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Abstract 
 
The aim of this thesis is to investigate the use of literature within the Swedish Upper 

Secondary EFL-classroom from the students’ perspective. How do the students in the 

study relate to literature and its use to enhance and enable their communicative 

competence and cultural understanding? Also, how do their answers compare with their 

teacher’s and the adult perspectives and findings from previous international research? 

The empirical data obtained from the study has been analysed from the perspectives of 

sociocultural and motivational theory, and the findings show that the participating 

students believe literature to be a good didactic tool to apply in the EFL-classroom, both 

in order to enhance their communicative competence and their cultural understanding. 

The students prefer to have a sociocultural approach to their literature-learning, with 

group-discussions of various sizes. The key for the students in this respect is interesting, 

relevant and engaging subject-matter, as well as a positive and motivational teacher. 

The responses given by the students correlate with those given by their teacher as well as 

previous international research. The students regard literature as a way of gaining new 

perspectives, as well as experiencing language in use. Where they diverge somewhat 

from the international research is in regard to literature’s use for enhancing their 

competence to speak in class, and that some students seem to think that communication 

and cultural understanding are separable. Future studies within this field might include 

the conducting of a larger and more in-depth survey regarding the students’ ideas about 

literature, culture and communication. Why do so many of the student respondents 

neither agree nor disagree with the statement concerning communication and cultural 

understanding being inseparable? This can be an important issue to investigate in today’s 

global climate of cross-cultural and intercultural experiences, especially in view of the 

political climate of diverse attitudes towards refugees, immigrants and emigration. 
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1. Introduction  

In Sweden, the English language is by far the most commonly used foreign language, not only 

through media but through online gaming and national and international communication. This 

phenomenon is evident globally as well, making English a lingua franca of our contemporary 

society. Living in an increasingly globalized world, there is often a need to communicate 

internationally, and in order to possess this communicative competence there is also a need for 

cultural understanding (Svartvik 2004, p. 256). Therefore, “[t]eaching language without teaching 

its culture is quite impossible” (Mekehimer 2011, p.45). 

  

The everyday use of English, and the relationship between communicative competence and 

cultural understanding, have shaped the English as a Foreign Language (EFL) syllabus both 

internationally and nationally. This is particularly evident in the Swedish state documents for the 

upper secondary school, where there is an emphasis on communication and on the importance of 

cultural understanding. Proficiency in English is highlighted as increasing “the individual's 

opportunities to participate in different social and cultural contexts, as well as in global studies 

and working life. [It] can also provide new perspectives on the surrounding world, enhanced 

opportunities to create contacts, and greater understanding of different ways of living” 

(Skolverket 2011b, p. 1).  

  

The Swedish school system plays an important role in teaching students empathy for others, 

which is done by communicating and advocating cultural diversity (Skolverket 2011a, pp. 4-10). 

As well as this emphasis on communication and cultural understanding, the content of the state 

documents also highlights the importance of literature use in the EFL-classroom (Skolverket 

2011b, p. 3). One goal that needs to be achieved by students on completion of their upper 

secondary school education is to “use non-fiction, fiction and other forms of culture as a source 

of knowledge, insight and pleasure” (Skolveket 2011a, p. 8). Bobkina and Dominguez (2014) 

seem likely to agree with the Swedish state’s discourse on the importance of literature, since they 

write that using literature as a didactic tool can be “one of the best ways to understand culture and 

traditions of the target language” (p. 251). Tegmark (2012) also seems to agree, when writing that 

“imaginative literature has a unique potential when it comes to communicating an otherwise 

‘foreign’ experience to its readers” (p. 26). 
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Literary texts are often used within teaching, regardless of which subject is being taught (Lundahl 

2009, p. 48), but although reading is one of the core skills taught within the educational system, 

there are still issues regarding the students’ reading comprehensions – their abilities to 

understand the texts (Magnusson 2008, p. 43). This is why it is so important to use didactic tools 

that assist the students to understand better what is written. Apart from acquiring the intended 

knowledge, having an understanding often increases the wish to learn, and the wish to learn often 

helps in the process of understanding. By possessing cultural understanding, the students have a 

tool helping them to decode the texts, which then leads to their formation of knowledge 

(Magnusson 2008, p. 45; Tornberg 2009, pp. 98-103).  

 

This highlights the mutual benefits gained when enhancing communicative competence and 

cultural understanding through the use of literature; by reading literature the students gain access 

to other cultures which can provide new insights, understanding and broadening of their minds. 

As well as this, literature “demonstrates language structure possibilities […], produces meaning, 

and enables language acquisition” (Lundahl 2009, pp. 326-327),1  and in turn the knowledge 

gained helps to further understand future texts. Simply put: “Development of knowledge and 

language goes hand-in-hand” (Skolverket 2011c, p. 15). The importance of literature use within 

the EFL-classroom is also brought to light in the research articles analyzed in the present author’s 

Thesis 1 (Alemi 2011; Charles 2011; Cubukcu & Tikiz 2013; Erkaya 2005; and Riwes Cruz 

2010), where the use of literature to enhance students’ communicative abilities and cultural 

understanding, as well as the interlinked relationship between the three, were explored.  

 

In Thesis 1 the focus was to examine the use of literature as a specific tool to enhance students’ 

abilities both to communicate and to gain cultural understanding. The findings in the analyzed 

articles portray a consensus regarding the relationship between communicative 

competence/abilities and cultural understanding, which are intertwined – enabling each skill to 

exist, develop and improve. The idea is that none of these skills can exist fully without the other, 

and that literature is a good tool to use in developing and improving each skill. Thus, literature 

can help develop all skills needed to acquire and produce both written and spoken English, and it 

                                                 
1 Translated by the author.   
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also enables cultural understanding and broadening of the mind. Where the research findings 

differ somewhat concern the reasons why literature is a good tool, how to implement the reading 

of literature in the classroom, and what some of the negative aspects of literature use might be. 

 

Other main findings of importance were the lack of Swedish studies within the subject, and in 

particular the lack of students’ perspectives both nationally and internationally. The latter finding 

is intriguing, since it is arguable that students’ opinions should matter most; after all, it is their 

learning that is (or should be) in focus when teaching. 

1.1 Aim 

Bearing in mind the lack of students’ perspectives within EFL-research, the aim of this thesis is 

to investigate the use of literature within the Swedish upper secondary EFL-classroom from the 

students’ perspective. How do the student respondents relate to literature and its use to enhance 

and enable their communicative competence and cultural understanding? Also, how do the 

students’ responses compare with their teacher’s and the adult perspectives of previous 

international research? The following research questions are used to achieve this aim: 

 How do upper secondary school students within the EFL-setting regard using literature as 

a tool to improve their communicative competence? 

 How do upper secondary school students within the EFL-setting regard using literature as 

a tool to improve their cultural understanding? 

 What kind of literature do the students themselves want to use in the EFL-setting? 

 How do the students’ responses compare to their teacher’s and previous research on the 

subject? 

Definitions of concepts and terms used in the thesis can be found in section: 2.5 Terminology. 

2. Background 

As stated above, this thesis will focus on how some students in upper secondary school relate to 

using literature as a learning tool to enhance their communicative competencies and cultural 

understanding within the EFL-classroom. The findings derived from the students’ responses will 

then be set against the backdrop of previous research on the subject. One interesting aspect will 
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be to see if the responses given by the students are comparable to the authoritative perspectives 

found in the previous research referred to above. In other words, are there similarities between 

the perspectives of those who teach and those who learn? If there are differences, what are they 

and what might be the underlying reasons? In order to make this comparison, some key issues 

will be related here in the background section, such as: Why is literature useful to enhance 

communicative competencies? Why is literature useful in enhancing cultural understanding? 

How is the reading of literature “best” implemented in the EFL-classroom, in order to facilitate 

the students’ acquisition of both communicative competence and cultural understanding? Before 

these issues are dealt with, however, there will be a short history of literature usage within the 

EFL-setting. 

2.1 A short history of literature and its use within EFL 

The use of literature as a didactic tool within EFL (both nationally and internationally) has 

undergone many changes throughout the last century. Starting out as a “key element” (Bobkina & 

Dominguez 2014, p. 249) within the EFL setting, it was deemed unimportant as a teaching tool 

during the period when the didactic focus shifted from being grammar-oriented to mainly concern 

communicative competence. Literature use started to experience a slight revival during the 1960s, 

but the focus of literature as a didactic tool in the EFL-classroom, and large-scale research on the 

subject, fully started blossoming in the mid-1980s (p. 249). Literature’s process of recapturing its 

role as “a means for language learning” (p. 249) occurs parallel to the increased focus on culture 

within the EFL-setting. The discourse emerging from this is one of literature being a valid tool 

within the classroom, since “literature is language in use” (p. 249) making it an excellent tool to 

explore “for language learning purposes” (p. 249). Bobkina and Dominguez (2014) go as far as 

stating that literature, in fact, could be “one of the best ways to understand culture and traditions 

of the target language, especially in those cases in which a visit or a stay is virtually impossible” 

(p. 251). This statement illustrates how far literature has come in current EFL discourse to 

reclaim its position within the classroom. 

 

2.2 Literature and communicative competence 

According to Erkaya (2005) literature, or more precisely short stories, is a very good tool to use 

in order to “help students to learn the four skills – listening, speaking, reading and writing” (p. 1). 

Her viewpoint is that literature not only enables the students to learn these skills, but reinforces 
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the skills as well (p. 1), being an enabling tool for teachers to “teach literary, cultural, and higher-

order thinking benefits” (p. 1). Reading literature can contribute to students’ “independent 

learning techniques” (Charles 2011, p. 195) and has the “capacity to stimulate effective language 

acquisition” (pp. 195, 203). Combined, all these abilities work to enhance the communicative 

competence, since it is arguable that one skill cannot exist without the support of the others.  

 

Why literature has this capacity as a didactic tool in the EFL-classroom, is due to its display of 

“authentic material, language in use and aesthetic representation of spoken language” (Riwes 

Cruz 2010, p. 1). Riwes Cruz also states that literature illustrates the difference between written 

and spoken texts (p. 4) which enables both “improved writing skills and more eloquent speech” 

(p. 4). Cubukcu & Tikiz (2013) proclaim that literature is usable both when it comes to “plot, 

characterization and theme” (p. 134) as well as showing the students “modes of address, 

expressions of time and place, and choice of vocabulary” (p. 134). Furthermore, they believe that 

reading “involves the process of relating new knowledge to the old knowledge” (pp. 135-136) 

which is an ever ongoing process. Cubuku & Tikiz (2013) emphasize the importance of literature 

as a didactic tool, stating that students need to read in order to communicate well (p. 135). Alemi 

(2011) also adheres to this idea, stating that literature is a tool to enable entrance into new worlds 

of “language uses, forms or conventions” (p. 178), all of which enables students to hone their 

communicative abilities. What is a clear message from all of the researchers mentioned above is 

that literature is regarded as an important tool in the EFL-classroom - a tool which both enables 

oral communication and the other skills needed to produce and process language adequately.  

