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Abstract: 
The use of children’s literature in the English as a Second language (ESL) classroom is a 
widely used teaching method. This study aims to find research relating to the 
incorporation of children’s literature in the lower elementary English as a second-
language classroom. The main questions are how children’s literature can be used in the 
classroom and what potential benefits it has. A systematic literature review was carried 
out and research from six studies was included. The included studies, analyzed in this 
thesis, involved children aged 6-9, who are learning a second language. The results 
reveal multiple benefits with the use of children’s literature in the lower elementary ESL 
classroom, such as vocabulary gains, improved speaking and listening skills, increased 
motivation and better pronunciation. The results also present a few suggestions on how 
to incorporate the literature in the classroom, where reading aloud to the students 
appears to be the most common practice. It also appears common to have post-reading 
sessions that include discussions about what has been read. 
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1. Introduction 
A study, involving teaching in the Swedish grades 3, 5 and 91, conducted by Skolverket, 
hereon after referred to as the Swedish National Agency for Education, reveals that 
teaching of the subject of English is often constructed around school textbooks, even in 
the lower elementary grades. And yet, it is also mentioned that other materials such as 
books, movies, audiotapes and TV-programs are often used for younger children 
(Skolverket, 2006, p. 65). The study also discovered that many teachers rely on school 
textbooks along with workbooks every day, even though they can choose from a range 
of other teaching materials. 
 
In addition, the syllabus for the English subject, stated in the National Curriculum from 
2011 (Skolverket, 2011), the following section is found under the aim: 
 

In order to deal with spoken language and texts, pupils 
should be given the opportunity to develop their skills in 
relating content to their own experiences, living conditions 
and interests. Teaching should also provide pupils with 
opportunities to develop knowledge about and an 
understanding of different living conditions, as well as 
social and cultural phenomena in the areas and contexts 
where English is used (This translation is found in the 
English version of the curriculum) (Skolverket, 2011, p. 32). 

 
Learning a language based on individual experiences, knowledge and interests is also 
emphasized in the core content for first to third grade. Thus, kindergarten does not 
follow the same curriculum as first to third grade, but it still aims to reach the same 
goals. Therefore, the quote is relevant for all of the lower elementary grades. 
Consequently, to reach the aim and include the core content, children’s literature could 
be used. In this author’s personal opinion, children’s literature offers great potential in 
language learning and can be adapted to each student’s needs, previous knowledge, 
experience and interests.  
 
Lundberg (2007) underlines the importance of teachers for children’s language 
development in the lower elementary school in Sweden. Some of the challenges English 
teachers are facing involve creating an allowing environment where students understand 
that mistakes lead to knowledge along with making challenging and fun activities. The 
teachers also have to work as language role models, and therefore their ability to use the 
target language must be good. Teaching a second language demands a lot of the teacher, 
and yet many teachers in Sweden lack the education and knowledge of the subject 
(Lundberg, 2007, pp. 34-40). Lundberg (2007, p. 36) refers to a study conducted by the 
Swedish National Agency for Education, which states that the number of teachers that 
teach English and have an adequate education in, and knowledge of the subject, is 14 %. 
Ultimately, there is a link between teachers’ knowledge of, and attitude towards English, 
and the quality of the education is presented (Lundberg, 2007, p. 37). Lundberg also 
states that: 
 

If the teachers’ experience the lack of knowledge and ability to 
change their education, they will stick to what they learned as 
students and teacher students. Hence, the education will be in 

                                                           
1 In the Swedish school system, students attending third grade are 9 years old, students in fifth grade are 11 
years old and students in ninth grade are 15 years old. 
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the old-fashioned way with read-out-louds from school 
textbooks, homework and vocabulary tests, pronunciation 
exercises and translations. (Lundberg, 2007, p .37) 

 
Furthermore, it appears that teachers using these forms of traditional pedagogy can also 
be resistant to the use of authentic texts. For example, it is the personal experience of 
the author that children’s literature has been treated with misgivings by some teachers in 
the English classroom. Some teachers are hesitant about the incorporation of literature 
when teaching English and some prefer other materials, such as the traditional text and 
workbooks. Some teachers believe that children tend to not understand literature 
written for native English speakers and that therefore, a textbook combined with a 
workbook would be better suited. 
 

1.1 Aim of study and research question  
This study will carry out a systematic literature review, to determine what previous 
research reveals about the use of children's literature in the lower elementary English as 
a Second Language (ESL) classroom. 
 
For this study the following research questions have been chosen: 
 
• How can children’s literature be incorporated in the lower elementary 

classroom? 
• What potential benefits does the use of children’s literature have? 

 
Even though this study aims to answer these questions with a Swedish context in mind, 
it is also recognized that ESL teaching occurs in many other countries as well. 
Therefore, an international approach has been taken.  
 
This study focuses on the potential benefits of the incorporation of children’s literature 
in the lower elementary classroom. Nevertheless, if any disadvantages with the use of 
children’s literature are found, those will be presented and discussed as well. 
 

2. Background 

2.1 English as a second language in the lower elementary classroom 
Gun Lundberg (2007, pp. 18-30) gives a historical insight to what is considered the 
optimal age for learning English, in relation to the Swedish school system. Over time, 
the Swedish curricula have varied in when it is considered to be most suitable to start 
learning a second language. During the 1940s and 1950s it was stated that the English 
subject in school should be taught from the third or fourth grade. Seven years later it 
was advocated that English classes should be taught from the third grade at the latest. 
However, due to the lack of teachers’ knowledge of second languages, in lower 
elementary school, the first year of learning English was raised to the fourth grade in the 
1970s. During the 1980s and 1990s persistent campaigns to have English taught from 
the first grade were carried out, which resulted in many schools choosing to implement 
English in first grade. Currently, every Swedish municipality has the right to decide at 
what age to introduce English as a subject in school. However, in the curriculum from 
2011 (Skolverket, 2011, p. 33) English has a core content for what is supposed to be 
taught between first and third grade. Ultimately, this means that English has to be 
taught in the lower grades of elementary school, in grades 1-3. And yet, it is not stated in 
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which of these grades the subject should be introduced, which leaves room for the 
municipalities to decide. 
 
The Critical Period Hypothesis is a theory advanced by Lenneberg in 1967. Lenneberg 
based his research on recoveries from traumatic aphasia and on children with Down’s 
syndrome (Hurford, 1990, p. 160). His research showed that language learning comes to 
a halt when puberty starts. The Critical Period Hypothesis is described as one of the 
main arguments for an early start with language learning. The theory implies that 
children’s brains are more receptive to language learning before the age of eleven or 
twelve. However, Lundberg (2013, p. 22) mentions multiple research studies, for 
instance the EPÅL-study conducted in Sweden, that have failed to verify that an early 
age for language learning would more beneficial than a later start in regards to the 
Critical Period Theory. Despite this, Lundberg (2007, p. 27) refers to the theory as “folk 
wisdom” because “the evidence that children easily learn language in early years is 
increasing” (Authors own translation). 
 
