool 

as opposed to a textbook or other learning materials, the students also felt that the use of films 

were helpful for developing their interaction skills (ibid. p. 254). The teachers concurred stating 

that movies increased studentsʼ participation and engagement in the classroom (ibid. p. 255). 

Overall, the results show that using film in the EFL classrooms can endorse learning-oriented 

interaction as well as commitment among students through an active learning environment.  

 

Students in Hekmati et. al´s. study (2018, p. 58) found themselves highly engaged in the 

classroom activities linked to working with film where sharing information and taking part in 

other people’s ideas during the course became important. The students also worked in groups 

to talk about movies and their effects on language learning.  
  
5.1.4 Visual aid that provides context and motivation 

 

“Film in specific, and cinema in general, carry the flag of visual elements wherever they 

go. They are of great importance because they employ both images and the spoken 

language (Hekmati & Ghahremani Ghajar & Navidinia, 2018. P. 53).  

 

Almost all studies (Tekin & Sukru Parmaksiz, 2016; Ismaili, 2013; Kabooha, 2016; Hekmati 

& Ghahremani Ghajar & Navidinia, 2018; Djamáa, 2018) selected for this thesis remark on how 

film enhances studentsʼ learning by providing a three-dimensional text, which brings together 

many different insights that will help and often motivate the understanding of the linguistic 

context and gradually consolidate the learning process.  

 

Tekin et. al. (2016, p. 200) highlights that the combination of images with sound encourages 

students to become more motivated and interested in learning the language due to the fact that 

listening to on screen dialogues displayed visually in an environment that is meaningful is closer 

to “real life”. The students in the study presented no variance in success regarding the different 

categories of films presented (horror, adventure, drama) indicating that all movie categories had 

equal interest and are liked by teacher and students because of their rich content and that 

studentsʼ motivation is high no matter the genre (ibid. p. 206). 

 

Moreover, Ismaili´s study (2012, p. 128) dealing with film and reading comprehension showed 

positive results regarding the students improving their learning skills, and the author points out 

that one of the advantages of using film is that visual images stimulate studentsʼ perceptions 

directly combining a more sensory experience compared to reading due to colour, movement 

and sound. In ELT classes (English Language Teaching) words and expressions are studied in 

isolation from their meaningful context but by using movies teachers can focus their instruction 

on lexical chunks where students can access, view and repeat texts that are well contextualized 

by additional visual and textual information. 

 

Furthermore, the students interviewed in Kabooha´s study (2016, p. 252) expressed that 

watching films related to their daily lives by providing an authentic and meaningful context 

when learning English, indicating that films are very motivating for EFL learners. Indeed, more 
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than half of the participants said that they felt more motivated and interested in learning English 

if their teachers use film in the classroom (ibid. p. 251).  

 

The importance of visual stimuli and context were also evident in Hekmati et. al´s. study (2018) 

where the scholars wanted to find out how images (film) can feed into EFL writing. The learners 

in the study were involved in different writing activities in a contextualized form of films, i.e. 

films served as textbooks and activities were planned based on the contexts of the films. The 

results showed that by watching film the students became enriched with ideas and gathered the 

language that they needed from the pictures, and that the notion of visual literacy through films 

together with writing, can prove to be beneficial in language classes for students who 

experience difficulties in writing (ibid. p. 60).    

 

Hayati & Mohmed’s study (2011) explored how using subtitles in film might possibly improve 

students listening skills and highlights how teachers quite often are contemplating over showing 

a film with or without subtitles and in what language (ibid. p. 182). Results revealed that being 

exposed to subtitles enhanced studentsʼ skills to notice, comprehend, spell and recall new 

English material (ibid. p. 187). Results also indicated that using subtitles in the student´s native 

language (Persian in this case) as opposed to using no subtitles at all, eased the recognition of 

English words by providing the meaning of the content in the student´s native language, which 

resulted in better understanding of listening materials. It did, however, also reveal that the 

subtitles distracted some of the students and prevented them from concentrating on the spoken 

language and in some cases made them avoid listening to the English completely (ibid. p. 188). 

