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Abstract

Background: Children in need of special support often display delays in time proces-

sing ability, affecting everyday functioning. MyTime is an intervention programme for

systematic training of time processing ability. To support preschool children's develop-

ment of time processing ability and everyday functioning, it is necessary to include

their perspectives of the MyTime intervention programme. A previous study shows

that MyTime is feasible with children in the preschool setting and shows positive

effects on time processing ability for older children in special schools. Yet, there is a

lack of knowledge regarding how preschool children experience the intervention pro-

gramme and how they understand its meaning. The aim of this study was to explore

the experiences and the meaning of using MyTime from the perspective of children

with informal needs of special support (INS) 5–6 years of age in the preschool context.

Methods: To explore the children's perspectives, video-recorded interviews with

21 children were analysed hermeneutically. To facilitate the interview situation with

the children in need of special support, the Talking Mats© was used. Both body and

spoken languages were analysed.

Results: The results reveal children as active participants, willing to share their experi-

ences of using the MyTime intervention in the preschool context. The conceptualiza-

tion of the children's experiences and expressions uncovers their meaning of using

the MyTime intervention as to know and to understand time by doing.

Conclusions: When children are given the opportunity to use concrete tools to under-

stand and measure time, they experience themselves as active participants involved and

engaged in the intervention. They reveal meaningful experiences to be able to manage

time that facilitate their everyday functioning and participation in the preschool context.
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1 | INTRODUCTION

The preschool education in Sweden is inclusive (Nilholm et al., 2013).

It is provided to all children, with or without special needs, of 1–

5 years of age, and 94% of children aged 3–5 years attend preschool

(SwedenStatistics, 2019). Therefore, children diagnosed with a cogni-

tive disability or informal needs of special support (INS) are included

in the same preschools as their typically developing (TD) peers. This

makes preschool an arena suitable for early intervention to facilitate

the development for all children's everyday functioning and especially

children INS (Sylva et al., 2010). Due to the preschool's compensatory

assignment for children, otherwise at risk for delayed development

(Lpfö 18), children INS should particularly be considered for early

interventions within the preschool context (Skolverket, 2019).

In the area of time processing ability (TPA), it is well known that

children with disabilities have an increased risk of delayed TPA and

daily time management that affects their everyday functioning

(Abikoff et al., 2009; Janeslätt et al., 2010; Noreika et al., 2013; Smith

et al., 2002). The MyTime programme was developed for systematic

training of TPA in children with intellectual disability (ID). The inter-

vention method is derived from knowledge of the development of

TPA and daily time management including the finding of the need to

understand the duration of activities before learning to tell time from

a clock (Janeslätt et al., 2009, 2010). It is known that time-assistive

devices can increase TPA and daily time management in children with

disabilities aged 6–11 (Janeslätt et al., 2014).

MyTime is an example of an early intervention programme that is

created to offer visual and concrete information to understand and

manage time. The intervention is based on ‘the quarter-hour principle’
method derived from time-assistive devices (Arvidsson &

Jonsson, 2006). A system of dots is used instead of numbers to con-

cretize time duration in daily activities (Åberg, 2012). Research has

shown the benefits of using MyTime to facilitate TPA, thereby pro-

moting children's everyday functioning (Janeslätt et al., 2018; Wallin

Ahlström et al., 2021).

MyTime has been evaluated in a randomized controlled trial

(RCT) study including children 10–17 years of age with mild and mod-

erate ID, showing that the intervention group increased in TPA signifi-

cantly more than the control group (Janeslätt et al., 2018). A feasibility

study used MyTime and found that children 5–6 years of age, both

INS and TD, were involved in the intervention and appreciated under-

standing the duration and the timing of the activities during the pre-

school day. The preschool teachers experienced that MyTime

facilitated the children's daily time management and everyday

functioning (Wallin Ahlström et al., 2021). Yet it is not known how

children in preschool, especially children INS, experience participating

in the activities included in the intervention.