According to Pinter (2006), age can affect pronunciation and the ability to speak without 
a noticeable accent compared to native speakers. This tends to be the result of children’s 
sensibility to sounds along with their willingness to copy these sounds (Pinter, 2006 p. 
29). Johnstone (2002) describes the benefits of an early language start 
 

There is a potential advantage in starting early, in that with 
appropriate teaching and a sufficient amount of time each 
week it can bring children’s intuitive language acquisition 
capacities into play. This may help them over time 
acquiring a sound system, a grammar and possibly other 
components of language, which have something if not 
everything in common with a native speaker’s command. 
(Johnstone, 2002, p. 19) 

  
Over the years, the Swedish National Agency for Education has repeatedly modified its 
view on when English should be introduced in school. However, today’s curriculum for 
English has a core content spanning from first to third grade, which implies that English 
has to be taught in those grades. The core content for English in the lower elementary 
grades involves content relating to communication, listening and reading along with 
speaking, writing and discussing. Most of the content connects learning to the pupils’ 
previous experiences and interest, but new material, such as songs, rhymes, films and 
sagas are also mentioned (Skolverket, 2011, p. 33). 
 
It appears that the greatest benefits of an early start with English are pronunciation skills 
and the ability to sound “native-like”. There could also be cognitive advantages to an 
early language learning start, since according to the Critical Period Theory the brain is 
less receptive to language after the age of eleven or twelve. This theory divides 
researchers and has not yet been fully accepted. 

2.2 Why children’s literature? 
Lundberg (2013) claims that one of the main reasons for using children’s literature in 
the classroom is to create meaning. Through the use of literature, the language moves 
out of the classroom to the fictional environment where the story takes place. Children’s 
literature from English-speaking countries can help develop children’s knowledge of the 
culture and values of that country. Lundberg (2013) also implies that children’s 
motivation to learn a language can benefit from the use of children’s literature, since the 
books can be adapted to the children’s interests and hobbies.  
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As well as the benefits already mentioned, in meaning and motivation, Gillanders and 
Castro (2011) give another advantage when referring to the National Early Literacy 
Panel2 in the United States and explain that “by listening to stories, children learn about 
written syntax and vocabulary and develop phonological awareness and concepts of 
print, all of which are closely linked to learning to read and write” (Gillanders & Castro, 
2011, p. 91).  
 
Gillanders, Castro and Franco (2014, p. 214) also promote the vocabulary benefits of 
the use of children’s literature in second-language learning. The authors claim that 
children will encounter and learn new words, while listening to a book being read. After 
learning these new words being read aloud, the children might then know the meaning 
and pronunciation of them when they encounter the words later in their own reading. 
Moreover, teachers might choose to read stories that are more difficult than the 
students’ current reading abilities but children will benefit from that choice later, 
because they may already know the meaning of certain words when encountering them 
for the first time in their reading. 
 
Finally, Lundberg (2013, p. 83) states that help with finding children’s literature in 
English can be given through a librarian. In the Swedish School Law, it is stated that all 
students in either elementary or secondary school should have access to a school library 
(Skollagen, 2010:800, 2 Ch. 36§). Hence, it is likely that all students and teachers in 
Sweden should have access to children’s literature in English. 
 

2.3 The teacher’s role 
For most language learners, the teacher plays a crucial role. Gillanders et al. (2014) 
advocate for teachers’ maximizing the chances for children to interact and participate 
while using children’s literature in the classroom. In addition, it is important for teachers 
to pay attention to the language children use. An example is given when a teacher asks a 
student a question related to a book in English but the student answers in Spanish, 
which is the student’s first language. Answering correctly in Spanish shows that the 
student understands what the teacher asks in English, but does not know how to answer 
it in English and the student therefore chooses his/her first language. Consequently, the 
importance of using the children’s first language is highlighted and described as one of 
the teacher’s main roles (Gillanders et al., 2014, pp. 217-218). This could also present 
further challenges for the teachers if they are not competent in the students’ first 
language - in this example Spanish. 
 
Gillanders and Castro (2011, p. 94) list various things teachers have to prepare before 
incorporating children’s literature in the ESL classroom. The preparations involve 
gathering material that will enhance the story. These materials can be toys, music, art 
materials, drama props and so on. The authors also mention the importance of choosing 
specific target-words for each literature session. The words should appear in the book to 
encourage learning, and the children could benefit further if the vocabulary is translated 
into their first language. Gillanders & Castro (2011, p. 94) explain that when reading a 
book about cockroaches (for example), and choosing “cockroach” as a target word, the 
children could benefit from being shown a picture of a cockroach. With this as a 

                                                           
2 The National Early Literacy Panel in the United States is a panel of 9 professors in subjects relating to 
literacy, for instance psychology, reading and pedagogy. The panel’s goal is to strengthen literacy across 
the lifespan.  
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background, the teachers’ preparation plays a vital role in the incorporation of children’s 
literature in the English as a second-language classroom. 
 
Lundberg (2007) states that “teachers are identified as important factors for the success 
of children’s language development, since they evidentially play an important central 
role for the children’s in the early years of language learning (authors own translation)” 
(Lundberg, 2007, p. 25). One of the most important factors in a teacher is his or her 
ability to use the language, since the children mostly listen to and imitate the teacher, 
who serves as a language role model. In addition, Lundberg (2007) also underlines the 
significance of creating a stimulating and creative language environment in the 
classroom, which all refers back to the teacher. Finally, it is also pointed out that the 
primary class teacher, who knows the students, is better suited to teach a second 
language than a subject teacher (Pinter, 2006; Lundberg, 2007). 
 

2.4 Definition of terms 
To clarify the research questions of this study, some of the terms will be defined. The 
definitions portray the definitions adopted in this study, if nothing else is stated the 
definitions are the author’s own. Other authors might have used other definitions. 
 
Children’s literature – Children’s literature is a broad term with many meanings. In 
this study, a definition focusing on literature with supplementing pictures has been 
adopted. The following definition is used: 
 

The body of written works and accompanying illustrations 
produced in order to entertain or instruct young people. 
The genre encompasses a wide range of works, including 
acknowledged classics of world literature, picture books 
and easy-to-read stories written exclusively for children, and 
fairy tales, lullabies, fables, folk songs, and other primarily 
orally transmitted materials. (Fadiman, 2015) 

 
Lower elementary school – lower elementary school represents kindergarten or F-
class, in Sweden, to third grade. This study has focused on the age groups attending 
kindergarten/preschool, to third grade in Sweden: aged 6-9.   
 