It was also expressed that the use of subtitles could be beneficial for unlocking accents and 

dialects (Vanderplank, as cited in Hayati & Mohmed, 2011, p. 189). Results of Hayati & 

Mohmed’s study revealed that subtitles in the target language helped students listening 

comprehension and provided the students with a chance to obtain visual and auditory messages 

and that reading and listening to messages at the same time possibly improves L2 learning 

(Hayati & Mohmed, 2011, 189).  

 

In conclusion; research shows the importance of having students interact with one another when 

using film to develop their listening comprehension and communication skills, since this has 

shown to improve their vocabulary and give them more opportunities to practice English. 

Interaction activities that are in context with the film, such as group discussions and oral 

performances have shown to be particularly useful. Furthermore, there are a number of scholars 

that share the belief that visual aid, such as video or film can help students in their learning. 

This is mostly due to the fact that the visuality of the film provides the learners with a context 

that they can relate to, which facilitate learning. It was also said that the use of film with its 

visuality seems to be supporting students in their writing as well. Lastly, results indicate that 

the use of subtitles when showing a film can help students in their listening comprehension and 

that reading together with visual aid while listening advances L2 learning.  

 
5.2 Research question two: Using film to develop studentsʼ critical thinking  

 
5.2.1 Film is familiar and motivating 

 

Film boosts inferential, inductive, and deductive skills. Students’ familiarity with it and their seamless 

interaction with its text invite them to sound out arguments they weave themselves rather than ones they 

collect from different sources. The medium trains students in the act of interpretation in that critical viewing 

requires skills analogous to those needed for the critical reading of print texts. (Djamáa, 2018, p. 105)  
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Djamáa (2018, p. 92) highlights how film conveys a more in-depth grasp of educational content 

without which good reasoning cannot transpire. The medium´s ability to encourage shy students 

to articulate their voices has to do with their familiarity with it. It raises studentsʼ awareness of 

perspective- taking abilities and strengthens them. The results of the study proved that using 

film versions of literature in the EFL classroom significantly improved much of the students’ 

critical thinking skills, particularly those regarding drawing conclusions and detecting 

underlying meanings as well as reasoning from experience and from what is known and 

interpreting different information.  

 

This is consistent with Hekmati et. al´s study (2018) where it is articulated that “Through the 

integration of films in language learning, students can make meaning from the newly made 

information and integrate it to the previously learned concepts; they also learn how to analyze 

and synthesize what they know” (p. 60) The researchers also bring up the notion that it is 

believed that film might help learners to cope with complicated texts and provide them with 

visual models of written language such as cause and effect, argumentation, and comparison and 

contrast (ibid. p. 53). This seems to be the case in Ismaili´s study (2012, p. 128) where the 

students exposed to the visual aid were able to discuss and analyse the characters and had a 

clearer picture of the events.    
 

Furthermore, Djamáa (2018, pp. 105, 106) highlights that not only does film fit all learning 

styles and reinforces them through the combination of sensory experiences it offers, but the 

motivation is the fuel of critical thinking, and the motivational power of film cannot be denied 

as has been alluded many times by researchers throughout this thesis. (Kabooha, 2016, pp. 251, 

253; Ismaili, 2012, p. 128; Tekin & Sukru Parmaksiz, 2016, p. 201). 
 
5.2.2 Balancing entertainment with teaching 

Because film can be so entertaining in itself, it is imperative that teachers make sure that the 

students understand that in a classroom, the experience of watching a film is supposed to 

provide teaching as well. One way of avoiding passive viewing is to provide the students with 

activities related to the film. Ismaili (2012, p. 128) pointed out that attaining a better vocabulary 

and improving listening and reading skills all lead to the development of critical thinking. 

However, the author also pointed out that for film to be beneficial in language teaching, it must 

be used effectively and in a pedagogically appropriate fashion. This statement was supported 

by the study´s results suggesting that in activities relating to the film, such as group discussions 

and oral presentations students listening and speaking skills were enhanced.   