To support preschool children's development of TPA and every-

day functioning, it is necessary to include their perspectives. Pre-

school children's own experiences of MyTime are of equal importance

as their opportunities to take part in the intervention (Batorowicz

et al., 2016) to facilitate their development of TPA. Lipponen et al.

(2017) show that when children are asked about their views of

meaningful moments during the preschool day, this adds a further

dimension of knowledge. This knowledge can be useful to create

activities in the preschool setting for the children to engage in. When

providing interventions aiming to promote children's development, it

is essential to explore the children's perspective and whether they

find the intervention meaningful to involve and engage

in. Participation is defined by WHO (2020) as involvement in a life sit-

uation and always occurs within a contextual process, e.g. what hap-

pens in preschool during an ordinary day. However, participation can

also be the outcome of an intervention (Imms et al., 2016);

e.g. increased TPA can facilitate children's everyday

functioning (Janeslätt et al., 2014). Besides this, it is also a human right

for children to participate and to make their voices heard (Convention

on the Rights for Persons with Disabilities, 2006; Convention on the

Rights of the Child, 1989). Therefore, the aim of this study was to

explore the experiences and the meaning of using MyTime from the

perspective of children INS 5–6 years of age in the preschool context.

2 | METHODOLOGY

This study has an exploratory and descriptive design and involves her-

meneutical analysis. The point of departure in hermeneutics is that

reality is constructed by the various perspectives of the actors who

seek meaning in every encounter and situation they are

in. Perspectives are developed by the actors' experiences and meaning

(Ödman, 2016). In this study, the children gave voice to their experi-

ences and the meaning of using MyTime in their preschool context as

a construct of their reality (Ödman, 2016).

2.1 | Sample and data collection

Sixty-one children INS in the preschool setting were invited to take part

in the study. Of those invited, 50 children and their parents gave

informed consent for participation. All children had previously partici-

pated in the intervention study with MyTime. In total, 21 interviews

were conducted in the study. The dropout of the 29 children was due to

children declining participation at the time of the interview (n = 3) and

because the interviews were hindered due to the COVID-19-pandemic

restrictions when the interviews (n = 12) mainly had to be performed

outdoors. Furthermore, some children INS seemed to have difficulties

Key messages

• Preschool children INS experience it meaningful to use

MyTime in the preschool context.

• From the perspective of children INS, MyTime is a tool

concretizing time in relation to activities in preschool.

• MyTime gives the opportunity to manage time in pre-

school as described by the children INS.
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due to delayed language development or understanding the interview

situation and these interviews were therefore not possible to analyse

(n = 11). Further, some were excluded due to technical issues (n = 3).

The length of the included video recordings varied from 4 to 11 min.

The children were interviewed after they had participated in the

MyTime intervention. When interviewing children, it is important to

adjust the interview situation, i.e. the questions and the actual implemen-

tation, to the child's age (Kvale et al., 2014) but also to the child's matu-

rity as the children taking part are children INS. The adjustment implied

that the place for the interviews was adjusted to the individual child's

needs; e.g. some children wanted to sit where they could see the other

children, and some wanted their preschool teacher to attend. To facili-

tate the interview, the Talking Mats© method along with pictures of

each part of MyTime was used to grasp the children's experiences. Talk-

ing Mats© has proved to be effective in interviews with young children

and children with cognitive disabilities (Cameron & Murphy, 2002; Ferm

et al., 2009). The method involves placing picture cards in one of three

predetermined areas on the mat defined as ‘I like this’, ‘I don't know, or I

neither like or don't like this’ and ‘I don't like this’. In this way, the Talk-

ing Mats© shows the expectation of possible negative answers, which is

especially important when interviewing children as the adult interviewer

is in a power position (Kvale et al., 2014). Furthermore, the method helps

the child to participate from his/her own perspective, have control over

the process and influence the talking pace (Cameron & Murphy, 2002;