Classroom – For this study, the classroom represents every school-learning 
environment. Learning has not been limited to only include classroom situations; it also 
includes lessons conducted in a playground, school-restaurant or as a part of work 
carried out at home. In this study, the classroom represents every school-learning 
experience, not only tied to the physical classroom. 
 
Foreign Language versus Second Language – There is a difference between a 
Foreign and Second Language; following paragraphs distinguish between the two. 
 
A Foreign Language is language that is taught to people who need it for their studies 
and/or career. The language is not spoken in the country of residence and the learners 
rarely get exposure to it outside of the classroom (EFL, 2015). 
 
A Second Language is a language taught to people whose first language is another, but 
who need the Second Language in their everyday life. The learners have daily contact 
with the target language (ESL, 2015). 



 

7 
 

 
The Swedish population gets frequent exposure to the English language through various 
medias, such as TV, radio and Internet, on a daily basis. Based on the provided terms 
English would be considered a Second Language in Sweden. Therefore, the term used in 
this thesis will be Second Language. 
 

3. Theoretical perspective 

3.1 Krashen’s input hypothesis 
Stephen D. Krashen (1982) explains the second language acquisition theory, which is 
built on five hypotheses. The most valuable aspect, for this study, of the second 
language acquisition theory hypothesis is the input hypothesis. The input hypothesis 
discusses how a language learner can move to the next level; Krashen (1982, p. 21) calls 
the learners’ current knowledge level i, and the next level above the learners’ current 
level of knowledge i+1. Krashen presents the following statement of the input 
hypothesis  
 

A necessary (but not sufficient) condition to move from 
stage i to stage i+1 is that the acquirer understand input 
that contains i+1, where “understand” means that the 
acquirer is focused on the meaning and not the form of the 
message. (Krashen, 1982, p. 21) 

 
Krashen (1982, p. 21) points out that “the input hypothesis relates to acquisition, not 
learning”. The difference between learning and acquiring a language is described in the 
first of the five hypotheses for second language acquisition. The first hypothesis, and 
the only hypothesis described in this passage, distinguishes between language learning 
and language acquisition. Krashen equates language acquisition with “picking up a 
language” and explains that “grammatical sentences ‘sound’ right, or ‘feel’ right, and 
errors feel wrong, even if we do not consciously know what rule was violated” 
(Krashen, 1982, p. 10). This process is subconscious and Krashen states that children 
acquire, while adults learn. Therefore, language learning could be described as the 
opposite of language acquisition; language learning is a conscious and formal learning of 
languages. Language learning focuses on grammar and rules of a language. 
 
Evidence to support the input hypotheses is provided with an example from what is 
referred to as the “caretaker speech”. This specific speech is explained as “the 
modifications that parents and others make when talking to young children” (Krashen, 
1982, p. 22). The modifications are made to help aid comprehension. Another 
characteristic of the caretaker speech is the topic of discussion. The topics are usually 
based on things in the immediate surroundings and things the children can identify, 
which Krashen calls the “here and now”-principle (Krashen, 1982, p. 23). According to 
the input hypothesis language acquisition works best when the language input is at the 
i+1-level. However, Krashen (1982, p. 23) points out that caretakers rarely aim at i+1. 
Krashen continues with “the input they [caretakers] provide for children includes i+1, 
but also includes many structures that have already been acquired, plus some that have 
not (i+2, i+33 etc.) and that the child may not be ready for yet” (Krashen, 1982, p. 23). 
The positive effects of the caretaker speech are its intention to be understandable, and 
the “here and now”-principle gives the learners non-language based help, through the 
                                                           
3 The i+2 knowledge level is one ”step” more advanced than the i+1 and the i+3 knowledge level requires 
more than the i+2 level. 
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use senses and a context. Comprehension is made easier, when one can visualize the 
topic of discussion, for instance if one is looking at a picture of a flower while talking 
about one.  
 
A brief summarization of the input hypothesis is that it aims to make language 
understandable by using the surrounding environment as a support, which is called the 
“here and now-principle”. The “here and now-principle” gives children support when 
learning a language, since the topics of discussion are familiar to them. This support 
especially helps when the language is at the i+1 level. To aid comprehension among 
children, the language can also be modified. To adjust the language difficulty is 
equivalent to what parents do when talking to their young children, and is referred to as 
the “caretaker-speech”.  

3.2 Zone of Proximal Development and Scaffolding 
Vygotsky (1978, p. 86) defines the Zone of Proximal Development, hereon after 
referred to as the ZPD, as “the distance between the actual developmental level as 
determined by independent problem solving and the level of potential development as 
determined through problem solving under adult guidance or in a collaboration with 
more capable peers”. In other words, the ZPD is the gap between tasks children can 
master independently and tasks they cannot master on their own. To further explain the 
ZPD, Vygotsky (1978, pp. 85-86) introduces two school pupils aged 10 with a mental 
capacity of eight year olds, meaning that they can independently solve problems 
standardized for eight year olds. However, with the assistance of a teacher it turns out 
that one of the pupils manage to solve problems up to a twelve-year-old’s level and the 
other one up to a nine-year-old’s level. Vygotsky (1978) points out that the gap between 
the given mental capacity of an eight year old and the, by assistance obtained, more 
demanding capacity of a nine and twelve year old, is the ZPD. 
 
Wood, Bruner and Ross (1976) published an article that presents the term scaffolding, a 
term that they founded and that builds on the idea of tutoring. The following quote 
reflects the authors’ definition of the term scaffolding.  
 

[Scaffolding is a] process that enables a child or novice to 
solve a problem, carry out a task or achieve a goal which 
would be beyond his unassisted efforts. This scaffolding 
consists essentially of the adult “controlling” those 
elements of the task that are initially beyond the learner’s 
capacity, thus permitting him to concentrate upon and 
complete only those elements that are within his range of 
competence”. (Wood et al., 1976, p. 90) 

 
Pinter (2006, p. 11) gives an example of how learning can occur with the help of 
scaffolding. She gives an example of a young boy who is trying to count stars on the 
cover of a storybook. The boy is able to count up to 15 or 16, but appears confused 
after that, saying twenty-ten for thirty, and stopping or leaving numbers out. Pinter 
(2006, p. 11) explains that left on his own the boy probably would have stopped 
counting, but when given help from a parent or sibling the boy may be able to count to 
50 or 60. Examples of how such help could be provided include: giving the correct 
number (1), showing the correct number of fingers (2) or giving the first sound of a 
number (3). 
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To summarize, Vygotsky’s ZPD theory builds on the idea of assistance from experts, 
teachers or more capable peers, to further develop and learn. In the above-presented 
example, two pupils developed their skills from what was standardized as eight-year-olds 
level to what as equivalent to nine-year-olds and twelve-year-olds after being given 
assistance from a teacher. Wood et al. (1976) founded the term scaffolding, which 
includes tutoring from a more knowledgeable person. In Pinter’s (2006, p. 11) example, 
a boy could only count up to 15 or 16 on his own but with the help of his parents or 
siblings the boy might be able to count to 50 or 60.  
 