 

Another similarly effective strategy displaying film being used in a pedagogically appropriate 

fashion is visible in Kabooha´s study, (2016) where the teachers created assignments like fill in 

the blanks, summary writing, group discussions, film presentations or role-plays in connection 

with the films (ibid. p. 253). Students expressed appreciation regarding these well- planned and 

useful activities in the following fashion: “I really think this method is useful, and the activities 

helped me a lot to understand the movie”, “the activities and the notebook helped me remember 

the meaning of words better” (ibid. p. 252). The benefits of having well planned exercises were 

also expressed by the teachers;  

 
[…]“students are more motivated when the assignments are based on movies”, “they were so interactive 

and willing to express their opinions […], “they were actively involved in meaningful discussions… 

stimulated their thinking and imagination… movies helped the students learn about the culture of the people 

of the target language [...]. (Kabooha, 2016, p. 252)  
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Specific appreciation was targeted at the pre-viewing introduction to the film that was provided 

by the teachers, where the students felt that the activity helped them understand and 

comprehend the film. 

 

Another fruitful example of students being able to develop their language skills in a critical 

manner due to successful activities relating to the film, are the ones exemplified in Hekmati´s 

et. al. study (2018). Here, the students writing was enriched with ideas and pictures from the 

films. The students were involved in different writing activities that were designed based on the 

context of the films and where the films replaced the traditional text- books (ibid. p. 51). 

Through discussions and individual reflections from the students it became clear that they were 

not used to watching film with the concept of learning how to write; usually the media was used 

to learn new words, pronunciation and to observe cultural matters. The activities were divided 

into three different stages, each preparing for the next and where the activities became more 

and more challenging. By watching films, writing reviews and critiques, presenting films by 

the learners and discussing issues in class, students taking stances in their writings became 

increasingly observable. One student reflected: “I think the best part of the film is talking 

about… You should let us to be teacher not just the presenter of the film. We can make some 

searches and prepare some educational clips…” (ibid. p. 58). As the students understood that a 

writer or a director aim to convince the viewers that what is written or shown is acceptable and 

good, movies were no longer seen as pure entertainment (ibid. p. 59).  

 

To conclude, research shows that implementing film versions of literature in the EFL classroom 

can significantly advance students’ critical thinking skills, mainly drawing conclusions, 

detecting underlying meanings and reasoning from experience and from what is known and 

interpreting different information. It was also revealed that film can aid learners to handle 

complicated texts by providing visual models of written language, as some students exposed to 

film managed to discuss and analyse more fruitfully. Finally, it was also stated that in order for 

students to effectively work with and use their critical thinking skills when watching a film or 

a film clip, it is imperative for teachers to carefully choose one that is not solemnly based on its 

entertainment value, but also to offer students the necessary guidelines and tasks that will 

encourage them to see and work with the film from different aspects and perspectives.  

 

6 Discussion 
 

6.1 Results discussion  
It is a fair assumption to say that most students watch film today and this thesis has argued for 

its possible advantages as a teaching tool, one major reason being that films are already such a 

significant part of students’ lives and hence provide a meaningful context for language 

development. Specific attention was given to listening comprehension due to the fact that it is 

the language skill that is used most widely and is often the weakest one among many language 

learners. Research reveals that although listening is a big part of the language syllabus today, 

activities relating to this skill receive little support in L2 classrooms. With the arrival of visual 

media, like film, the technology accessible for developing listening skills has progressed and 

improved the authenticity of classroom listening practice. Nevertheless, research on how 

multimedia might improve studentsʼ listening skills reveals complex findings showing 

significant differences in value due to types of technology, methods and purpose within the 

learning context.  
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Donaghy (British Council, 2014) promoted film as a teaching tool due to its portrayal of real 

situations with real language and conversations where students are exposed to natural 

expressions as well as the natural flow of speech. Research presented in this systematic 

literature review such as Ismaili (2012), Kabooha (2016) and Hekmati et. al. (2018) all seem to 

correspond with that, as it disclosed that film with real language input and real situations 

profited students listening comprehension. Students felt more motivated to see and experience 

“real-life” situations instead of taking part in activities from the course book. They associated 

film to their daily lives and felt that it gave them a context to learn English. This links well with 

the cognitive theory and its contextual aspects of “real-world” activities and of learning that 

signify that people use what they already know when building new knowledge and that it is 

closely related to the context in which it takes place. The results also appear to conform to the 

constructivist approach that highlights learning within meaningful activities in classrooms that 

are real, genuine and meaningful for students (Ultanir, 2012, p. 206). 