Ferm et al., 2009). During the interview, the children were given a pic-

ture card representing the activity to reflect upon, followed by the ques-

tion: What do you think of this? The child held the picture card and, in

this way, they had the floor. This helped the interviewer avoid interrupt-

ing while the child thought of an answer and then put the picture card

on the mat in one of the areas. The child could choose to begin to talk

about experiences or place the card in silence. When the child was

talking, the interviewer was silent. If the child did not start to talk at all

or stopped talking during the interview, the interviewer first waited in

silence and then requested: ‘Tell me more’. This procedure was repeated

for all picture cards. At the end of the interview, the interviewer sum-

mated the child's answers, to the child. During this phase, the interviewer

pointed at the picture cards and reproduced what the child had said dur-

ing the interview about the different cards. The child agreed or disagreed

that the interviewer had understood them right. Some children reflected

once more on their given answer and some also changed their opinion

and the place for the picture card (Figure 1).

2.2 | Ethical considerations

The children, whose parents gave their informed consent for their

child to participate in a video-recorded interview, were asked to par-

ticipate in this study at the same time as they gave informed consent

for their child to be a part of the intervention study MyTime. The chil-

dren were informed and then gave consent to participate in a video-

recorded interview and those who consented signed a written form

including a picture. The children were asked for consent in close con-

nection for the time of the interview. The study was approved by the

Regional Ethical Review Board of Uppsala (Dnr 2015/451). To adhere

to ethical approval, both of the child's parents gave written consent.

2.3 | Analysis

In hermeneutics, every new situation is interpreted with the use of

our preunderstandings, which constantly change over time with new

experiences. In this way, the interpreting process is always conducted

F IGURE 1 Talking Mats© used with
picture cards showing the different parts
of the MyTime intervention.
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to give meaning at a certain time (Ödman, 2016). The first and last

authors who conducted the analysis used their different preunder-

standings during the process. The first author is an occupational ther-

apist with extensive experience with children INS, trained in the

Talking Mats© method, and in using picture support and sign lan-

guage as alternative and complementary communication (in Swedish

TAKK) at a Child and Youth Habilitation Centre. The last author is a

public health nurse with experience in the primary child health care

service and a researcher in the field of children and participation.

The inductive analysis began with the first author watching all

video-recorded interviews in their entirety several times to gain an ini-

tial understanding of the data (Ödman, 2016). Then, the interviews

were transcribed verbatim, which included both the children's talk and

bodily expressions. The transcripts were read in their entirety several

times to deepen the understanding of the data. After this, a descrip-

tion of each child's expressions and spoken language was written to

capture an overall sense of each child's interview. The descriptions

were verified by altering between watching the video recording and

reading the transcript and then reading the description again. This

was a process between de-contextualization and re-contextualization

as it included small changes and additions to both the transcript and

descriptions as the interpretation process went on. At the same time,

regarding the transcripts, the following questions were asked: What

experiences do the children express? How can these experiences be

understood as meaningful to them? This procedure and these ques-

tions made it possible to discover variations and recurrent experiences

and meanings of using MyTime among the children and also provided

confirmation of those (Ödman, 2016). Thereafter, the children's expe-

riences and expressed meaning were abstracted from the descriptions,

and similar experiences and meanings were grouped together. The

abstractions were then conceptualized into ‘to know what's going to

happen when and in what order by using tools’ and ‘to measure time

to know the time duration of activities’. This process made it possible

to construct a whole of the children's experiences and the meaning of

using MyTime conceptualized as ‘to know and to understand time by

doing’ (Figure 2). The first author made a preliminary analysis of each

step in the process, which was critically reviewed by and discussed

with the fourth author to reach trustworthy interpretations. The anal-

ysis process went on back and forth between the first and fourth

authors. In the final stage, all authors were included to discuss the

analysis before the final results were reached. In this way, the under-

standing redefined itself towards broadness and specification

(Ödman, 2016).