3.2 Theoretical Perspective 
The main idea of the input hypothesis is that learning occurs if what is learnt, the input, 
is one step (i+1) above the current knowledge level of the learner (i). In addition, the 
ZPD-theory claims that children can learn further by the assistance, which can be link to 
scaffolding, of an expert. By the help of the expert, children can learn more than they 
could on their own. The input hypothesis and the ZPD-theory complement each other 
because the i+1 level can be learned through scaffolding from an expert and therefore 
further develop children’s learning. Due to this, the input hypothesis and the ZPD-
theory are relevant to this thesis because children’s literature relevant to children’s i+1-
level can be used along with scaffolding from a teacher. 
 

4. Material and Method 

4.1 Design 
The method used for this study is a systematic literature review. Eriksson Barajas, 
Forberg & Wengström (2013, p. 28) describe the purpose of a systematic literature 
review, to try a single hypothesis through a thorough evaluation of research in a specific 
area. And since, the review has to be able to be evaluated by others, it is important to 
explain the method and selection process thoroughly.  
 

4.2 Selection criteria 
Some of the selection criteria (or limiters) for this study were provided by Dalarna 
University. The obligatory criteria involved publication year and type of material that 
could be included. The primary studies had to be academic, peer-reviewed material 
published between 2005-2015. Other criterion that has been applied to this study is that 
the material had to be relevant to children attending preschool-class to third grade, who 
in Sweden are aged 6-9. 
 
The literature and sources included in this study have been found by various searches in 
scholarly databases or provided by the university. The sources that have been provided 
by the university were part of the course literature. For this study only Krashen (1982) 
has been used out of the provided sources.  
 
After meeting with a university librarian the following databases were identified and 
used for the literature search:  
 
• ERiC EBSCOhost (the Educational Resources Information Center) 
• LLBA (Linguistics and Language Behaviour Abstracts) 
• MLA International Bibliography 
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The database ERiC (the Educational Resources Information Center) is the largest 
database in the world containing literature within the field of education. Therefore, 
ERiC was considered the most relevant database for this study. LLBA contains 
academic literature about language linguistics. Hence, it was also determined appropriate 
for this thesis. In MLA it was also possible to find academic literature within the science 
of literature and linguistics. Consequently, all of the databases were chosen because they 
contained resources relevant to education and language learning. Google Scholar has 
also been used as a complement to access full texts, when the other databases could not 
access them. 
 
Before conducting the searches in the three databases, various search words relevant for 
the study were created. The following search words have been used: 
 
• EFL, English (Second Language) 
• Children’s literature, storybooks, picture books 
• Teacher attitude 
• Elementary school teacher*, elementary school student*, advantage* 
 
Along with the search words, previously mentioned limiters, surrounding publication 
date, were set in all databases before every conducted search. In ERiC EBSCOhost, it 
was also possible to limit the results to a specific level of education. Therefore, 
“elementary education” was always chosen to get age-appropriate results.  
 
The chosen search words were combined and searched for together, and all searches 
were recorded in a table; see Table 1 below. As many titles and abstracts as possible 
were read, to eliminate non-relevant search hits. Many hits were eliminated already 
because of their title and some because of the content of their abstract. The reasons for 
elimination were mostly due to the age of the participants. One of the many hits had the 
following title “The use of children’s picture books in a college ESL class”; this article 
was eliminated immediately because of its target age group.  
 
Some of the hits, as seen in Table 1, were not relevant for the analysis part but were 
relevant for the background, and have therefore been included. In the background, 
some course literature from previous English courses at Dalarna University has been 
used. During a previous course, EN1097, taken at the University, Pinter (2006) and 
Lundberg (2013) were used. Therefore, these books were used to create a background in 
the subject.  
 
Below, a summary of the conducted searches is presented. The articles represent articles 
used for the analysis: 
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Table 1: Summary of searches 
 

Data
base 

Search 
word(s) 

Limiters Hits Titles 
read 

Abstracts 
read 

Full 
texts 
read 

Articles 
included 

ERiC EFL AND 
Picture book 

Publication year: 
2005-2015 
Peer reviewed 
Elementary 
education 

2 2 2 1 1 

LLBA EFL AND 
Picture book 

Publication year: 
2005-2015 
Peer reviewed 

5 5 5 0 0 

MLA EFL AND 
Picture book 

Publication year: 
2005-2015 
Peer reviewed 

0 0 0 0 0 

ERiC Teacher 
attitude 
AND EFL 
AND Picture 
book 

Publication year: 
2005-2015 
Peer reviewed 
Elementary 
education 

1 1 1 0 0 

LLBA Teacher 
attitude 
AND EFL 
AND Picture 
book 

Publication year: 
2005-2015 
Peer reviewed 
 

2 2 2 1 1 

ERiC English 
(Second 
language) 

Publication year: 
2005-2015 
Peer reviewed 
Elementary 
education 
Teaching methods 

393 200 30 1 1 

ERiC English 
(Second 
language) 
AND Story 
books 

Publication year: 
2005-2015 
Peer reviewed 

43 43 20 3  3 
 

      Total: 6 
 
As seen in the table above, six articles were considered to be appropriate for this study. 
The main criteria for inclusion was foremost the title. Most titles revealed a lot about the 
article itself and, therefore, titles related to children’s literature, story books, predictable 
books, picture books and visual narratives were chosen. The title of one of the included 
articles, by Biemiller & Boote (2006), does not mention children’s literature, but it is 
clearly stated in the abstract and is therefore included.  
 
Before inclusion, an assessment of relevance was carried out on each of the articles. A 
“yes-and-no” checklist was made to make sure that the articles were relevant for the aim 
and research questions of the study. The yes-and-no questions involve important aspect 
for the thesis, such as the age of the learners (6-9 years), the use of children’s literature 
and ESL. To be included in the study an article had to check “yes” on all of the 
questions. See Table 2 below: 
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Table 2. Assessment of relevance 
 

 Does this 
article 
discuss the 
use of 
children’s 
literature in 
the ESL 
classroom? 