 

There was also a discussion of showing short film clips or an entire feature film and researchers 

specified that this has to be decided depending on class time, the level of language and the 

student´s willingness to learn. Of course, it will also depend on what type of task it is. With 

YouTube and other platforms, opportunities to engage the students in visual images seem 

endless. 

 

To be able to use a target language appropriately the social and cultural knowledge embedded 

in it must also be learned. This thesis defined communicative competence as a person’s socio-

cultural knowledge and language skills for using the English language in different contexts. 

Students who learn a foreign language are offered limited opportunities to connect with native 

speakers and as a result are left to learn within the context of their own culture. Film offers 

cases of English used in “real” situations outside the classroom. Much of the research in this 

thesis on using film in EFL classrooms to develop studentsʼ different language skills highlights 

the importance of interaction. Findings indicated that using film together with reading or 

replacing it with the traditional textbook made the students more active and cooperative in the 

classroom activities and improved their communicative competence. Group discussions and 

oral performances showed to be especially beneficial, perhaps because the students spoke about 

something they understood and therefore felt confident about it. These results speak well of the 

constructivist learning theory where the development of understanding entails that the learner 

be actively engaging in meaning-making. It fits particularly well with social constructivism 

where learning is seen as a social process where being engaged in social activity with others, in 

a social context and with new or repeated sensory input such as pictures relating to prior 

knowledge and understanding, is crucial for learning to be effective.  

 

Almost all of the studies examined in this thesis unveiled that film with its visual aid provides 

context for the students that could help them in their language learning.  Images in combination 

with sound and on-screen dialogues can encourage students to be more motivated and interested 

in learning the language because it presents a meaningful environment that is closer to real life. 

Many ELT classes (English Language Teaching) teach words and expressions isolated from 

their meaningful context whereas with film, students can access, view and repeat texts that are 

contextualized by additional visual and textual information. Hekmati´s et. al. study (2018) 

discovered that this visual aid was particularly beneficial in feeding EFL writing, especially for 

those experiencing difficulties with it. By viewing film, the students got enriched with ideas 

and gathered the language that they needed from pictures. Similarly, Hayati & Mohmed´s study 

(2011) concluded that using subtitles on the target language when watching a film enhanced 

studentsʼ skills to notice, comprehend, spell and recall new English material. Furthermore, 
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results exposed that using subtitles in the student´s native language eased the recognition of 

English words by providing the meaning of the content in their language and this resulted in 

better listening materials. However, it did also work as a distraction for some of the students 

making them unable to concentrate on the language being spoken. Nevertheless, results showed 

that subtitles in the target language helped students in their listening comprehension and that 

visual and auditory messages improve L2 learning.       

 

The fact that film with its visual aid provides context and help students in their language 

learning supports Krashen´s input hypothesis, namely that we use context and our knowledge 

of the world and not just linguistic clues when interpreting and obtaining a language. Therefore, 

teachers should not be too cautious when considering showing a film in class, because they 

think the language might be too difficult for the students to comprehend, and according to 

Krashen we acquire by understanding a language that holds structure a bit past our current 

competence level. Teachers should always have high expectations of their students and what 

they can accomplish, provided they receive the adequate support of course. 

 

Critical thinking involves analysing information in a rational way, to solve problems, to 

evaluate understood norms, principles and points of view while seeing different perspectives. 