 

2.3 Literature and cultural understanding 

As well as existing for the mere pleasure of reading, literature can be described as a tool enabling 

students to enter through a “doorway into another culture” (Alemi 2011, p. 178), and in so doing 

they might attain an understanding for “cultures and ideologies different from their own” (p. 

178). Another way to describe this process is a broadening of minds, where there is a possibility 

to be taught a given culture’s “values, attitudes, concepts and relations” (Cubukcu & Tikiz 2013, 

p. 134). Charles (2011) develops this idea further, stating that “meaningfully teaching or learning 

language independently of culture is impossible /…/ indeed learning a second language is 

learning a second culture” (pp. 199-200). These advocates for literature use in the EFL-classroom 
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see literature as a teacher of culture, and culture as inseparable from the skills of reading, writing, 

listening and speaking. As well as facilitating language knowledge on every level of acquisition, 

literature is seen as a reflection of the human soul (Riwes Cruz 2010, p. 5).  

 

2.4 Literature and its implementation in the EFL-classroom 

When examining literature study, and how it should be implemented in the classroom, there is a 

consensus regarding the didactic patterns of a “pre-reading phase, while-reading phase and post-

reading phase” (Cubuku & Tikiz 2013, p. 142; Alemi 2011, p. 179; Erkaya 2005, p. 6; Riwes 

Cruz 2010, p. 10). When it comes to the actual work process Erkaya (2005) suggests a 

combination of individual and group work, consisting of both reading aloud in class and reading 

individually (pp. 5-7). These processes are to be combined with “factual-in-class work, analysis 

and extending activities” (p. 6). She suggests that one good process can be for the students to do 

some “writing and acting out dialogues” (p. 3). However, the success of this approach might be 

very much dependant on the mind-set and interests of the students (more so than a normal 

classroom exercise), since many students are shy and do not like to act in front of their peers. If 

this kind of work-process is used in a class with students of this mind-set, the exercise would risk 

being counteractive, and rather than assisting the students to further learning, it would hinder 

their learning process instead.  

 

Alemi (2011) also specifically states class discussions, reading aloud and individual reading as 

good scenarios for the enabling of students’ work with literature. She also advocates the use of 

role play and that students can write short stories themselves as a learning tool (pp. 179-180). 

Riwes Cruz (2010) emphasizes the importance of reflection on the material used (p.10), as well 

as the need to combine exercises directed at “vocabulary, grammar, speaking, and listening 

skills” (p. 11). Again highlighting that one skill does not work independently, and in order to 

communicate well, there needs to be a balance between different abilities. Charles (2011) does 

not go into details about how to implement literature usage in the classroom, but simply states the 

need for “literary response” (p. 200), “reader response” and “peer discussion of texts” (p. 203).  

 

In order to facilitate the students’ cultural understanding the importance of reading is again 

emphasized (Alemi 2011, pp. 179-180; Cubukcu & Tikiz 2013, p. 137; Erkaya 2005, pp. 8-10), 
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but the selection of literature needs to be aimed towards texts with cultural content. By using 

specifically chosen literature, certain issues can be brought to light, creating points of discussion, 

encouraging understanding for other cultures and critical thinking (Charles 2011, p.199; Erkaya 

2005, pp. 8-10). This demonstrates the need for students to participate in discussions and 

reflections, but also shows the need for the teacher to guide the students in the process –both 

regarding literature choice, discussion topics, and settings of the discussions (small groups, large 

groups, the whole class etc.). Two articles where the importance of the teacher’s involvement and 

guidance are especially highlighted are those of Riwes Cruz (2010, p. 6) and Cubukcu & Tikiz 

(2013, p. 139). The importance of the pre-reading phase, while-reading phase, and post-reading 

phase are again pointed out as being key to enabling a good learning environment for the students 

(Cubucku & Tikiz 2013, p. 142; Alemi 2011, p. 179; Erkaya 2005, p. 6; Riwes Cruz 2010, p. 10). 

 

Whether focusing on the students’ communicative competence or their cultural understanding, 

the lessons, and material used, need to be perceived as both engaging and relevant to the students 

(Alemi 2011, p. 179; Erkaya 2005, p. 5; Cubukcu & Tikiz 2013, p. 142; Riwes Cruz 2010, pp. 6-

8). Therefore, the teacher needs to take the students’ needs into careful consideration when 

selecting the literature to be used in the EFL-classes (Alemi 2011, p.179; Erkaya 2005, p.5). 

 

2.5 Terminology 

Concepts such as communicative competence, culture, cultural understanding and 

interculturalism can be subjective. Therefore, this section will define some of the terminology 

used in the thesis.  

    2.5.1 Communicative competence   

When we communicate we partake in a kind of transaction; there has to be a mutual transaction 

of understanding to truly “meet” in the process. Where this does not happen, communication has 

failed. Tornberg (2009) defines communicative competence within the foreign language setting 

as “the capacity to understand and to be understood in a foreign language” (p. 224).2 In order to 

partake in this communicative exchange other skills are needed as well, skills that work as 

interlinking building blocks of knowledge – enhancing the ability to communicate. These are 

                                                 
2  Translated by the author.   
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“linguistic competence, pragmatic competence, strategic competence as well as having the 

competence and ability to understand the socio-cultural aspects influencing the target language” 

(Tornberg 2009, pp. 224-225).3 Chapman (2013) seems to agree with Tornberg, stating that 

communicative competence tends to include “grammatical, lexical and phonological knowledge 

as well as understanding of cultural norms and the ability to use appropriate strategies in 

communication” (p. 1). The argument that all four areas of language proficiency (reading, 

writing, listening, speaking) need to be mastered in order to communicate is validated by the 

understanding that communication occurs in more ways than merely through speech – we also 

communicate when reading, writing, and listening.     

     

    2.5.2 Culture 

The definition of culture can be subjective and very wide. One definition of culture is as a “body 

of beliefs and practices in terms of which a group of people understand themselves and the world 

they organize their individual and collective lives around’” (Parekh 2000, pp. 2-3). Therefore, 

culture is both within and outside of our being, hence unescapable (Race 2015, p. 2). When 

bringing this concept into the EFL-classroom there needs to be an understanding about the 

importance of culture inclusion in the teaching/learning process; “one which takes into account 

all social practices in which the target language is used, by native as well as non-native language 

users” (Tegmark 2012, p. 22). Tegmark continues to stress the importance of introducing 

different narratives in the classroom, other than the discourse given by the dominant majority. By 

using the so-called “little narratives” students’ abilities to apply critical thinking strengthens, and 

facilitates an “understanding of the complexity of historical representation, public memory and 

self-identity” (p. 22): All of which are important in the ongoing process called culture. 

    2.5.3 Multiculturalism 

Multiculturalism, just as the name suggests, is many (multi) cultural diversities or embedded 

differences. When used positively, the concept celebrates these differences, and is seen as 

enriching the society at large (Parekh 2000, p. 3). However, when used negatively, the definition 

of multiculturalism can act as a platform for racism; focusing on the differences, creating a 

negative discourse of us versus them (Race 2015, pp. 23-28; Lundahl 2009, pp. 83-86). 

                                                 
3 Translated by the author.    
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    2.5.4 Interculturalism 

If multiculturalism is a way to recognise the existence of different cultures living together in 

society, interculturalism can be understood as the process where different cultural groups within 

the multicultural society interact, communicate and work towards an understanding of “the 

Other”, and in the process experience that we might not be as different as first believed. 

According to Shaules (2007), “intercultural learning /.../ describe[s] the lived experience of 

dealing with an unfamiliar cultural environment” (pp. 19-20). Within the EFL-setting this 

interculturalism occurs “when students reflect over cultural differences and compare different 

cultures” (Tornberg 2009, p. 70) in order to “reach understanding” (p. 71).4  Hence, it is “within 

the meeting of people that culture is created” (Lundahl 2009, p. 103).5 This statement highlights 

the importance of communication.   

 

    2.5.5 Cultural knowledge and cultural understanding 

Cultural knowledge can be defined as having an understanding of “socio-linguistic and cultural 

norms which facilitate cultural integration and inter-cultural understanding” (Chapman 2013, p. 

1). It involves “an understanding of knowing, acting, being and living with others in society” (p. 

1), whether nationally or internationally. Cultural knowledge tends to facilitate understanding, 

and understanding tends to continue to further facilitate knowledge. This is why cultural 

knowledge and cultural understanding will be treated as similar in this thesis.         

     

3. Theoretical perspectives 

3.1 Sociocultural theory  

This thesis investigates Swedish upper secondary school students’ attitudes and feelings towards 

using literature in the EFL-classroom as a way to further facilitate communicative abilities and 

cultural understanding. Having a pre-conceived idea, which is confirmed by the information 

obtained from the background material, that communication and cultural understanding are 

interlinked, there is a sociocultural aspect evident throughout the material to be processed. 

Therefore, when deciding which theoretical perspective to apply on the empirical data of this 

thesis, it is logical to decide on the theoretical perspective of Vygotsky and his “Zone of 

                                                 
4 Translated by the author. 
5 Translated by the author. 
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Proximal Development” (ZPD) (Lundahl 2009, p. 160). ZPD is a theoretical perspective where 

the idea is that learning and acquisition of knowledge occurs in a social context together with 

others. It is “a dynamic and interactive process” (Tornberg 2009, p. 15).6  According to Tornberg 

(2009), the reason why Vygotsky’s theory of ZPD has attained such validity, is because “students 

working together in groups tend to solve more difficult problems, and develop further, than they 

would if working alone” (Tornberg 2009, p. 15).7  

3.2 Motivational theory 

Motivational theory includes a huge research field, with many different aspects in focus. There 

are also many affecting circumstances, which in turn affect the motivation within the EFL-

classroom. When focusing on the motivational theory within the second language arena, Dörnyei 

(2007) writes that 

Researchers analysing the effectiveness of second language (L2) education usually focus on issues 

such as the quality and quantity of L2 input, the nature of the language learning tasks, and the 

teaching methodology applied, as well as various learner strategies. These are undoubtedly central 

factors in L2 learning, and they significantly determine the effectiveness of the process, particularly 

in the short run. If, however, we consider learning achievement from a longer-term perspective, other 

aspects of the classroom experience, such as a motivating classroom climate, will also gain 

increasing importance. /…/ “[l]ongterm, sustained learning – such as the acquisition of an L2 – 

cannot take place unless the educational context provides, in addition to cognitively adequate 

instructional practices, sufficient inspiration and enjoyment to build up continuing motivation in the 

learners”. (p.639) 

 

Aspects within the motivational theory, which are in focus for this thesis, are those of teacher 

influence and group dynamics.  