Does this 
article discuss 
how 
children’s 
literature can 
be 
incorporated 
in the ESL 
classroom? 

Does this article 
discuss potential 
benefits of the 
incorporation of 
children’s 
literature in the 
ESL classroom? 

Does the 
study refer 
to English 
language 
learners? 

Is the age 
of the 
learners 
relevant? 
(6-9 
years) 

Ishihara Yes Yes Yes Yes Yes 

Norato 
Cerón 

Yes Yes Yes Yes Yes 

Hsiu-
Chih 

Yes Yes Yes Yes Yes 

Porras 
Gonzále
z 

Yes Yes Yes Yes Yes 

Linse Yes Yes Yes Yes Yes 

Biemiller 
& Boote 

Yes Yes Yes Yes and no 
* 

Yes 

 
* This article refers to two studies conducted in a school district in Canada: 50 % of the participants were 
English Language Learners with Portuguese as their first language. 
 

4.3 Ethical aspects 
The included articles have all been subject to ethical considerations according to the 
four main guidelines from the Swedish Science Council (2011, pp. 7-14). The present 
author has made the following translations of the four main guidelines in relation to 
each of the included articles: 
 
Information – the participants have to be informed about their role in the project along 
with the conditions for participation. The participants should also be aware that their 
participation is optional and that they have the right to refrain at any time. 
 
Consent – the researcher always has to get the consent of the participants. If the 
participants are minors the consent of parents or legal guardians are needed. 
 
Confidentiality – everyone involved in the project has to sign a confidentiality 
agreement stating full confidentiality towards the participants. All information regarding 
participants has to be stored in a safe way, so that no one outside of the project can 
access the information. 
 
Usage – the gathered data cannot be used for anything other than further research in 
the same area. 
 
Five of the included articles, but not Linse (2007) since she refers to other research, 
mention participants deciding not to participate or that the number of participants were 
lower than expected. In addition, no information about the whereabouts of the study or 
information of the participants has been disclosed. In articles where names have been 
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used it is clearly stated that they are fictional. Therefore, the assessment has been made 
that both the information and confidentiality guidelines have been taken into 
consideration. None of the articles discuss the consent guideline, however, the articles 
have been assessed to clear this guideline because some participants left or did not take 
part in the studies, which could mean that consent was not given. The usage guideline is 
hard to evaluate since the data is not in the present author’s possession. Moreover, all 
the included articles have cleared the ethical evaluation. 

5. Results 

5.1 Presentation of chosen articles 
The six chosen articles are presented in no particular order below, together with a brief 
summarization: 
 
1. Ishihara, Noriko. (2013). Is it rude language? Children learning pragmatics through 
visual narratives. TESL Canada Journal 2013, 30(Special Issue 7), 135-149. 
 
This article presents three lessons spanning over a total of six weeks in an ESL 
classroom. During the lessons, picture books are used to teach English as a second 
language. The study includes three native speakers of Japanese with varied English 
abilities. The aim of this study is to focus on pragmatics as a benefit of using picture 
books. 
 
2. Norato Cerón, C. (2014). The effect of story read-alouds on children’s foreign 
language development. GIST Education and Learning Research Journal, 8, 83-98. 
  
This article presents a study conducted over one academic semester where English read-
aloud sessions were given once a week. The participants of this study, who varied from 
week to week between eight and four, speak Spanish as their first language. The study 
aims to present benefits of reading stories aloud in a second language classroom. 
 
3. Porras González, N. I. (2010). Teaching English through stories: A meaningful and 
fun way for children to learn the language (La enseñanza del inglés a través de historias: 
una forma divertida y significativa para que los niños aprendan el idioma). PROFILE: 
Issues in Teachers' Professional Development, 12(1), 95-106. 
 
This study presents a project involving English storybooks carried out by student 
teachers in Colombia. The study involves native speakers of Spanish with beginner 
knowledge of English. The study involves three different classes in elementary school. 
 
4. Linse, C. (2007). Predictable books in the children’s EFL classroom. ELT Journal, 
61(1), 46-54. 
 
This article reveals benefits of working with predictable books in the English as a 
Second Language classroom. This article does not include any empirical research by the 
author, but she is citing other researchers/studies. 
 
5. Biemiller, A., & Boote, C. (2006). An effective method for building meaning 
vocabulary in primary grades. Journal of Educational Psychology, 98(1), 44-62. 
 
This article presents two studies conducted one year apart in a Canadian school district, 
and involves a total of 219 pupils in kindergarten to third grade, the participants were 
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aged between 5 and 9 years old. Half of the participants spoke English as a native 
language, but the other half spoke Portuguese as their first language. 
 
6.  Hsiu-Chih, S. (2008). The value of English picture storybooks. ELT Journal, 62(1), 
47-55. 
 
This study involves semi-structured interviews with ten English as Foreign Language 
teachers in Taiwan, and regarding the use of picture storybooks. The study reveals three 
important areas which influence second language learning: linguistics, the value of the 
story and the pictures. 
 

5.2 Quality assessment 
All the included articles have been peer-reviewed, which means that at least two 
impartial reviewers critically evaluated the quality and content of each study; this 
procedure is made before deciding if a study is scholarly enough to get published 
(Eriksson Barajas et al, 2013, pp. 61-62). As an additional measure to ensure that the 
quality of the chosen articles a “yes-and-no”-checklist has been conducted according to 
Eriksson Barajas et al (2013, Chs. 6-8). Consequently, the following questions have been 
answered: 
 
1. Is there a clearly defined aim and/or research questions of the article? 
2. Is a theoretical background provided? 
3. Is the aim and/or research questions connected to the result? 
4. Have ethical considerations been taken? 
5. Is the structure of the article good? 
6. Are the study’s limitations mentioned? 
7. Is the reliability and validity of the study mentioned? 
 
Each article went through this quality assessment before a decision of inclusion or 
exclusion was made. See Table 3 below: 
 
Table 3. Quality assessment checklist 
 
Author Q1 Q2 Q3 Q4 Q5 Q6 Q7 

Ishihara yes yes yes  yes yes yes* yes 

Norata 
Cerón 

yes yes yes yes yes yes** no 

Hsiu-
Chih 

yes yes yes yes yes no no 

Porras 
González 

yes yes yes yes yes yes no 

Linse yes yes*** yes yes**** yes no no 

Biemiller 
& Boote 

yes yes yes yes yes yes yes 

 
* It is discussed that the results cannot be generalized due to a small amount of participants. 
Also limits of the research area (pragmatics) are discussed  
**It is described that a small amount of participants took part in the study, the number of 
participants varied between 4-8 people. 
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*** Limited theoretical background. 
**** This article does not include the author’s own empirical studies. 
 