3 | RESULTS

The results reveal children as active participants, willing to share their

experiences of using the MyTime intervention in the preschool con-

text. The conceptualization of the children's experiences and expres-

sions reveals their meaning of using the MyTime intervention as to

know and to understand time by doing.

3.1 | To know and to understand time by doing

That the children know and understand time by doing appears from

what they say. They say that they know and understand the rules of

the procedure of working with MyTime. The children describe the

stages of the procedure as to measure the duration of an activity, fill

in the timecard after measuring the activity outside of the preschool,

put magnets on the reference shred and finally write in the timebook.

F IGURE 2 The analysis process grouped by experiences and how the children had these experiences, conceptualized as to know and to
understand time by doing.

4 AHLSTRÖM ET AL.
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The children know how many measurements a timebook can contain

and how many they have left before they can have a new timebook.

What they say also reveals that they have understood the similarities

between the different tools and that time has different dimensions

that resemble each other. The children's way to learn about time can

be understood as a process through their detailed descriptions of car-

rying out a measurement to filling in the timebook but also by their

descriptions of sometimes forgetting parts of the procedure. It can

also be to forget what activity they measured, which children were

present when the measurement took place or what day it is.

3.2 | To know what's going to happen when and in
what order by using tools

The children know what's going to happen when and in what order by

using the tools in MyTime. This can be described as that they know the

days of the week and what day it is today and they know the time when

different activities occur during the day and who is present at the preschool.

These experiences may be interpreted to mean the children learn that

there is an order in time, a certain time when different activities occur

during the preschool day and who is present or absent.

The children's experiences of knowing the days of the week and

what day it is today appear from what they say about how they use

the tool weekly schedule. They say that they change the day on the

weekly schedule by moving activity pictures from yesterday to today.

One child says the following about the weekly schedule: ‘Oh, I like it,

one can choose what day.’ In this way, the children learn that there is

an order in time.

The children's experiences of knowing the time when different

activities occur during the day and who is present at the preschool

appear from what they say about how they use the tools weekly

schedule and whiteboard clock. They say that, during the planning of

the day, they express their opinions on activities that are going to

occur and that they understand what is going to happen during the

day. They say that they know when they will eat lunch or at what time

they will go home. Furthermore, the children say that they know at

what time they will go home because they put a picture of themselves

beside the dot (time) when it is time to go home: The child smiles, put

the arms over the head and says: ‘Because we are allowed to, eh, eh, put

our pictures when we go home and today I go home at four o'clock.’ They

say that without the picture, they do not know at what time they will

be picked up. The children's experiences of knowing who is present at

preschool appear from them saying that pictures of children and

teaching staff are placed on the whiteboard clock at the bottom of

the frame when they are not present in preschool.

That the children know what's going to happen when and in what

order when using tools can be interpreted to mean they can overview

and check the time with these tools. That this is meaningful for them

is expressed by what they say. The children say that it is fun and good

to know when they will go home from preschool. That it is meaningful

to use the tools is also shown in their bodily expressions when they

smile, reach out quickly for the pictures of the tools and place them in

the area ‘happy’. This is also further strengthened by them saying that

they want to use the same tools at home: ‘That, that, that, one could

have pictures as big as these pictures that one was allowed to take home

and then bring them back to preschool again.’ At the same time, there

are children that smile in recognition but say that the weekly schedule

was not meaningful to them. They say that they did not really like it,

e.g. that they did not like the colours, or they frown when they

receive the picture of the tool. Further experiences that contradict

the possibility of meaningfulness are expressed when children say that

they do not recognize the tool or that it is boring because the tool is

wrongly placed in the preschool: ‘Because, we only have it in the hall

and look at the days when we are going out.’

3.3 | To measure time to discover the time
duration of activities

The children measure time to discover the time duration of different

activities. Thus, it can be said that they know that different activities

take different amounts of time and know that the time duration for dif-

ferent activities can appear to be too short or too long. These experi-

ences can be interpreted to mean that the children learn that time

duration differs and that they are placed in time that moves forward.