    3.2.1 Teacher influence 

There are many aspects to creating and maintaining motivation within the EFL-classroom, and 

throughout these various aspects the teacher’s own enthusiasm matters as well. Dörnyei (2007) 

divides motivation within the classroom into the teacher generating initial motivation and 

subsequently maintaining the attained motivation (p.647-649). In order to facilitate the best 

possible learning environment “there are several facets of creating initial student motivation” (p. 

647). Dörnyei (2001a) established 5 broad-area groups, of which the most relevant for this thesis 

is number 4. “Making the teaching materials relevant for the learners: The core of this issue has 

                                                 
6  Translated by the author.   
7  Translated by the author.   
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been succinctly summarized by McCombs and Whistler (1997, p. 38), as follows: ‘Educators 

think students do not care, while students tell us they do care about learning but are not getting 

what they need’” (Dörnyei 2007, p. 647). Some key aspects needed in the EFL-classroom when 

maintaining the motivation of the students, are: 

 “making learning stimulating and enjoyable;” 

 “presenting tasks in a motivating way;” 

 “setting specific learner goals;” 

 “protecting the learner’s self-esteem and increasing their self-confidence;” (p. 648). 

    3.2.2 Group dynamics 

As Dörnyei points out, “[t]he quality of teaching and learning is entirely different depending on 

whether the classroom is characterized by a climate of trust and support or by a competitive, 

cutthroat atmosphere” (p. 640). Accepted that learning occurs better in an environment of trust, 

there needs to be a focus on creating this kind of group dynamics. Dörnyei (2007) argues that this 

trust is often facilitated by tolerance and acceptance of each other within the group (pp. 640-643).  

Furthermore, the norm of the group is also important, and relevant questions can be: does the 

group enhance learning, or does it have a discourse where learning is seen as “bad”? (pp. 642-

643).  

Within the framework of sociocultural and motivational theories, the study will also provide a 

chance to examine whether gender and the chosen educational programme seem to be 

differentiating factors in the respondents’ answers. 

4. Material and Method 

4.1 Chosen method 

In order to collect empirical data, a questionnaire was given to the participating students, as well 

as to their teacher for comparison. There are both closed and open-ended questions represented in 

the questionnaire (Cohen et al 2011, p. 382), hence the data collected is both quantitative and 

qualitative in nature (Cohen et al 2011, pp. 537, 604). The participating students’ answers work 

as a general sample of what Swedish students attending EFL-classes in upper secondary school 

might think about the matter. After the analysis of the students’ answers, the teacher’s answers to 

the questionnaire are followed up with a shorter phone interview/conversation. 
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4.2 Selection of informants 

The selection of the informants took place in several stages. Firstly, a decision had to be made 

regarding the sampling size, and how many participants would need to participate. The 

difficulties in this decision lie in the need for balance, with enough participants to create 

sufficient and reliable data, yet not to have too much data to process, given the short time frame 

and small-scale survey (Cohen et al. 2011, pp. 143-144). After careful deliberation, 50-60 

participants were decided upon, which means roughly two classes. The next step in the process 

was to contact a school, a teacher and students willing to participate in the study. Luckily, thanks 

to a very helpful teacher-soon-to-be-informant, this process went smoothly, granting access to 

two different classes, one En6 class and one En7 class. The selection of the students was in no 

way pre-selective to fit specific agendas, but simply those available to answer the questions. The 

students had been informed by their teacher prior to my visit, and on the day of our meeting those 

present were informed about the survey again – and given a chance to participate, or not. In total 

54 students and 1 teacher conducted the survey. 

 

4.3 Implementation 

Before meeting with the two classes of participants, a pilot-survey was conducted (Cohen et al 

2011, p. 402). This was helpful, since it highlighted where a question might need some 

rephrasing for better clarity, and also to establish the time frame needed to conduct the survey in 

the classroom (pp. 402-403). Before the “real” survey took place and the 54 students filled in the 

questionnaire via google docs, the students were informed about what to expect, and that they 

could decline to participate, or stop the survey, at any time. Also, some key concepts, such as the 

meaning of culture and communication were discussed briefly. When the introduction and 

signing of consent forms was complete (see Appendix 2 for consent form), the students were 

given a link to the questionnaire document online, which they filled in on their computers. All 

students present in the classroom chose to participate, making the number of participants 54 (43 

girls and 11 boys). What is important to mention regarding the implementation of the study, is 

that there were some technical problems with the online document. Questions 18 and 19 in the 

questionnaire were initially meant to give the students an opportunity to choose as many options 

as they agreed with. When at the school, however, the function of multiple choice in the online 

document did not work. Therefore, those questions were changed on the spot, and the students 
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were asked to fill in the one option they agreed with the most. This change has also been made to 

the paper copy of their questionnaire, as seen in Appendix 3. The teacher’s questionnaire can be 

seen in Appendix 4. 

 

4.4 Method of analysis 

In order to simplify the answering process of the research questions used in the thesis, as well as 

highlighting any differentiating information, the empirical data obtained from the participating 

students, and the teacher, have been systematically organised into tables. These highlight 

summaries of all responses given by the students, but they have also been systematically 

classified according to gender and/or the specific English class taken by the student. Organising 

the tables of data in this manner should help clarify any possible socio-cultural patterns 

depending on age, English class and gender. Hence, the issue of gender is added to Vygotsky’s 

socio-cultural perspective when looking at the responses given by the students. 

 

4.5 Reliability 

When conducting studies and research of various kinds, questions arise as to whether the results 

are reliable in a greater scheme than just at a particular moment in time: Can the study be 

replicated? Will the findings be similar if conducted by other participants and/or in other 

settings? There are many questions to adhere to (Cohen et al. 2011, pp. 197-204) when 

conducting a survey, and subsequently analysing empirical data from one’s own research. It can 

be argued that this study, however small-scale, has adhered to the different aspects needed in 

order to make it as valid as possible. Also, the study does not claim that the answers obtained 

from the empirical data are universal truths, but merely a sample of Swedish upper secondary 

school students’ perspectives on the issues discussed. The students’ responses have been reported 

accurately, without altering to suit a specific purpose or to “better” answer a specific question. 

 

4.6 Ethical aspects 

The ethical aspects of this study have been upheld through the phrasing of the questionnaire, the 

selection of participants, as well as the participants being informed about the study and given a 

choice whether to participate or not. Students and staff at the school were also informed about 
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their anonymity, as well as the fact that all data collected will be destroyed after the completion 

of this study.  

 

When phrasing the research questions in the questionnaire, care was taken to exclude any 

wording that might be offensive or disturbing to anyone. In addition, there has not knowingly 

been any inclusion of offensive subject matter. There might, however, be students offended by 

having to be classified according to gender. The reason for including this in the questionnaire was 

explained to the students, before they signed the consent form. It was stressed several times - 

both in writing and when meeting them in person - that the students did not have to participate, 

and if they would choose not to, this would not affect them in any way. The reason for the study 

was also explained, highlighting the lack of students’ perspectives on the matters concerning 

literature use as a tool in the EFL-classroom to enable their communicative competence and 

cultural understanding. This information seems to have given the students the feeling that there 

were benefits to be achieved from as many of them participating as possible. All of the aspects 

above are ethical issues as described by Cohen et al. (2011, pp. 377-388).  

 

5. Results 

54 students and one teacher took part in the study, and the results are summarized in tables, 

presented both in the main text and in the Appendix. The results are summarized in total, and also 

divided into which English class the students belong to, and their gender. The aim of the latter is 

to see if there are any differences in responses depending on gender and educational path. The 

students in the En6 class study the Humanist program, and those in En7 study the Natural science 

program. The students in En6 are a year younger than those in En7. The results are also examined 

from the perspective of ZPD, to see if there are any socio-cultural patterns evident in the 

responses given. 

 

5.1 Students, literature and communicative abilities 

As seen in Table 1.1 (Appendix 1) and Tables 1.2 -1.3 below, there is an overwhelmingly 

positive attitude amongst the students towards using literature as a tool to enable and enhance 

their communicative competencies. For example, 53 of the 54 students either “strongly agree” 

(23) or “agree” (30) with the statement that working with literature in class can improve both 
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vocabulary and its use when communicating (Table 1.1, Appendix 1). As seen in Table 2.1 

(Appendix 1), the one student disagreeing with this statement is a female from the En6 class.  

 

Although some questions have more participants choosing alternatives for “neither agree nor 

disagree”, or “disagree”, it is only Question 4, regarding using literature as a tool to develop and 

improve the students’ abilities to speak fluently, that shows more balance between those agreeing 

and non-agreeing. 13 students “strongly agree” with this statement, 20 “agree”, 13 “neither agree 

nor disagree”, but 8 “disagree” completely. If the answers to Question 4 are divided into those 

who agree to various degrees, versus those who have not agreed, there is still a positive 

representation of 61% amongst the student participants. This means there is still a positive 

majority regarding the use of literature in enhancing the students’ speaking abilities, but not by 

much. As seen in Table 2.4 in Appendix 1, it becomes clear that 3 of the 8 students disagreeing 

on this question are female and belong to the En6 class, 2 are males from En6, 1 female from En7 

is represented, as well as 2 males from En7.  

 

As seen in Table 1.2, when asked how the students prefer to conduct the literature discussions in 

the classroom in order to improve their ability to both speak and write in English, 27 of the 

students answered that they prefer to discuss the material in small groups (2-3 people) only. 18 of 

the students would like to have a combination of small groups, large groups and whole class 

discussions. 3 students would like to have whole class discussions only, and 3 students feel they 

do not learn at all by discussing with their classmates. 2 of the students being negative to any 

discussions at all are females from En6 (Humanist program) and 1 is a female from En7 (see 

Table 2.7, Appendix 1). In conclusion, a clear majority of 83% preferred either small groups only 

(50%), or a combination of small groups, large groups and the the whole class (33%). 