Surprisingly, only two of the six chosen articles discussed the studies reliability and 
validity. And two out of the six did not talk about their studies’ limitations. None of the 
chosen articles had dedicated a section for discussing its limitations; the limitations were 
described in the body of the text. Eriksson Barajas et al. (2013, pp. 140-141) explains 
that a high reliability depends on how well the methodology section is described and 
that a thoroughly described methodology ensures that another researcher can perform 
the same research. Because all of the included articles clearly state the methods for both 
gathering and analyzing the collected data, they have been considered good enough and 
cleared the assessment for inclusion. 
 

5.3 Content analysis 

5.3.1 How can children’s literature be incorporated in the lower elementary 
classroom? 
 
Table 4 – Summary of incorporation methods 
 

 Ishihar
a 

Norato 
Cerón 

Porras 
Gonzál
ez 

Biemiller 
& Boote 

Linse Hsiu-
Chih 

Read aloud to 
students 

x x x x x x 

Discussions about the 
book read 

x x x  x  

Books based on 
children’s knowledge 
and interests 

 x x  x  

Repeated reading   x x x  
Use pictures to aid 
comprehension 

  x  x x 

Post- and/or pre-
reading activities 
relating to the read 
book 

x x x (both)   x 

Mix L1 and L2 to aid 
comprehension 

x x     

 
The table above shows a summary of the views presented in the chosen articles on how 
children’s literature can be incorporated in the lower elementary English as a second-
language classroom.  
 
All of the included articles advocate the chosen literature being read to the pupils. 
Porras González (2010) explains that listening to a story being read aloud can help 
children understand the connections between written and spoken language. She also 
advocates repeated reading, meaning that the same story is reread multiple times. Porras 
González recommends pre- and post-reading activities for younger children; examples 
of pre-reading activities are games, songs, rhymes and word explanations along with 
post-reading activities to help children move from listening and/or reading to oral 
production (Porras González, 2010, pp. 98-99).  
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According to all the authors, reading aloud in English to English language learners 
seems to be the key. Ishihara (2013) explains the benefits of discussing the book that 
has been read in the native language of the learners. She states that based on the age of 
the learners and their knowledge of the target language, in this case English, it can be 
useful to use the learner’s first language for instruction. In Ishihara’s own study, 9-year 
olds with limited English knowledge were included and therefore the post-reading 
instructions and discussions were conducted in the children’s first language (Ishihara, 
2013, p. 138). Norato Cerón (2014) also allowed a mix between the target language and 
the native language of the participants: a method that helped the participants.  
 
It is also important for the pupils to predict what will happen ahead in the book, by 
looking at the pictures. Porras González (2010) states that “making predictions activated 
children’s prior knowledge about the text by helping them make connections between 
new information and what they already knew” (Porras González 2010, p. 103). Another 
benefit is if the children start asking questions. The questions will help the children 
reflect over the text to gain deeper knowledge, which will in turn help them to get closer 
to understanding the text. The author states that questions can be used both before, 
during and after the reading, and that both teachers and pupils can ask and answer 
them. It is also mentioned that questions can be used to test pupils’ comprehension 
(Porras González, 2010, pp. 102-104). 
 
The importance of using literature containing good pictures was also claimed in some of 
the articles. In Ishihara’s (2013) study, the participants used the pictures to look for 
clues when they needed an explanation for an unknown word. Hsiu-Chih (2008) also 
describes the importance of books with good pictures, since the pictures offer good 
help to children when learning a language. Therefore, teachers face a great task in 
choosing good material to use. Linse (2006) provides a list of useful books serving this 
purpose. 

5.3.2 What potential benefits does the use of children’s literature have? 
 
Table 5 – Summary of benefits 
 

Benefits Ishihara Norato 
Cerón 

Porras 
González 

Biemiller 
& Boote 

Linse Hsiu-
Chih 

Pictures help make 
meaning of 
unknown words 

x     x 

Interaction and 
communication 
with peers 

x x   x x 

Vocabulary x x x x x x 

Improved speaking 
skills 

 x   x x 

Improve listening 
skills 

 x   x x 

Aid motivation   x  x x 
Pronunciation   x  x  
Reading skills   x  x  
Productive skills;   x   x 
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create own versions 
of a story 
Identify parts of a 
story 

 x     

Making connections 
to own experience 

 x   x x 

Critical thinking  x     
 
One of the most agreed on benefits with the incorporation of children’s literature in the 
lower elementary English as a second-language classroom is based on vocabulary. The 
findings of the study conducted by Biemiller and Boote (2006) suggest that the younger 
the children, the higher percentage of vocabulary gains, if a book is re-read multiple 
times. In their study, it is shown that the participating Canadian kindergartners learned 
more words from repeated reading than first or second graders. Kindergartners gained 
23 % of the instructed word meanings, vocabulary, when a story was read four times, 
but only 16 % when a story was read two times (Biemiller & Boote, 2006, pp. 50-51). 
 
Interaction and communication with teachers and peers are other gains from the 
incorporation of children’s literature in the ESL classroom (Ishihara; Norato Cerón; 
Linse; Hsiu-Chih). Ishihara (2013) explains that the participants in her study frequently 
discussed the meanings of words to enhance learning and comprehension. The 
interaction described is teacher-to-pupil or peer-to-peer. By interacting with others, the 
participants of the study gained deeper knowledge. Another benefit with the interaction 
was the improved speaking abilities of the pupils, because the pupils wanted to be 
understood by others they had to make themselves understood, which improved their 
speaking skills. Norato Cerón (2014) suggests that by giving an opinion about a story, 
children improve their speaking skills. Her study shows that discussions as post-reading 
activities enhanced the participants’ ability to speak English (Norato Cerón, 2014, p. 96). 
 
Another benefit with the use of children’s literature is described by Linse (2007), who 
writes that “in my experience ELT young learners adore hearing the same story read 
over and over again and very quickly memorize the repetitive grammatical patterns and 
chime in as it is being told and retold with or without teacher prompting” (2007, p. 48). 
Hence, listening to a story benefits children’s listening skills (Norato Cerón; Linse; Hsiu-
Chih) and awareness of grammatical structures. 
 
Motivation is another benefit mentioned by both Hsiu-Chih (2008) and Linse (2007). 
Hsiu-Chih (2008) reports that nine out of ten interviewed teachers believe that 
storybooks motivate children. Examples of what can motive children with books are: 
understanding the language, dramatic endings and that pictures give meaning to the 
words (Hsiu-Chih, 2008, pp. 49-51). Linse also points out that “in the search for 
literature and stories that motivate children and provide language-rich experiences it is 
important to find tales which are of interest and also are linguistically accessible to 
beginning language learners” (Linse, 2007, p. 53). 
 