It is not possible to influence the time, to speed it up or to make it

stand still.

The children's experiences that they know that different activities

take different amounts of time can be described as to start and stop a

measurement of an activity. One child describes the experience of

stopping a measurement by taking out the time measure card:

C:: - I like it.

I:: - You like it?

C:: Nod and says: - Yes, I have turned it off.

I:: You turned it off, did you end the measurement?

C:: Mm.

I:: - Was that good?

C:: Nod.

It can also be described as that the children know when it is time

to change activity, e.g. go to another room at preschool or take turns

in an activity with another child. A child looks down at the picture of

the tool time log that is held in the hand and says:

C:: - We take turns with the Ipad here. The child lifts the left

arm and points with the finger at the wall heading towards

the preschool unit and at the same time looks at the

interviewer.

I:: - You take turns using the Ipad here at preschool?

C:: - Mm, we only have two Ipads. The child looks down on the

time log that he/she is holding in the hand and then looks

up at the interviewer again.

I:: - Ok, you have two Ipads and then you have used the time

log.

AHLSTRÖM ET AL. 5

 13652214, 0, D
ow

nloaded from
 https://onlinelibrary.w

iley.com
/doi/10.1111/cch.13121 by D

alarna U
niversity, W

iley O
nline L

ibrary on [21/04/2023]. See the T
erm

s and C
onditions (https://onlinelibrary.w

iley.com
/term

s-and-conditions) on W
iley O

nline L
ibrary for rules of use; O

A
 articles are governed by the applicable C

reative C
om

m
ons L

icense



C:: - Mm, looks at the interviewer and twists the head a bit to

the left.

I:: - Did you use it to do something else?

C:: - No, you use it to take turns if anyone else wants it (the

Ipad).

The children also describe a ranked order when saying that it is

more important to know how much time is left in an activity than to

know the order of all activities during the day and when it is time to

change activity. One child says that he pushes different coloured but-

tons to receive different amounts of time. The child leans over the

Talking Mats© on the table and puts the hand on the picture of the

time log and says: ‘If you push this, eh, eh, you have all dots (points at

the red button on the time log for 20 minutes), if you push this (points at

the yellow button for 15 minutes) there will be some dots on the yellow

button, if you push this button (points at the green button for

10 minutes) there will be like this many dots and if you push this button

(points at the green button for 5 minutes) there will also be some dots.’

The children's experiences that the time duration for different

activities can appear to be too short or too long can be described as that

the children say that they think the time moves too fast or too slow

when they use the time log and the whiteboard clock. One child says

that the time on the tool moves too fast: ‘Because it moves, it moves

so very fast.’ Another child says that the tools show too many dots.

The child shows and says: ‘And besides it (the time) is like this long

(stretch out the arms to the sides).’ Another child says: ‘I thought there

were too many dots.’

The reactions of the children when they measure time duration in

different activities can be interpreted as the time measuring is mean-

ingful to them as they describe it in detail and points at the ‘happy
picture’ of the Talking Mats©. It could also be interpreted as meaning-

ful to them when they point at the picture of the tool and say that it is

good and place the picture of the tool in the ‘happy’ area on the mat

and say that they think that the tool should be used at the preschool.

There are also children that have the experience that it is boring,

which can be interpreted to mean that it is not meaningful for the

child. This is expressed when the children place the picture in the area

for ‘boring’ on the Talking Mats©, point at the picture of the sad face

frowning and say: ‘Because that one is sad.’ It is also indicated when

the children are shaking their heads and say that they think it is diffi-

cult or when they are serious and say that the tool is only permitted

to be used by the adults.

4 | DISCUSSION

In this study, the experiences and the meaning of using MyTime from

the perspective of children INS 5–6 years of age are explored and

conceptualized as to know and to understand time by doing. Time,

and the fact that time is passing, is an abstract phenomenon as it is

hard to grasp and examine through the human senses (Åberg, 2012).