 

Table 1.2 Students, literature and communication: Summary of the 54 students’ answers 

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

7. When using 

literature to improve 

my abilities to both 

speak and write in 

English, I learn best 

when we discuss the 

material in: 

27 3 3 18 3 
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Table 1.3 below highlights that 48 out of 54 (89%) students agree with the statement that if a 

teacher is positive towards using literature, the students become more positive as well. The 6 

students disagreeing with this statement about the importance of the teacher’s attitude, are evenly 

distributed throughout both gender and English courses, with 2 female students, and one male 

student from the En6-class, as well as 2 female students, and one male student from the En7-class 

(see Table 2.9, Appendix 1). If looking at the representation in percentage, 9% of the girls and 18 

% of the boys disagree with the importance of the teacher’s attitude. However, there is clear 

representation across both gender and English classes agreeing with the importance of the 

teacher’s role. 

 

As seen in Table 1.3, 41 out of 54 participants (76%) state that they enjoy reading in their spare 

time. However, 5 females and 1 male from En6, as well as 3 females and 2 males from En7 

reveal that they do not enjoy reading in their spare time (see Table 2.10, Appendix 1). In 

percentage that means that 22% of the females and 33% of the males in En6, and 15% of the 

females and 25% of the males in En7 do not enjoy reading in their spare time. 

 
Table 1.3 Students, literature and communication: Summary of the 54 students’ answers 

Question Agree Disagree 

9. If the teacher is positive towards using literature, I get more 

positive as well. 

48 6 

10. I enjoy reading in my spare time. 41 13 

 

5.2 Students, literature and cultural understanding  

As seen in Table 5.1 below, a majority of the students “agree” (19) or “strongly agree” (22) with 

the statement that literature can develop and improve cultural understanding. 13 of the students 

“neither agree nor disagree” with this statement. When asked, when using literature to improve 

the cultural understanding, whether it is important to have class discussions there is, yet again, a 

majority of positive responses with 21 agreeing and 23 strongly agreeing with this statement. 

However, 2 students (females from En7) disagree that class discussions are important when using 

literature as a tool to enhance cultural knowledge (see Table 6.2, Appendix 1). 25 students 

“agree” and 11 “strongly agree” when asked whether their attitude toward using literature to gain 

understanding of other cultures depends on the teacher’s attitude and enthusiasm towards the 
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subject. 6 students (one female from En6 and 5 females from En7) disagree with this statement 

though (see Table 6.4, Appendix 1). 25 students “agree”, and 19 “strongly agree” with the 

statement that there needs to be an understanding for the other person’s culture in order to 

communicate well. However, one female in En6 disagrees with this idea that there needs to be an 

understanding of the other person’s culture in order to communicate well with each other (see 

Table 6.6, Appendix 1). When answering whether communication and cultural understanding are 

inseparable, 21 students “agree”, and 5 “strongly agree”. However, as many as 22 students 

“neither agree nor disagree” with this statement, and 6 of them “disagree” (2 females in En6, 2 

females in En7, and 2 males in En7 as seen in Table 6.7, Appendix 1). 

 

Table 5.1 Students, literature and cultural understanding: Summary of the 54 students’ answers 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

11. Literature can be used as a teaching tool to 

develop and improve my understanding for 

other cultures. 

22 19 13 0 0 

12. When using literature to improve my 

cultural understanding, it is important to have 

class discussions about the material. 

23 21 8 2 0 

14. My own attitude towards using literature to 

develop my understanding for other cultures 

depends on the teacher’s enthusiasm and 

attitude towards the subject. 

11 25 12 6 0 

16. In order to communicate well there needs to 

be an understanding of the other person’s 

culture. 

19 25 9 1 0 

17. Communication and cultural understanding 

are inseparable. 

5 21 22 6 0 

 

 

As seen in Table 5.2 below, when working with literature to improve cultural understanding, 24 

of the students would like to have small group-work (2-3 people) only. 23 students would like to 

use a combination of small groups, large groups and whole class discussions. 4 students would 

like to only have discussions in large groups (up to 10 people), and 2 students would like to only 

discuss the material as a whole class. One student does not want to discuss the material at all. 

When dividing the data according to gender and English course, it becomes evident that 12 of the 

females in En6 prefer to have discussions in small groups only (see Table 6.3, Appendix 1), one 

female En6 student has chosen large group discussions, and discussions with the whole class has 

also been chosen by 1 female En6 student (see Table 6.3). 9 females from En6 prefer to work 
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with the literature by discussing it in a combination of small and large groups as well as with the 

whole class (see Table 6.3). One each of the 3 male respondents in En6 has chosen small group 

discussions (1), large group discussions (1) and discussions with the whole class (1) (see Table 

6.3). Out of the 20 females in En7, 4 show preference for small group discussions, 2 prefer large 

group discussions, 13 would like to have a combination of group sizes and one would prefer to 

not have any discussions at all (see Table 6.3). There is a clearer unanimous preference shown by 

the 8 males in En7, where 7 participants prefer to discuss the literature in small groups only, and 

1 of them would like a combination of discussion settings (see Table 6.3). 

 

Table 5.2 Students, literature and cultural understanding: Summary of the 54 students’ answers 

Question Small groups 

only  

(2-3 people) 

Large groups 

only  

(< 10 people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

13. When using 

literature to improve 

my cultural 

understanding, I learn 

best when we discuss 

the material in: 

24 4 2 23 1 

 

Table 5.3 below, shows that a majority of the students agree with the statement that the teacher’s 

interest for other cultures increases the student’s own interest in the subject matter. Out of the 8 

participants disagreeing with this statement, 5 are females from En6, and 3 are females from En7 

(see Table 6.5, Appendix 1).  

 
Table 5.3 Students, literature and cultural understanding: Summary of the 54 students’ answers 

Question Agree Disagree 

15. If the teacher shows interest for other cultures, I get more 

interested as well. 

46 8 

5.3 Students’ literature of choice and how to use it 

Tables 9.1-9.5 showcase students’ perception of literature and their preferred work-process with 

it when given alternatives. Also, the tables showcase the students’ literature of choice, their 

preferred work-process when determining their own process, as well as the students’ preferred 

amount of literature use within the EFL-classroom. 

As seen in Table 9.1 in the text below, when asked what they think about using literature in class, 

16 of the respondents (13 females and 3 males) answer that it might be fun if the literature feels 
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relevant to their own interests. 15 of the respondents (12 females and 3 males) indicate literature 

as interesting. 6 of the respondents (3 females each from EN6 and En7) see literature as a nice 

way of learning grammar in use, whereas 5 respondents (3 females and 2 males) in En7 think that 

literature is fun. 4 respondents (1 female and 2 males in En6, and 1 male in En7) regard literature 

as boring, and 3 female participants think that literature can facilitate interesting class discussions 

about different genres. Another 3 females think that literature can facilitate interesting class 

discussions about other cultures. No student chose the alternative indicating that literature is 

pointless. 

Table 9.1 Students’ perceptions of literature when used in the EFL-classroom 

Question 18. I believe that using 

literature in my English class: 

 

All 54 

participants 

Female (23) 

En6 

Male (3) 

En6 

Female (20) 

En7 

Male (8) 

En7 

Is fun 5 0 0 3 2 

Is boring 4 1 2 0 1 

Is interesting 15 6 0 6 3 

Is pointless 0 0 0 0 0 

Is a nice way of learning about 

grammar in use 

6 3 0 3 0 

Might be fun if the literature feels 

relevant to their own interests 

16 10 1 3 2 

Creates interesting class discussions 

about language use 

1 1 0 0 0 

Creates interesting class discussions 

about different genres (types of 

literature) 

3 1 0 2 0 

Creates interesting class discussions 

about their own culture 

1 1 0 0 0 

Creates interesting class discussions 

about other cultures 

3 0 0 3 0 

 

As seen in Table 9.2, when the students could choose a preferred work process from a given array 

of possibilities, most of them (29) chose to use a combination of reading/writing/discussions. 

This alternative was chosen by 10/23 females in En6, 12/20 females in En7, 1/3 males in En6, 

and 6/8 males in En7. The second most represented work-process chosen by the respondents was 

that of discussing the material from different perspectives, once again indicating an over 

representation of female respondents (9/10). 6 of the students indicate that they enjoy the lesson 

most when working independently, and 5 enjoy literature most when working together in class. 

Only 4 of the respondents indicate that they experience the best learning outcome if there is a 

clear structure and information throughout the work-process. This might be explained by the fact 
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that so many of the students already having indicated preference for the 

reading/writing/discussions-procedure. 

 
Table 9.2 Students’ preferred work process 

Question 19. When we use 

literature in class: 

 

All 54 

participants 

Female (23) 

En6 

Male (3) 

En6 

Female (20) 

En7 

Male (8) 

En7 

I learn best if we combine 

reading/writing/discussions 

29 10 1 12 6 

I enjoy it most when we work 

independently 

6 4 0 1 1 

I enjoy it most when we work 

together in class 

5 4 0 0 1 

I like to discuss the material from 

different perspectives 

10 4 1 5 0 

I learn best if there is a clear 

structure and information about 

what we will do 

4 1 1 2 0 

 

Table 9.3 below displays the gathered material concerning students’ literature of choice. Being an 

“open-ended” question, the student respondents were able to suggest more than one option, with 

the result that most of them suggested several different types of literature each, as well as genres. 

The results show that novels are suggested by 28 students (10 females and 2 males from En6, and 

12 females and 4 males from EN7), short stories are suggested by 25 students (11 females and 2 

males from En6, and 8 females and 4 males from En7), and poems are suggested by 14 (7 

females from En6, and 6 females and 1 male from En7). Classics (regardless of genre) was 

suggested by 10 students (1 female in En6 and 7 females and 2 males in En7). Comic books were 

only suggested by 5 students (3 females from En6 and 1 female and 1 male from En7) as being 

the preferred literature to work with in the EFL-class.  

 

The preferred literary genre suggested by most students, is that of romance, with 12 suggestions 

(4 females from En6 and 6 females and 2 males from En7). Fantasy is suggested by 11 students 

(3 females from En6 and 6 females and 2 males from En7), and historic and young-adult fiction 

is suggested by 10 people each (historic: 1 female and 1 male from En6, and 5 females and 3 

males from En7. Young-adult fiction: 4 females from En6 and 5 females and 1 male from En7). 