The importance of pictures while reading a book in a second language has briefly been 
discussed in the previous section. Hsiu-Chih (2008) states that pictures serve two 
purposes for children learning a language: they aid comprehension and stimulate 
imagination. In her study, one of the interviewed teachers gave the following statement 
about picture books  

Pictures arouse their [pupils’] learning interests. If you give them 
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[pupils] a pictureless book, they would say they don’t understand 
the story. However, if you give them a picture book: on the right 
page, it says a book; on the left page, it has a picture of a book, 
they can understand it very easily. It motivates their learning. 
(Hsiu-Chih, 2008, p. 51) 

In Ishihara’s (2013) study the pictures served as tools for understanding unknown 
phrases. One of the used phrases was “How do you do?”. When the teacher asked the 
pupils if the phrase was formal or informal, the pupils looked at the picture and 
reasoned that it was formal, because the man in the picture lifted his hat up and held his 
hand out. In this case, the pictures served as a bridge for learning a new phrase. Norato 
Cerón (2014) states that children’s literature also helps develop children’s critical 
thinking with the same motivation as described above. The participants in her study all 
predicted the upcoming events of the stories being read by looking at the pictures 
(Norato Cerón, 2014, p. 95). 

6. Discussion 
This section will explain the main findings from the chosen articles and link them 
together with the theoretical approach and background. This section will also discuss 
the limitations of this study and what further research needs to be done. 

6.1 Main findings 
The aim of this study was to conduct a literature review to reveal what previous research 
has said about the use of children’s literature in the lower elementary ESL classroom. To 
help reach the aim, the following research questions were used: 
 

• How can children’s literature be incorporated in the lower elementary 
classroom? 

• What potential benefits does the use of children’s literature have? 
 
As it turned out, no research articles from Swedish elementary schools or by Swedish 
authors were found. This might have been because the search words were not suitable 
or because the articles focused on the wrong age group. However, English language 
learners appear in many other countries around the world, and therefore an international 
perspective has been taken. Nevertheless, all the included articles in this study can be 
incorporated with the Swedish curriculum and in Swedish schools and are thus relevant 
to the research area. All the articles included focus on children’s literature in the ESL 
classroom, and since children’s literature in English should be accessible to all school 
children in Sweden through a school library, the articles are relevant for Swedish schools 
and the methods can be applied in Swedish schools as well. 
 
With regard to the first question, it appears that the most authors in the study agreed on 
the way to use literature in the lower elementary classroom is for the teacher to read the 
books aloud to the children. All of the articles included supported this view. One of the 
reasons why is answered by explaining that reading aloud can help increase children’s 
connections between written and spoken language (Porras González, 2010, pp. 98-99). 
Moreover, when reading aloud, it is believed that repeated reading of the same book 
enhances children’s language learning (Biemiller & Boote; Porras González; Linse). 
 
When incorporating a book in the ESL classroom, most of the authors agree that pre- 
or post reading activities should be included, to help enhance the children’s learning 
experience. A common approach to this seems to be through the use of post-reading 
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discussions. The discussions can be conducted in either the pupils’ native language or 
the target language. Both Porras González (2010) and Ishihara (2013) allowed a blend of 
the native language and the target language, in the latter case English, during their 
studies. Ishihara (2013) mentions the benefits of discussing books in the native language 
of the learners. She says that the age of the learners and their knowledge of the target 
language, in this case English, should affect which language the discussion should be 
conducted in. In Ishihara’s own study, 9-year olds with limited English knowledge were 
included and therefore the post-reading instructions and discussions were conducted in 
the children’s native language (Ishihara, 2013, p. 138). In Sweden, this is something that 
could be a problem since there is an increased amount of children attending Swedish 
school with native languages other than Swedish. Therefore, this method could only be 
applicable to situations where the English teacher is also competent in the native 
language of the pupils’. However, it is demonstrated that pictures work as a bridge to 
knowledge and teachers could therefore adopt picture books to work with language 
barriers. 
 
It is largely demonstrated that the pictures of the chosen books play an important role 
for learning a new language. Both Hsiu-Chih (2008) and Ishihara (2013) mention how 
children look for clues, to make meaning of unknown words and phrases, by using the 
pictures. The pictures can illustrate words and phrases and can help pupils to predict 
what will happen next in the narrative. Therefore, it is important for the teacher to find 
books with good, relevant pictures. What defines a good picture is not mentioned in 
either one of the books, but the present author thinks that a good picture complements 
the text. If a text about a brown bear is read, then the pictures should include a brown 
bear not a lot of other distractions. 
 
One of the main findings to answer the second question is vocabulary gain. All of the 
articles state that there is potential vocabulary gains associated with the incorporation of 
children’s literature in the lower elementary classroom. The study of Biemiller and 
Boote (2006) clearly shows an increase in vocabulary gain through repeated reading of 
children’s literature. Their research states that young learners assimilate more vocabulary 
through reading than older children do. Biemiller and Boote (2006) show a clear 
difference between the number of words learned for kindergartners and second graders, 
after repeated reading sessions.  
 
Another benefit with reading aloud seems to be that children’s listening skills improve 
(Norato Cerón; Hsiu-Chih; Linse). However, after reading a story it appears fruitful to 
discuss the book as well. Children’s speaking abilities also improve when discussing a 
story or giving an opinion about it (Norato Cerón, 2014, p. 96). Ishihara’s (2013) study 
involves a lot of post-reading classroom interaction, though in Japanese, including 
discussions regarding the meaning of words. The interactions are both between the 
teacher and pupils and between the pupils themselves, and it appears to help the pupils 
understand the meaning of words and expressions. 
 
Motivation is another key benefit of incorporating children’s literature in the ESL 
classroom. Hsiu-Chih (2008) states that nine out of the ten interviewed teachers in her 
study agree that picture books trigger children’s motivation to learn a new language. She 
implies that children are motivated by the following: understanding the language of the 
books, the feeling of understanding a second language, the excitement of the dramatic 
endings of books and that pictures give words meaning (Hsiu-Chih, 2008, pp. 49-51).  
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As a summary, the most agreed on method to incorporate children’s literature in the 
ESL classroom is to read the literature aloud. Repeated reading of the same book along 
with follow-up post-reading activities such as discussions helps enhance young language 
learning. It is also encouraged to implement questions both asked by teachers and 
pupils, to further enhance children’s understanding, before, during and after the reading 
session. Pictures also tend to play an important role for both understanding the meaning 
of words and for predicting upcoming events; therefore it is important to choose a book 
containing well-illustrated and relevant pictures. Working with children’s literature as 
described above, could, among other things, further enhance children’s vocabulary, 
listening and speaking skills, motivation, pronunciation, critical thinking and reading 
skills. 