However, the findings in this study indicate that time may become

more concrete by using the MyTime intervention. The children in this

study describe how they work with and manage time in the preschool

context together with adults and peers and using the tools in MyTime.

The children's descriptions correspond to a situated cooperative

learning process and the zone of proximal development where learn-

ing takes place (Vygotskij, 2001). The various tools in MyTime help

the children manage time in a way they are not yet able to on their

own, but with a competent other, another child or an adult they can.

This is further described in a recent study, in which teachers described

MyTime as an educational tool that made time visible and understand-

able for both preschool children INS and TD (Wallin Ahlström et al.,

2021). The children in the present study experience that they know

what is going to happen. They describe that they measure time to

understand the duration of activities, which indicates that they know

about both time perception and time orientation. Understanding time

is the basis for the ability to manage time (Janeslätt et al., 2008, 2009,

2018) and can affect the children's everyday functioning in preschool

and further school adjustment.

The key components in MyTime that made time understandable

might be the use of visual tools to measure time instead of using num-

bers (Åberg, 2012). The ability to read and fully use a clock is not yet

developed in children INS 5–6 years or their TD peers (Janeslätt et al.,

2010). Ordinal clocks with numbers are more abstract than the use of

dots to show time duration (Åberg, 2012). The children's experiences

in the present study reveal that the system of dots helps them under-

stand the dimensions of time. Similar results were also found in a pre-

vious study including preschool children INS and TD (Wallin Ahlström

et al., 2021). The different time tools combined with picture schedules

in MyTime showed that knowing the order of the activities during the

preschool day helped the children to understand and manage time.

These findings correspond with the results from other studies that

used time tools and schedules (Janeslätt et al., 2014). Grey et al.

(2009) show that combining a time tool with a picture indicating wait-

ing increased appropriate waiting behaviour. Furthermore, Knight

et al. (2014) show that visual activity schedules had positive effects

on on-task behaviour, decreased need for prompting, improvement of

correct task and schedule completion steps and also improved transi-

tion behaviour in children with autism spectrum disorder.

The children in the present study describe their experience of

MyTime and its various tools as meaningful. Such knowledge is valu-

able to be able to meet children's needs as experiences of meaning

and provided opportunities are integrated (Batorowicz et al., 2016)

and probably affect the children's further development of TPA. Fur-

thermore, the children's descriptions show the meaningfulness of

being involved and engaged in the whole process of MyTime. It also

shows the importance for children to understand and know more

detailed issues as when to go home or take turns in activities. In this

way, the MyTime intervention starts as a process of participation and

ends as a participation outcome (Imms et al., 2016). This suggests that

the intervention both encourages and facilitates the children's partici-

pation and that they learn to manage time. However, the results also

show that MyTime is meaningful for the children to be involved in as

long as they are allowed to use the tools on their own premises and

have them in sight. These experiences of meaningfulness show the

6 AHLSTRÖM ET AL.
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children as active participants and highlight their desire for participa-

tion (WHO, 2020).

This study deepens the earlier knowledge that children need to

understand the duration of activities and daily activities' temporal

order before they learn to read and understand a clock (Janeslätt

et al., 2009, 2010). The exploration of children's own experiences and

meanings of how important it is for them to understand time by doing

can contribute to further developing and integrating the MyTime

intervention for use in the preschool context. This is particularly

important for children INS as earlier research has shown that these

children may be 1–3 years behind their TD peers in TPA (Janeslätt

et al., 2010). The children's experiences of using MyTime can contrib-

ute to fulfilling the mission for children, otherwise at risk for negative

development (Lpfö 18), and particularly children INS that should be

considered for early intervention within the preschool context

(Skolverket, 2019).