For full details of the preferred genres suggested by the student respondents, see Table 9.3 below. 
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11 student respondents (3 females from En6, and 7 females and 1 male from En7), state that there 

is a need for the literature to be interesting. 10 students (3 females from En6, and 5 females and 2 

males from En7) would like literature that is autobiographic and/or educational, and 9 students 

would like it to be relatable/relevant (3 females from En6, and 5 females and 1 male from En7). 

The need for literature to be experienced as being modern/up-to-date is also stated as important 

criteria by 11 students (3 females from En6, and 5 females and 1 male from En7). 7 students (2 

females from En6, and 4 females and 1 male from En7) would like literature to be fun, and 5 

students (2 females from En6 and 3 females from En7) would like the literature to have a clear 

message and a good balance of difficulty-level. 

   
Table 9.3 Students’ literature of choice 

Question 20.  If given the choice, what 

kind of literature would you like to 

work with/read in class? (For example 

novels, short stories, poems, comic 

books, fantasy, historic, love…) 

All 54 

participants

  

Female 

(23) En6

  

Male (3) 

En6

  

Female (20) 

En7

  

Male (8) 

En7 

Novels 28 10 2 12 4 

Short stories 25 11 2 8 4 

Poems 14 7 0 6 1 

Comic books 5 3 0 1 1 

Classics 10 1 0 7 2 

Fiction 6 0 0 5 1 

Young-adult fiction 10 4 0 5 1 

Crime 5 0 0 4 1 

Fantasy 11 3 0 6 2 

Romance 12 4 0 6 2 

Adventure 8 2 0 5 1 

Historic 10 1 1 5 3 

Drama 9 3 0 5 1 

Fun 7 2 0 4 1 

Relatable/relevant 9 3 0 5 1 

Interesting 11 3 0 7 1 

Modern/ 

up to date 

9 3 0 5 1 

Clear message/ 

Not too easy-not too hard 

5 2 0 3 0 

Autobiographies/ 

educational 

10 3 0 5 2 

 

When looking at the processed material in Table 9.4, it becomes evident that only one student 

would like to work with literature completely independently. 12 of the 54 participants suggest 

discussions followed by individual essays, and 14 of them suggest reading and discussions (group 

sizes not defined) only – hence no writing process involved. 12 of the students emphasize the 

need for small group discussions, and 4 of the participants would like to have a process 
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combining the reading and discussions with movie watching. 1 student suggests writing own 

short stories rather than reading established authors – at least as a variation, and 4 students cannot 

give any suggestions on how to work with literature in class. Considering the material purely 

from a “discussion” perspective (regardless of group size), the students seem to prefer to learn 

from each other as well as participating in their friends’ learning as well. This presumption is 

based on the fact that 42 of the 54 respondents’ answers include the word “discussion”. In 

addition, there does not seem to be any particular difference in responses given, with regard to 

gender.  

 

Table 9.4 Students’ preferred work process 
Question 21. How would 

you like to work in class 

with the literature of 

choice in question no.20? 

  

All 54 

participants

  

Female (23) En6

  

Male (3) 

En6

  

Female (20) En7

  

Male (8) 

En7 

Reading/analysing 5 2 0 3 0 

Reading/discussing 

(group size not defined in 

answers) 

14 4 1 6 3 

Discussions and 

individual essays 

12 6 1 3 2 

Write essays and analyse 

independently 

1 0 0 1 0 

Reading and small group 

discussions 

12 5 

“First reading the book 

or poem and then discuss 

it in smaller groups and 

see it from different 

perspectives. See if we 

can develop each other’s 

perspectives and way of 

thinking” 

0 4 3 

Reading/discussing/watch 

movie 

4 1 1 2 

“Discussions, 

reading, talking, 

watching movies 

etc. Variation is 

key” 

0 

Writing own material 

such as short stories 

1 1 0 0 0 

I do not know 5 4 0 1 0 

 

As seen in Table 9.5, below, the majority of respondents seem to express their liking for literature 

use, either wanting to continue working with the same amount they already are, or wanting to use 

more literature in class. Only 7 out of the 54 participants would like to use less literature, whereas 
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one respondent has no decided view either way, while 4 (females) do not know what they would 

like.  

 
Table 9.5 Students’ preferred amount of literature use. 

Question 22. If given a choice 

would you like to use more or 

less literature in your English 

class than you do now? 

All 54 

participants

  

Female (23) 

En6

  

Male (3) 

En6

  

Female (20) 

En7

  

Male (8) 

En7 

More 21 9 1 7 4 

Same as now 21 7 1 9 4 

Less 7 3 1 3 0 

It does not matter 1 1 0 0 0 

I do not know 4 3 0 1 0 

 

5.4 Teacher’s answers 

Tables 10.1-10.3, 11.1-11.3, and 12.1-12.3 in Appendix 1, display the questionnaire responses 

given by the class teacher. These demonstrate a combination of what the class teacher thinks 

herself, and what she thinks the students might answer. 

As seen in Table 10.1 in Appendix 1, the teacher either “strongly agrees”, or “agrees” with all 

statements regarding the benefits of working with literature in the EFL-class to enhance students’ 

communicative competence. One question was filled in as “neither agree nor disagree”, though, 

namely the one about literature and its abilities to work as a tool to improve students speaking 

fluently. The reason given for this answer will be discussed in section 6.1. 

The teacher believes that the best way for students to improve their abilities to both speak and 

write is by producing a learning environment where discussions take place in a combination of 

small groups, large groups and the whole class (see Table 10.2, Appendix 1). The teacher also 

agrees with the statement that a teacher who is positive towards using literature influences 

students to be more positive towards literature as well (see Table 10.3, Appendix 1).  

The teacher’s responses concerning literature and cultural understanding are overwhelmingly 

positive, with 3 out of 5 responses being “strongly agree”, and 2 that “agree” (see Table 11.1, 

Appendix 1). When using literature to improve the students’ cultural understanding, the teacher 

believes that they learn best if the discussions take place in a combination of small groups, large 

groups and the whole class – just as with the literature and communicative abilities (see Table 
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11.2, Appendix 1). Furthermore, the teacher agrees with the statement that if the teacher shows 

interest in other cultures, the students become more interested as well – just as for literature usage 

in class (see Table 11.3, Appendix 1). 

Since a class consists of students with many different preferences, the teacher chose several of 

the available options in answering Question 18, indicating that she believes that the students 

think that using literature in the EFL-class is “boring”, “interesting”, “might be fun if the 

literature feels relevant to their own interests”, “creates interesting class discussions about 

language use”, and “creates interesting class discussions about other cultures” (see Table 12.1, 

Appendix 1). According to the teacher, when working with literature in class, the students learn 

best if there is a combination of reading/writing/discussions exercises. The teacher also believes 

that students like to discuss the material from different perspectives, and that they learn best if 

there is a clear structure and information about what is to be done (see Table 12.2, Appendix 1). 

The teacher’s responses regarding the students’ choice of literature, how they would like to work 

with literature in class, and how much literature they would like to read, can be seen in Table 

12.3, below. 

Table 12.3 Teacher’s answers regarding students’ choice of literature, how to work with it in class, and the amount. 

Question Teacher’s answers 

 

20. If given a choice, what kind of literature do you 

think that students would like to work with/read in 

class? 

 

“Novels and maybe fantasy, historic and love. Again 

depending on class and interest” 

21. How do you think students would like to work 

in class with the literature of choice (as given in 

question 20)? 

 

“Read and talk/write about the characters. If asked, they 

would prefer writing reviews, which they aren’t allowed 

to.” 

22. If given a choice would students like to use 

more or less literature in your English class than 

they do now? 

 

“In one class they would like more literature whereas in 

another less. A third class finds a good balance between 

literature and other subject fields.” 

  

6. Discussion 

In this section the empirical data will be discussed and compared to the adult perspectives of both 

the previous research and the teacher’s answers. Sociocultural and motivational theoretical 

perspectives will be applied to the data, and within this theoretical framework, the aspects of 

gender and choice of educational program will also be examined. One question that will be 
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addressed is, if there are any patterns emerging depending on gender, or which educational 

program the students follow. The data discussion is organized in the same order as the research 

questions: Literature and communicative competence, Literature and cultural understanding, and 

Literature of choice, and how to implement literature in the classroom. In addition to these 

aspects, there is also a short section focusing on the limitations of the study. 

 

6.1 Literature and communicative competence 

Generally, the study shows an overwhelmingly positive attitude amongst the students regarding 

the use of literature in their EFL-class to enhance their communicative competence. For example, 

53 out of the 54 student respondents “agree” (30), or “strongly agree” (23) with the statement that 

literature can help improve both word knowledge and how to implement this knowledge in 

communication (see table 1.1, Appendix 1). Furthermore, as seen in the same Table, 52 students 

either “agree” (20), or “strongly agree” (32) with the idea that literature is a good tool in 

highlighting good examples of how to use the language correctly when writing. The respondents 

also agree to a high degree that literature can assist in developing the skills to write fluently (29 

“agree”, 23 “strongly agree”). All of these responses correlate with the previous research used in 

this thesis, which states that literature use in the EFL-classroom facilitates excellent learning 

possibilities when it comes to the “capacity to stimulate effective language acquisition” (Charles, 

2011, p. 195). The results also correlate with the statement that literature shows “language uses, 

forms or conventions” (Alemi 2011, p. 178), and that reading is a must in order to be able to 

communicate well (Cubuku & Tikiz 2013, p. 135). As well as with the previous research, the 

students’ answers also correlate to those given by their teacher. This indicates that there is no 

difference of opinion between the adult/teacher perspective and the perspectives of the students. 

Additionally, there is no clear gender difference of opinions either. Concerning the lack of 

difference of opinions between the genders, one reason explaining this might be because all 

participating students have to be quite study motivated in order to attend this specific school. 

Another class, at another school might show a different result. 

 

Where the empirical data starts to differ somewhat from the previous research is in relation to 

literature and its use as a tool to enhance communicating through speech. When asked about 

literature and its ability to highlight good examples of how to speak correctly (accurately), 25 of 
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the student respondents “agree” and 14 “strongly agree”. Although still a majority, 12 student 

respondents “neither agree nor disagree” with this question, and 3 actually “disagree”. Where 

there is an even bigger difference between the students and the previous research is regarding the 

question about literature being used as a teaching tool to develop and improve the students’ 

abilities to speak fluently. Here, 20 student respondents “agree”, 13 student respondents, each, 

“strongly agree” or “neither agree nor disagree”, but as many as 8 student respondents (3 females 

and 2 males from En6, and 1 female and 2 males from En7) out of the 54 participating, answer 

that they “disagree” with this statement. With regard to these numbers, it can be argued that there 

is an even representation between the genders of those disagreeing. However, when taking into 

account the total number of each gender represented in the study (43 females and 11 males) 

another pattern emerges: In terms of the percentage, 36% of the male participants disagree with 

this statement while only 9% of the females disagree. This result is completely at odds with the 

adult perspective of both the Swedish state documents and the previous research mentioned in 

this thesis, where literature is mentioned as being a good tool to use for enhancing 

communication.  