Research acknowledged that in order for students to effectively work with and use their critical 

thinking skills when watching a film or a film clip, it is imperative for teachers to carefully 

prepare and offer students the necessary guidelines and tasks that will encourage them to see 

the film from different aspects. Djamáas study (2018) accentuated that film as a medium can 

inspire cautious students to articulate their voices, due to the familiarity with it. Furthermore, it 

raises studentsʼ awareness of perspective-taking abilities and strengthens them. Results of the 

study also proved that the students’ critical thinking skills did improve, particularly drawing 

conclusions and detecting underlying meanings as well as reasoning from experience and from 

what is known and interpreting different information. This seems to correspond well with the 

requirements in the Swedish curriculum stating that “the students should have the ability to 

critically examine and assess what they see, hear and read in order to discuss and express 

personal opinions on different issues concerning life and values” (Skolverket, 2011b, p. 8). 

Additionally, the results also parallel well to Bloom´s fourth and higher cognitive skill in the 

taxonomy, namely analysis, where the person relates what they know to other examples and 

evidence, in this case, the evidence provided by the film. Hekmati et. al´s study (2018) also 

discussed that film might help learners to cope with complicated texts and provide them with 

visual models of written language such as cause and effect, argumentation, and comparison and 

contrast. This appears to touch upon the fifth cognitive skill in Bloom´s taxonomy, namely 

synthesis, where the learner theorises, critiques and checks the information.   

 

Many studies examined in this thesis also firmly stated that film must serve as a teaching tool 

and not just one of pure entertainment. Therefore, it is vital to make the viewing into an active 

one and here it is up to the teacher to provide different tasks connected to the film that will 

prevent this from happening. When and if done correctly, this will generate interactive students 

with strong comprehension skills. This proved evident in Ismaili´s study (2012) where the 

activities in context with the film, such as group discussions and oral presentations, enhanced 

studentsʼ language skills, in Kabooha´s study (2016) where special appreciation was directed 

at the pre-viewing exercises and also in Hekmati et. al.´s study where the students writing 

improved considerably and movies no longer were seen as pure entertainment. The use of film 

in the classroom link well with the cognitive theory because it allows teachers to create a setting 

that reflects contextual aspects of “real-world” activities that studentsʼ can relate to from their 

world outside school. It can also be related to Krashen´s monitor model on developing 
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competence in a second language and the two notions of acquiring and learning a second 

language. The first one, acquiring a language, which is a subconscious process where the 

students are not aware of the fact that he or she is learning a language, could be seen as what 

happens if the students watch the film but do not receive any tasks related to it. The second 

notion, learning about a language, which is the conscious process where studentsʼ become 

aware of the rules and are able to talk about them, might possibly happen if the teacher manages 

to create a meaningful teaching situation with the film as a teaching tool. If so, the students may 

not only acquire English, but learn it as well.  

 

When acquiring language skills, motivation is extremely important for all students. Film has 

proven to be an extremely useful tool to foster the development of listening and cognitive skills. 

This is the case not only because films foster the development of all the linguistic and critical 

thinking skills aforementioned, but because they provide a great opportunity to let the students 

private sphere meet the world of education. 

 

Films, if used correctly have the potential to involve many, if not all of the aspects associated 

with constructivist teaching, as argued by Pritchard & Wollard (2010, p. 45)  
 

Constructivist teaching is associated with learning that is made up from some or all of the following: critical 

thinking, motivation, learner independence, feedback, dialogue, language, explanation, questioning, 

learning through teaching, contextualisation, experiments and/or real-world problem solving. […] The 

constructivist teacher is one who values learner reflection and cognitive conflict and encourages peer 

interaction 

 

This is a method that is well designed to encourage and develop studentsʼ linguistic and critical 

thinking skills in the EFL classroom. 