In this study, trustworthiness was based on combining the use of

Talking Mats© during the video-recorded interviews and the first and

last authors' preunderstandings. Interviewing preschool children INS

is a challenge and often results in sparse data per child. Also, the lim-

ited verbal skills of many of the preschool children INS in this study

entailed a challenge in knowing whether the data reflected their true

experiences and meanings. These issues were addressed using a well-

evaluated method, Talking Mats©. It seemed like the use of Talking

Mats© made the interview questions understandable to the children.

It also seemed to help the children to keep the question in mind while

they thought of their answer. The children reflected on the response

alternatives before deciding, supporting the trustworthiness of the

data. Furthermore, the bunch of cards that decreased during the inter-

view may have helped the children to stay focused and to manage

time, as this indicated the time left in the interview. The use of the

Talking Mats© method was also an ethical consideration as it empha-

sized the comfort of the child during the interview.

The first and last authors used their different perspectives and pre-

understandings together to understand the children's experiences and

their meaning. Their preunderstandings also developed during the anal-

ysis process. This process contributed to and influenced the exploration

of the children's experiences. To gain credibility, the authors also per-

formed de-contextualization and re-contextualization processes that

verified the data during the analysis. Moreover, the first and last

authors also continuously asked the question: Is this a credible interpre-

tation? In addition, the credibility of the interpretations was further

strengthened by the author group who had extended experiences of

conducting research with children. The interpretations of the children's

meaningful experiences are clarified from our angle as to know and to

understand time by doing. Still, other authors with different preunder-

standings might have other interpretations. This study included inter-

views from 21 children INS and interviews from 29 children INS were

not performed or not included in analysis. Interviews for (n = 15) chil-

dren were not performed as 3 declined to participate at the time for

the interview, 12 interviews were not possible to perform due to the

COVID-19-pandemic restrictions and 3 interviews were lost due to

technical issues. Interviews from (n = 11) children INS were excluded

from analysis as they seemed to have difficulties due to delayed lan-

guage development or understanding the interview situation. In herme-

neutics, it is recommended to include interviews from around 15 to

25 participants to gain a variety in the data (Kvale et al., 2014). We

asked all children who participated in the intervention study to partici-

pate also in the interview for this study as interviewing children and

especially children INS was considered to give spare data material per

child. It is possible that children, not included, had experiences of the

intervention that differed from those included in analysis. Still, the

results from this study are in line with an earlier study also interviewing

the preschool children using the MyTime intervention (Wallin Ahlström

et al., 2021).

A limitation in this study might be that the children were inter-

viewed after, but on the same day, they were assessed for another

related study concerning the same intervention. Possibly, they were

tired when the interview started; still, they were offered a break

before the interview if they wanted it. Also, to conduct the interview

close to the assessment could help the child to be on track of the sub-

ject of the interview. Another limitation is that it might be the children

who experience the intervention as meaningful were those who

accepted participation. Yet, the results also show that the children

who actually participated in the study experience situations that are

less meaningful, e.g. in the category: to know what's going to happen

when and in what order by using tools. This indicates that the partici-

pating children did not choose their participation in interviews based

on their perceptions of meaningfulness.

It is reasonable that the results of this study may be transferred

to other contexts where preschool children participate in everyday sit-

uations, e.g. at home or in leisure activities. Also, the experiences of

meaningfulness may be transferable to TD children in preschool as

described (Wallin Ahlström et al., 2021). Further, it might be that this

intervention is likely to be relevant for an international general audi-

ence in time-dependent societies.

When children are given the opportunity to use concrete tools to

understand and measure time, they experience themselves as active

participants who are involved and engaged in the intervention. They

also reveal meaningful experiences to be able to manage time that

facilitate their everyday functioning and participation in the preschool

context. To understand the children's perspective of MyTime as a

method concretizing time in relation to activities can help preschool

teachers, occupational therapists and other health care professionals

as well as parents to support the children in developing abilities in

TPA that are useful for their everyday functioning.
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