 

However, the teacher respondent also neither “agrees nor disagrees” with the question about 

literature as a didactic tool to enhance the students’ abilities to communicate through speech. 

When asked about her thought-process in the follow-up interview, the teacher replies that she 

decided to choose the alternative “neither agree nor disagree”, since the accuracy of that 

statement is dependent on both context and the individual student. Some students who possess 

excellent competency in English might have a personality preventing them from participating in 

the class or group discussions, although when producing written texts, these students absolutely 

flourish. The reverse situation also arises, where students love to talk, but do not really produce a 

high standard of written work. The teacher added that “If everybody did what they were supposed 

to do in the literary seminars, literature could be good for them to practice their speaking abilities, 

but they don’t… and that’s why it’s very difficult to say that literature itself really contributes to 

improved oral skills”. 

 

When the students decide how to best discuss literature in order to improve their abilities to speak 

and to write in English, most of the students want to have group-discussions of various sizes. 
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However, as seen in Table 1.2, three of the participants say that they do not learn from discussing 

with their classmates. An interesting question to ask is why this might be. Is it because the 

students feel superior to their classmates when it comes to knowledge? Might it be because their 

individual learning strategies do not excel in a sociocultural context? Or might they feel excluded 

from the so important group dynamics within the class? (as explained by Dörnyei 2007). It might 

be advisable that the class teacher keeps these findings in mind, when conducting group 

discussions. 

 

It is interesting to note that, overall, the most negative mind-sets towards literature use seem to 

derive from the En6 class, which, on paper “should” be the group most interested in languages, 

culture and communication, due to the type of educational program they attend. There tends to be 

a general traditional discourse in society, saying that those attending the Humanist program do so 

because of their particular interests in languages and “art”. However, the teacher is not surprised 

when told about the results showing that most of the students having any kind of negativity 

towards literature come from the class of En6. She explains that, sadly, there has been a trend in 

recent years that many students with lower grades than the norm for admittance at the school’s 

other programs, choose the Humanist program in order to gain admission to the school, rather 

than for the love of languages. This is one of the consequences of the school having such a good 

reputation, which in turn leads to such high entry levels. Some students rather go there taking an 

educational program which is not their first choice than not attend that school at all. This also 

highlights issues regarding group-formation, as discussed by Dörnyei (2007). Group-formation, 

and the importance of group-dynamics, are not only contained within the classroom-structure, but 

reach out into the larger structure of societal norms as well. So much so that a school which has a 

reputation in society as being desirable becomes a more important factor in the selection of a 

student’s educational program than the educational program itself. 

 

Regarding the students’ attitudes towards literature, 41 of the respondents indicate that they like 

to read in their spare time. 48 students say that a teacher who is enthusiastic and positive towards 

using literature to enhance the students’ communicative competence in the EFL-classroom, will 

make the student more positive as well (see Table 1.3). This is good news for teachers believing 

that reading enhances both the ability to communicate and understanding for other cultures. 
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However, in the follow-up interview, the teacher also points out that being enthusiastic and 

showing positive attitudes as a teacher is not limited to literature use. If applied to all subjects 

taught in the classroom, there should be similar positive responses experienced by the students, 

regardless of subject. As explained by Dörnyei (2007), this belief is key to the motivational 

theory as well. 

 

6.2 Literature and cultural understanding 

Although it can be argued that a general summary of the responses given by the students 

regarding literature and its use as a tool to develop and improve their understanding for other 

cultures, highlight a positive attitude, there are quite a few of the students who “neither agree nor 

disagree” in the matter. Furthermore, there are some questions where several students have 

disagreed with the statements of literature and culture being somewhat interlinked, which 

becomes evident when analysing the results of Table 5.1. Two questions become extra 

interesting; firstly, when given the statement that the students’ attitudes towards using literature 

to develop the understanding for other cultures is affected by the teacher’s attitude, 6 of the 

students disagreed, as well as 12 who neither agree nor disagree. As seen in Table 6.4 (Appendix 

1), one female in En6 and 5 females in En7 disagree with this statement. Secondly, and perhaps 

even more importantly, in responding to the statement that communication and cultural 

understanding are inseparable, 22 of the students “neither agree nor disagree”, and 6 of the 

students “disagree”. These students disagreeing with the statement that communication and 

cultural understanding are inseparable are 4 females and 2 males. One question in need of 

contemplation given this survey result, is whether the participating students understood the 

question asked, and whether they understood the brief explanation given of the terms culture and 

communication before they answered the survey. One prominent discourse throughout the State 

documents (Skolverket 2011a, b, c) as well as the research done within the field of EFL, is that 

literature is used as a tool to enhance the students’ cultural knowledge and understanding, so as to 

better communicate with others when using the target language. Riwes Cruz (2010) states that 

literature enables “intercultural communication” (p. 7), and Cubukcu and Tikiz (2013) state that it 

is not possible to possess true communicative abilities without having cultural knowledge of both 

one’s own culture, and that of the participant in the conversation (p. 137). This is also stressed by 

Svartvik (2004), who believes cultural understanding is the key needed for communicative 
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competence (p. 256). All these researchers agree that cultural understanding enables 

communication between people. The results of these six student respondents highlight their 

attitude that cultural understanding is not needed in order to be able to communicate. By giving 

this response, the student respondents consequently disagree with the statement that knowledge 

about peoples “values, attitudes, concepts and relations” (Cubukcu & Tikiz 2013, p. 134) are 

needed competencies to possess when communicating with others, and this belief goes against 

both State documents, the teacher’s responses, and the attitudes highlighted by the previous 

research.  

 

As seen in Table 6.3 (Appendix 1), when asked how to best work with literature in class in order 

to improve their cultural understanding, 24 of the students show a preference towards discussing 

the material in small groups (2-3 people) only. 23 of the students show a preference towards 

having a combination of discussions in small and large groups, as well as discussing the material 

with the whole class. Two of the students would prefer only having discussions with the whole 

class present, 4 choose to have only large groups (up to 10 people), and one female student in 

En7 would rather not have any discussions of the material at all (Table 6.3, Appendix 1). When 

dividing the data into groups of both gender and which English course the students take, there are 

more similarities than differences between the groups regarding how they want to work with 

literature and culture in class. The one difference being that nearly all males (7/8) in En7 want to 

have only small group discussions, rather than a combination of different group constellations (as 

seen in Table 6.3, Appendix 1). That so many of these male students seem to prefer not to speak 

in front of the whole class, when given a choice, might be due to the limitations of everybody 

getting the chance to speak and voice their opinions. However, it might also be a sign of the 

students’ lack of confidence to speak in front of the other students. When talking to the teacher in 

the follow-up interview, she mentioned this as being a possible factor in the choices of work-

constellations, but was also surprised on hearing about the result, since this goes against her own 

experience in the classroom. Dörnyei (2007) points out some key motivational strategies needed 

by the teacher in the EFL-classroom, one of which is “protecting the learner’s self-esteem and 

increasing their self-confidence” (p. 648). When examining the results of the study from this 

perspective, there might be some good didactic exercises to use, if indeed the student respondents 
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wanting only small group discussions (the majority being males) need to boost their self-

confidence with regard to their speech competence. 

 

Alemi (2011), Erkaya (2005), and the teacher respondent, show a clear preference for the 

sociocultural learning strategies when working with the literature to enhance the students’ 

cultural understanding in the EFL-classroom. This attitude is also present in the student 

respondents’ results, with all but one of the participating students wanting to engage in some kind 

of group discussions. This, again, shows more similarities between the adult- and the students’ 

perspectives, rather than differences. The similarities of the questionnaire responses between the 

students and the teacher is good news, since the students are affected by what is decided for them 

by their teacher (although sometimes together with the students). The better understanding the 

teacher has of her students, the better she can motivate them, and the better they can work 

together in class. 

 

Regarding the teacher’s motivational abilities, 46 out of 54 students believe that they will be 

more interested in other cultures when the teacher shows interest and positive attitudes as well 

(see Table 6.5, Appendix 1). Interestingly, 5 of the students disagreeing with this are females 

from the En6-class, and 3 are females from En7 (Table 6.5). In other words, all males, regardless 

of English class, agree with the statement of the importance of the teacher’s attitude towards 

other cultures. In order for the students to have the best possible experience when working with 

literature to enhance their cultural understanding, it is important that the teacher is fully present 

throughout the process. Although the students themselves need to participate in the discussions 

and learn from each other, the teacher needs to be there, guiding them and establishing a safe 

classroom environment. This is addressed by researchers Cubukcu & Tikiz (2013), Riwes Cruz 

(2010), as well as Dörnyei (2007). 

 

6.3 Literature of choice and how to use it in the classroom 

When asked what kind of literature the students prefer, the respondents were able to write as 

many or few suggestions as they saw fit, resulting in most of them suggesting more than one type 

of literature and more than one genre (see Table 9.3). Thus, novels and short stories are clear 

“winners”, followed by poems. There is, however, a difference in the gender representation in the 
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responses. Only one of the male participants suggests using poems in class, whereas 13 of the 

females do. Furthermore, the usage of comic books is only suggested by 5 of the 54 participant 

respondents in the study, and only 2 of these are male. The use of crime-literature in class is 

mentioned by a total of 5 people, of which 4 are females from En7. Also evident from the 

collected material is that the En6 males are less generous with writing down suggestions of 

preferred literature, both compared to the females in both English courses and the males of En7. 

This might indicate that these students have a lower interest in literature over all. 

 

The teacher’s responses suggest that the students would choose novels and the genres of fantasy, 

historic and love, which are, indeed, some of the key ones selected by the student respondents. 

The teacher points out, though, that this preference depends on both class and interest. Since the 

teacher’s answers correlate to those given by the student respondents, if the suggested literature 

and the genres of choice are indeed implemented in the EFL-classroom, the teacher is 

consequently making “the teaching materials relevant for the learners” (Dörnyei 2007, p. 647). In 

examining the students’ responses and comparing them to the teacher’s, it is arguable that the 

teacher manages to invoke, and maintain, the students’ interest in literature, thus demonstrating 

motivational theory in action. 