6.1.1 Theoretical approach 
The following section will link the result of the articles to the chosen theories described 
in section 3, pp. 6-7. 
 
The chosen theories for this study are Vygotsky’s ZPD-theory together with Wood et 
al.’s scaffolding theory and Krashen’s input hypothesis. The input hypothesis implies 
that learning occurs if what is learnt, or the input, is one step (i+1) more difficult than 
the current knowledge level of the learner (i). In addition, the ZPD and scaffolding-
theories claim that learning occurs with the assistance, or scaffolding, of an expert, more 
than could be made by the learner alone. Therefore, with the help of an expert, children 
can learn more than they could on their own. 
 
Porras González (2010) explains that “making predictions activated children’s prior 
knowledge about the text by helping them make connections between new information 
and what they already knew” (Porras González, 2010, p. 103). Porras González’s (2010) 
findings imply that by making predictions of future events of a book, both children’s 
prior knowledge (i) and new knowledge are stimulated (i+1). Krashen (1982) claims that 
learning only occurs if the new input is more difficult than what has already been learnt. 
In Porras González’s (2010) conducted study, the children both used their “old” and 
“new” knowledge to make sense of the book and predict upcoming events. As a result 
of this, the previous knowledge (i) and the new knowledge (i+1) produce deeper 
knowledge (i+2). 
 
Additionally, Porras González (2010) also recommends questions, before, during and 
after the reading session as a method to aid comprehension. She states that both pupils 
and teachers can ask these questions. Also, Ishihara (2013, Norato Cerón (2014), Linse 
(2007), and Hsiu-Chih (2008) encourage interaction between teachers and pupils during 
and after the reading. To ask someone who knows the answer to the question, namely 
an expert, when not understanding is consistent with the ZPD-theory. Children will 
learn something by turning to an expert’s help, which they could not have learned on 
their own. Furthermore, Norato Cerón (2014) allowed a mix between the native 
language of the pupils and the target language, a method that aided comprehension 
among the participants. Consequently, this is a scaffolding method (Wood et al., 1976) 
which can help children further develop from their current knowledge level (i), by 
speaking their native language to achieve a more advanced knowledge (i+1), in 
understanding and speaking another language. 
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6.2 Limitations 
Due to the limited time frame given for this study, a limited amount of studies have 
been included. After consulting with a university librarian, we agreed on using the 
databases ERiC, LLBA and MLA. Changing the search words and including other, or 
more, databases could have resulted in another outcome. All the search hits were also 
sorted from the databases, by relevance. This feature means that the computer decides 
which hits are relevant. Therefore, some of the excluded articles might not have been 
irrelevant for this study.  
 
Another limitation to the study is the amount of research articles included, which are 
six. Due to the limited time frame along with the outcome of the conducted search, 
including additional articles was not possible. The quality of these studies was checked 
using a checklist to ensure only articles with good, scholarly quality were accepted. In 
addition, to ensure that the included articles were of high quality, only peer-reviewed 
articles were included. The length and number of participants in some of the studies can 
also be questioned, but they were nonetheless evaluated to be included in this study. 
 
In addition, another limitation of this study is that it is written with a Swedish context in 
mind, yet no Swedish articles of relevance were found. Even though English language 
learners exist in numerous countries, it can be assumed that their conditions are 
different. The present author has taken the approach of English as a second language, 
since English plays an important role in Sweden, but the importance of English in the 
countries where the presented studies were conducted might be different.  
 
No arguments against the use of children’s literature in the English as a second-language 
classroom were found. This outcome could have been influenced by the chosen search 
words. 
 

7. Conclusion 
Even though what is considered the optional age for starting with second-language 
learning over time has shifted in Sweden, it is now stated in the syllabus for English that 
the subject should be introduced between first and third grade. This is consistent with 
the Critical Period Hypothesis, which claims that young children’s sensibility to sounds 
makes them good language learners. The main argument for implementing English as a 
subject in the early school years is the presumed advantage to sound native-like. 
 
Children’s literature offers great potentials in learning, not only a second language, and 
the incorporation of it is suggested by all of the studies. Some of the benefits with 
children’s literature in second-language learning are stimulating motivation and help 
create meaning of words. Therefore, the advantages it provides should not be 
overlooked. According to Swedish law, everyone attending school, between elementary 
and secondary school, should have access to a library (Skollagen, 2010:800, 2 Ch. 36§). 
Therefore, an available librarian at the library could help finding relevant literature in 
English. In other words, there should be few restrictions to finding relevant, authentic 
English teaching material in Sweden. 
 
Another major factor when using children’s literature in the ESL classroom is the 
teacher. It is also mentioned that “teachers are identified as important factors for the 
success of children’s language development, since they evidentially play a central role for 
the children in their early years of language learning (authors own translation)” 
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(Lundberg, 2007, p. 25). The teachers also face challenges such as choosing appropriate 
literature, creating a good classroom environment, encouraging communication and 
interaction, and mastering the language: since they are viewed as the language role 
model. 
 
Incorporating children’s literature in the classroom appears to have many benefits, 
relating in particular to vocabulary, listening, and speaking skills. All the research in this 
study points towards reading aloud as the most suitable method for incorporation. 
However, it is important to include post-reading activities such as discussions to help 
children gain deeper knowledge. Reading aloud, followed by discussions, tends to help 
children develop listening and speaking skills, learn vocabulary, and enhance their 
critical thinking, motivation and pronunciation. 
 

7.1 Further research needed 
 
The main findings of this study reveal positive benefits for children by incorporating 
children’s literature in the English as a second-language classroom. Since none of the 
chosen articles present studies conducted in Sweden, it would be interesting to use these 
studies as an example to find out how they relate to a Swedish context. For example, the 
study from Biemiller and Boote (2006) revealed great vocabulary gain by the use of 
children’s literature. It would be interesting to investigate if the same study conducted in 
Sweden would result in the same outcome. 
 
Other interesting factors are teachers’ and pupils’ opinions regarding the use of 
children’s literature in the ESL classroom. As briefly described in the introduction 
section, the present author has experienced negative opinions from teachers in relation 
to incorporating children’s literature in the classroom. A survey investigating teachers’ 
and pupils’ attitudes on the subject would be beneficial. 
 
Another briefly mentioned problem is the pupils who have another first language, and 
first have to learn Swedish and then English. Do they benefit from the use of children’s 
literature and will they assimilate the same amount of vocabulary gain as the other 
pupils? 
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