 

6.2 Limitations and suggestions for further research 
This literature review displays gaps in knowledge and further research is needed in the area of 

using film to develop students linguistic and critical thinking skills, particularly research 

conducted on upper secondary level students since all studies examined dealt with students in 

higher education. However, adjusting instructions and tasks according to a suitable age is 

possible. Furthermore, this literature review provides no Swedish studies regarding the use of 

film and the mentioned aim of this thesis. This suggests that further research should be 

conducted within the Swedish EFL classroom context, and indeed, other parts of the world as 

well. However, all studies dealt with English as a foreign language, comparable to Sweden and 

hence, the results can be valid within the Swedish framework. Moreover, the present study 

might serve as support and material for comparison if one aimed at conducting such research 

in EFL classrooms in upper secondary school in Sweden. Also, a majority of the studies dealt 

with small sample sizes concerning participants and in most cases the division regarding gender 

was in favor of female participants, or in two cases gender was not mentioned at all. Hence, it 

might be concluded that further investigation regarding the development of male studentsʼ 

different language skills is needed and possibly a comparison between male and female students 

might be of interest. Research involving a larger sample of participants might also be 

appropriate.    

 
7. Conclusion 
The aim of this literature review was to see what research shows about teachers using film in 

upper secondary EFL classrooms to develop studentsʼ linguistic and critical thinking skills. To 

achieve this aim, the following research questions were applied:  
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• What does research say about the use of films to develop students' listening 

comprehension and communication skills?  

 

• What does research say about the use of films to develop students' critical thinking 

skills?  
 

The research revealed that film can work as a useful teaching tool to enhance studentsʼ various 

language skills. One reason for this is that film provides a meaningful activity with authentic 

material that provides real language input that makes students feel more motivated. Research 

such as Ismaili (2012), Kabooha (2016) and Hekmati (et. al. 2018) proved that film can improve 

studentsʼ listening comprehension.  

 

Additionally, the research displayed the importance of interaction when using film in the EFL 

classroom. A number of studies emphasized how film helped conjuring discussions and 

communication due to the student’s familiarity and possibly ease with the medium. Watching 

and discussing film made the students develop their vocabulary and provided them with more 

opportunities to practice English.  

 

Furthermore, the results unveiled that because film provides visual support, studentsʼ language 

proficiency can improve in many ways. This is because the visuality of the film helps to provide 

a meaningful environment closer to real life where students can work with texts that are 

contextualized by additional visual and textual information. One specific study (Hekmati et. al, 

2018) displayed that studentsʼ writing can improve, especially for those struggling with it due 

to the fact that by watching film students became enriched with ideas and the medium provided 

them with the language they needed from the pictures. Another study exposed that using 

subtitles in the target language when watching film enhanced understanding and that visual and 

auditory messages combined can improve L2 learning.  

 

Results also indicated that it is imperative for teachers to offer students the necessary guidelines 

and tasks in order for them to effectively work with and use their critical thinking skills when 

watching a film or a film clip. Research such as Djamàa (2018) and Hekmati et. al (2018) 

revealed that many of the students’ critical thinking skills did improve, such as drawing 

conclusions, reasoning from experience and from what is known, the ability to build an 

argument and to compare and contrast. 

 

Finally, it was reasoned that films must be looked upon as both a tool of entertainment as well 

as teaching. Interactive viewing must be emphasized to produce active students that participate, 

only then will they develop strong lasting language skills.  

 

Finding tools that motivate studentsʼ learning no matter the subject is always important, and 

since film has proved to be a specifically useful one, teachers need to apply the medium in their 

classroom. The fact that the development of listening comprehension receives the least 

systematic attention from teachers and instructional materials today is alarming, especially 

since the listening activities that students are exposed to in classrooms are many and listening 

is a skill proven to be the weakest one for many language learners. Film offers new ways to 

work with listening comprehension, with its visual element the medium can improve the 

authenticity of classroom listening practice, and with the proper aid from the educators, 

studentsʼ listening skills have the potential to progress.  
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Teachers also need to appreciate that film can help endorse other language skills besides 

listening. The knowledge possibly gained by students through the media of film might also 

include other relevant aspects. Writing exercises linking to film, for example, confirmed to 

sufficiently improve studentsʼ language skills and critical thinking.  

 

As valuable as film can be to help develop studentsʼ communication skills and critical thinking 

in the EFL classroom, it is important to emphasise that research on how multimedia, like film, 

can improve studentsʼ language skills displays complex findings due to types of technology, 

methods and purpose within the learning context. However, this is certainly true regarding all 

teaching tools used in the language classroom.  
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