 

With regard to the choice of the historic genre, there is a clear representation from students taking 

part in the En7 course. Out of 10 students suggesting this genre, 8 of them (5 females and 3 

males) study in the course En7. All genres suggested are, more or less, evenly represented in 

terms of responses. Fiction (in general) and young-adult fiction together were suggested as 

favourite by 16 respondents. Romance is mentioned by 12 respondents (10 of these are female), 

and fantasy, classics and historic genres were suggested by 11 and 10 respondents respectively. 

Drama was mentioned by 9 respondents, and again there is an over-representation by the female 

respondents. The genre of adventure shows the same pattern, where females represent 7 out of the 

8 responses. 

 

In response to the question of what the respondents think about literature in the EFL-classroom, 

16 respondents replied that it might be fun if the literature feels relevant to their own interests. 

Although females are more represented in this category (13 compared to 3 males) the actual 
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difference in percentage between the genders is not so large, differing only by 3% (13/43 females 

versus 3/11 males). This answer can be seen in Table 9.1, and is closely followed by preference 

for the feeling of literature being interesting (15). Only 3 of the participants (female) mentioned 

literature’s potential to create interesting class discussions about different genres as well as 

interesting class discussions about other cultures. 6 of the students (all of whom were female) feel 

that “literature can be used to learn grammar in use”. 5 students in En7 think literature “is fun” (3 

females and 2 males), and 4 students (1 female and 2 males in En6, and 1 male in En7) chose the 

alternative describing literature as “boring”. Good news from a teacher’s perspective is that none 

of the students think that literature is pointless. If some of the motivational teaching tools, as 

described by Dörnyei (2007), were to be implemented by the teacher, the students thinking 

literature boring, might eventually see the benefits of its use, both regarding the enhancement of 

their communicative competence and their cultural understanding.  

 

When considering the students’ responses to the open-ended questions in the questionnaire, a 

pattern emerging from the data is the emphasis on the need for the literature to be “relatable” (9), 

“interesting” (11), “modern” (9) and “fun” (7). These responses were predominately given by 

females, with only one male from En7 represented in each category mentioned. Interestingly, 

however, these responses correlate with previous research within the EFL-setting, which often 

emphasises the importance of relevance and relatability to, and for, the students in order to fully 

learn a subject. Regarding the use of literature within the EFL-classroom, Erkaya (2005) states 

that the teacher needs to be careful in the choice of literature to be used, because it needs to feel 

relevant and be engaging to the students (p. 5). Riwes Cruz (2010, pp. 6-8) agrees with this, as do 

Cubukcu & Tikiz (2013, p. 142). In relation to this issue, Alemi (2011) also stresses the 

importance of taking the students’ needs into account (p. 179) when conducting the literature-

selection process.   

 

As seen in Table 9.4, the students participating in the study would like to work varyingly with 

literature in class. When answering an open-ended question about how the students prefer to 

work with the literature of their own choice in class, 14 of the students write that they want to 

combine reading with discussing the literature in groups (not having defined the group sizes in 

the answers), whereas 12 students want to combine reading with small group discussions. One 
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female student in the En6 class writes “First reading the book or poem and then discuss it in 

smaller groups and see it from different perspectives. See if we can develop each other’s 

perspectives and way of thinking” (Table 9.4). This response is completely in line with what is 

discussed by Alemi (2011), Cubukcu and Tikiz (2013), Erkaya (2005), Riwes Cruz (2010), and 

the Swedish state documents (2011a, b) regarding both the work process and the possible 

outcome of the lesson. Literature is used as a tool to broaden the students’ minds, give them new 

perspectives, new understandings, and gives them opportunities to practice critical thinking and 

developing empathy for others. The results given by the student respondents also highlight a 

preference towards the sociocultural setting when it comes to learning. Another 12 students (9 

females and 3 males), would like to work with literature in class, by having discussions and then 

writing individual essays. Here again, the sociocultural perspective is evident, since the students 

first want to share with each other, and when understanding is achieved, produce their own work 

for marking. 5 of the female students mention they would like to read and analyse the literature, 

whether by themselves or in groups is not defined. 4 of the students (1 female and 1 male from 

En6, as well as 2 females from En7) would like to work with literature by combining reading of 

the literary works with discussions and watching movies. A female in the En7-class writes: 

“Discussions, reading, talking, watching movies etc. Variation is key” (Table 9.4). This emphasis 

on variation is also mentioned by Cubukcu and Tikiz (2013) with regards to the actual material 

choice. They believe that it is not only important to have a varied selection of classroom 

exercises, but also a varied selection of reading material (p. 142) in order to create, and maintain 

the students’ interest in literature as a teaching and learning tool in the EFL-classroom.  

 

In order to maintain the students’ interest as well as producing a learning environment where 

students acquire as much knowledge as possible (both regarding their communicative 

competence and their cultural understanding) Alemi (2011, p. 179), Cubukcu and Tikiz (2013, 

pp. 137; 142), Erkaya (2005, pp. 4-6; 8-10), and Riwes Cruz (2010, p. 6) all believe in the 

importance of the teacher guiding the students through the use of pre-reading, while-reading, and 

post-reading activities. The student participants in the survey do not mention this process as 

being the most important influence on their learning process. However, during the follow-up 

interview with the teacher respondent, it becomes evident that she implements these didactic 

strategies in her EFL-classroom. When asked about the “normal” work-process when using 
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literature with her students, the teacher replies that she implements the pre-reading, while-

reading, and post-reading exercises in her classroom. This being the case, she is also careful to 

point out that it is not possible to do exactly the same exercises in every class or with all material, 

since what works in one class might not work in another. It all depends on context and the 

individuals of the specific class being taught.  

 

An example of a pre-reading exercise might be to give some background information about the 

book that the students are about to read, to give them context. If the students are about to read a 

book written and/or set during the Victorian era, the teacher might start by speaking about that 

time-period. They talk together in class about how people lived and thought, about the society 

and its values and norms etc. When reading the literature (for example, a novel) the students need 

to then make connections with the text and what has been discussed in class. The teacher 

organises the while-reading phase by letting the students select certain quotes or passages in the 

book, which are relevant for a certain focus. These are then discussed in smaller groups, as well 

as in the whole class. Issues such as character development (or not), language, themes etc. are 

discussed. If a literary text is deemed difficult they can make vocabulary lists and focus on the 

language used. To tie back to the example given for the pre-reading phase, the teacher also 

mentions the need to focus on the time-period in the text. What are typical, or atypical, traits 

displayed in the literature? For example, a possible discussion-subject might be if Jane Eyre 

really is a typical character of the Victorian era, or whether she is, in fact, breaking with the 

Victorian societal norms. 

 

The post-reading phase also varies depending on context and the students in class. The teacher 

respondent gives several options, depending on which English-class she is working with. What is 

common throughout the English classes she works with, though, is that the process often ends 

with some kind of written (individual) report or short essay. In the En5- class it is often a literary-

response, in En6 it tends to be a literary analysis, and in En7 a critical literary analysis where 

references are also included. Sometimes, however, the students do not have to produce a written 

text about the book, but instead take part in literary-seminars, where each student prepares an oral 

presentation about a specific focus in the literary text, which is then followed by a short 

discussion including the other members of the group. The groups tend to consist of 6-8 students 
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and the teacher. The teacher emphasises that the students have to refrain from “storytelling” 

during this process, and instead find a kind of thesis statement in the literature and focus on that 

in the presentation. Although the process of pre-reading, while-reading, and post-reading is 

emphasised as being important both by the previous research mentioned above, as well as by the 

teacher respondent, it is not mentioned as being most important by the students in the survey. A 

reason for this might be that the students regard it as being such a natural and “normal” process 

when working with literature in their EFL-class, that they do not regard it as worth mentioning, 

specifically, in the survey. 

 

Overall, the student respondents’ answers correlate with the previous research given in this thesis, 

as well as the Swedish state documents, the sociocultural perspective and the motivational theory 

of having variation in order to motivate. The teacher’s responses to these questions are similar to 

the students’. She thinks that students learn best when there is a combination of reading, writing, 

and discussions taking place. She believes that the students like to discuss the literature from 

different perspectives, and that the students learn best if there is a clear structure throughout the 

learning-process. Dörnyei (2007) stresses the importance of making the teaching experience 

relevant to the students. It is fair to suggest that the majority of the students taking part in this 

study feel that they do get “what they need” as far as literature-use within the EFL-classroom is 

concerned, which consequently means that they are listened to by their teacher. This view is 

based on the research results, where the majority of the students are positive towards literature 

use, and ask to maintain the current amount of literature-use in class – or increase it. This can 

also be a sign of the students being happy with the teacher’s attitude in class, her motivational 

skills, and her way of organizing the learning experiences. This shows a good foundation for the 

teacher’s continued motivation of the students’ future learning.  

 

6.4 Limitations 

Although much information has been derived from the empirical data, the answers given have 

also led to more questions. Therefore, one limitation to this study is that there has not been any 

possibility (due to time) to have a follow-up interview with the students. Another limitation, 

which can arguably be connected to the previous one, is the way in which the questions were 

asked, and the pre-selection of themes to discuss. This, inevitably, sets the scene for what 
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responses can be given by the participants. There is also the factor of reliability: this study was 

done in two classes in a very sought-after school, where the students have to have very high 

grades in order to be accepted, and therefore, in general, the students are quite study-motivated. 

Therefore, the responses obtained might not be telling for all upper secondary students in 

Sweden, since the results only showcase the attitudes of these particular students. Although this 

might be the case, the results can have similarities to other schools as well, and therefore the 

study is still relevant. It can also be argued that previous research has highlighted a lack of 

students’ perspectives within educational research, and therefore any research giving the students 

a chance to speak their minds is highly relevant, whether the information obtained is applicable to 

all students in Sweden or not.  

 

7. Conclusion 

The aim of this thesis is to investigate students’ opinions on the use of literature within the 

Swedish upper secondary EFL-classroom. How do the participating students relate to literature 

and its use to enhance and enable their communicative competence and cultural understanding? 

Additionally, how do their answers compare with their teacher’s and the adult perspectives of 

previous international research? The following research questions are used to achieve this aim: 

 How do upper secondary school students within the EFL-setting regard using literature as 

a tool to improve their communicative competence? 

 How do upper secondary school students within the EFL-setting regard using literature as 

a tool to improve their cultural understanding? 

 What kind of literature do the students themselves want to use in the EFL-setting? 

 How do the students’ responses compare to their teacher’s and previous research on the 

subject-matter? 

7.1 Conclusion 

The vast majority of the participating students seem to have a positive attitude towards using 

literature in the classroom – both regarding the enhancement of their communicative competence 

and their cultural understanding. Their responses correlate to those given by their teacher, as well 

as the international research, highlighting the fact that the students’ attitudes towards literature 
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use are more similar than not to those having an adult perspective. The students also see literature 

as a way to gain new perspectives as well as showing them language in use. There is one question 

differentiating these findings from the international research though (however not from the 

teacher’s reply), and that is in regards to literature being used in order to enhance the students’ 

abilities to communicate better when speaking. A large number of students (as well as the 

teacher) neither agree nor disagree in their answer to this question, which was surprising. One 

possible reason for this, however, is that literature’s capacity to facilitate this ability is dependent 

on both context and individual (and group) participation. Although many respondents answered 

“neither agree nor disagree” to literature being useful to enhance their speaking abilities, the 

majority of the students still agree with this statement, though not to such a high degree as some 

other questions asked regarding the use of literature to enable writing skills or cultural 

understanding. 

 

Using literature can enable interesting class discussions, and the majority of the students seem to 

enjoy these, showing a preference for working in a sociocultural manner. The top three types of 

literature that the students prefer are novels, short stories and poems, and the top three subgenres 

are romance, fantasy and in joint third place, historic and young-adult fiction. According to the 

students, regardless of type of literature or genre, there is a need for it to be interesting, relevant 

and educational, in order to engage. Also the positive and motivational attitude of the teacher is 

key in order to stimulate the students’ enjoyment of their participation. These results correlate 

with previous research as well as theoretical perspectives given in this thesis. 

 

7.2 Future studies 

When conducting a smaller-scale study such as this one, new questions are often brought to the 

surface. Future studies within this field might be to conduct a more in-depth and larger survey 

regarding the students’ ideas about literature, culture and communication: Why have so many of 

the participating students answered “neither agree nor disagree” to the statement concerning 

communication and cultural understanding being inseparable? This can be an important issue to 

investigate in today’s global climate of cross-cultural and intercultural experiences, especially in 

view of the political climate of diverse attitudes towards refugees, immigrants and emigration. 
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APPENDIX 1 Tables of the summarized questionnaire answers (students and teacher). 

Literature and communication 

Table 1.1 Students, literature and communication: Summary of all 54 student participants’ 

questionnaire answers. 

Table 1.1 Students, literature and communication: Summary of the 54 students’ answers. 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

1. Working with literature in class can help 

improve my word knowledge (vocabulary) and 

how to use it. 

23 30 0 1 0 

2. Working with literature in class can give me 

good examples of how to use the language 

correctly (accurately) when I write. 

32 20 2 0 0 

3. Working with literature in class can give me 

good examples of how to use the language 

correctly (accurately) when I speak. 

14 25 12 3 0 

4. Literature can be used as a teaching tool to 

develop and improve my ability to speak fluently 

(sv: flytande) in English. 

13 20 13 8 0 

5. Literature can be used as a teaching tool to 

develop and improve my ability to write fluently 

(sv: flytande) in English. 

23 29 1 1 0 

6. When using literature to improve my abilities 

to both speak and write in English, it is important 

to have class discussions about the material. 

18 23 10 3 0 

8. My own attitude towards using literature to 

improve my abilities to communicate in English 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

17 26 9 2 0 

 

Tables 2.1-2.10 showcase the questionnaire answers given by all participating students, 

concerning literature and communication. The answers are categorized according to the type of 

English class the students attend (En6 or En7), as well as their gender. The teacher’s answers are 

also present as a direct comparison. 

  

Table 2.1 Students, literature and communication: Summary of all participants’ answers to question 1. 

Question 1. Working with 

literature in class can help 

improve my word knowledge 

(vocabulary) and how to use it.  

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 23 9 0 11 3 X 

Agree 30 13 3 9 5  

Neither agree nor disagree 0 0 0 0 0  

Disagree 1 1 0 0 0  

Strongly disagree 0 0 0 0 0  
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Table 2.2 Students, literature and communication: Summary of all participants’ answers to question 2. 

Question 2. Working with 

literature in class can give me 

good examples of how to use 

the language correctly 

(accurately) when I write.  

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 32 9 1 16 6  

Agree 20 12 2 4 2 X 

Neither agree nor disagree 2 2 0 0 0  

Disagree 0 0 0 0 0  

Strongly disagree 0 0 0 0 0  

 

Table 2.3 Students, literature and communication: Summary of all participants’ answers to question 3. 

Question 3. Working with 

literature in class can give me 

good examples of how to use 

the language correctly 

(accurately) when I speak. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 14 6 0 6 2  

Agree 25 8 3 10 4 X 

Neither agree nor disagree 12 7 0 4 1  

Disagree 3 2 0 0 1  

Strongly disagree 0 0 0 0 0  

 

Table 2.4 Students, literature and communication: Summary of all participants’ answers to question 4. 

Question 4. Literature can be 

used as a teaching tool to 

develop and improve my ability 

to speak fluently (sv: flytande) 

in English. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 13 7 0 5 1  

Agree 20 7 1 9 3  

Neither agree nor disagree 13 6 0 5 2 X 

Disagree 8 3 2 1 2  

Strongly disagree 0 0 0 0 0  

 

Table 2.5 Students, literature and communication: Summary of all participants’ answers to question 5. 

Question 5. Literature can be 

used as a teaching tool to 

develop and improve my ability 

to write fluently (sv: flytande) 

in English. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 23 5 0 13 5 X 

Agree 29 16 3 7 3  

Neither agree nor disagree 1 1 0 0 0  

Disagree 1 1 0 0 0  

Strongly disagree 0 0 0 0 0  

 



 43 

Table 2.6 Students, literature and communication: Summary of all participants’ answers to question 6. 

Question 6. When using 

literature to improve my 

abilities to both speak and write 

in English, it is important to 

have class discussions about the 

material. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 18 4 2 9 3 X 

Agree 24 13 0 7 4  

Neither agree nor disagree 9 5 1 3 0  

Disagree 3 1 0 1 1  

Strongly disagree 0 0 0 0 0  

 

Table 2.7 Students, literature and communication: Summary of all participants’ answers to question 7. 
Question 7. When using 

literature to improve my (the 

student’s) abilities to both 

speak and write in English, I 

(the student) learn(s) best when 

we (they) discuss the material 

in: 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Small groups only (2-3 people) 27 13 1 5 8  

Large groups only  

(< 10 people) 

3 0 0 3 0  

The whole class only 3 1 2 0 0  

A combination of small groups, 

large groups and the whole 

class 

18 7 0 11 0 X 

None of the above – I do not 

learn by discussing with my 

classmates 

3 2 0 1 0  

 

Table 2.8 Students, literature and communication: Summary of all participants’ answers to question 8. 

Question 8. My own attitude 

towards using literature to 

improve my abilities to 

communicate in English 

depends on the teacher’s 

enthusiasm and attitude towards 

the subject. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher 

(1) 

Strongly agree 17 8 1 5 3 X 

Agree 26 10 1 11 4  

Neither agree nor disagree 9 5 0 3 1  

Disagree 2 0 1 1 0  

Strongly disagree 0 0 0 0 0  
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Table 2.9 Students, literature and communication: Summary of all participants’ answers to question 9. 
Question 9. If the teacher 

is positive towards using 

literature, I (the students) 

get more positive as well. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Agree 48 21 2 18 7 X 

Disagree 6 2 1 2 1  

 

Table 2.10 Students, literature and communication: Summary of all participants’ answers to question 10. 
Question 10. I (students) 

enjoy reading in my (their) 

spare time. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Agree 

 

43 18 2 17 6 X Depends 

on class 

Disagree 

 

11 5 1 3 2 X Depends 

on class 

 

Tables 3.1-3.3 Students, literature and communication: Summary of the 43 female questionnaire 

answers.  

Table 3.1 Students, literature and communication: Summary of the 43 female questionnaire answers.   

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

1. Working with literature in class can help 

improve my word knowledge (vocabulary) and 

how to use it. 

20 22 0 1 0 

2. Working with literature in class can give me 

good examples of how to use the language 

correctly (accurately) when I write. 

25 16 2 0 0 

3. Working with literature in class can give me 

good examples of how to use the language 

correctly (accurately) when I speak. 

12 22 6 2 0 

4. Literature can be used as a teaching tool to 

develop and improve my ability to speak fluently 

(sv: flytande) in English. 

12 16 11 4 0 

5. Literature can be used as a teaching tool to 

develop and improve my ability to write fluently 

(sv: flytande) in English. 

18 23 1 1 0 

6. When using literature to improve my abilities 

to both speak and write in English, it is important 

to have class discussions about the material. 

13 20 8 2 0 

8. My own attitude towards using literature to 

improve my abilities to communicate in English 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

13 21 8 1 0 
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Table 3.2 Students, literature and communication: Summary of the 43 female questionnaire answers.   

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

7. When using 

literature to improve 

my abilities to both 

speak and write in 

English, I learn best 

when we discuss the 

material in: 

18 3 1 18 3 

 

Table 3.3 Students, literature and communication: Summary of the 43 female questionnaire answers. 

Question 

 

Agree Disagree 

9. If the teacher is positive towards using 

literature, I get more positive as well. 

39 4 

10. I enjoy reading in my spare time. 35 8 

 

Tables 4.1-4.3 Students, literature and communication: Summary of the 11 male questionnaire 

answers.  

Table 4.1 Students, literature and communication: Summary of the 11 male questionnaire answers. 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

1. Working with literature in class can help 

improve my word knowledge (vocabulary) and 

how to use it. 

3 8 0 0 0 

2. Working with literature in class can give me 

good examples of how to use the language 

correctly (accurately) when I write. 

7 4 0 0 0 

3. Working with literature in class can give me 

good examples of how to use the language 

correctly (accurately) when I speak. 

2 7 1 1 0 

4. Literature can be used as a teaching tool to 

develop and improve my ability to speak fluently 

(sv: flytande) in English. 

1 4 2 4 0 

5. Literature can be used as a teaching tool to 

develop and improve my ability to write fluently 

(sv: flytande) in English. 

5 6 0 0 0 

6. When using literature to improve my abilities 

to both speak and write in English, it is important 

to have class discussions about the material. 

5 4 2 0 0 

8. My own attitude towards using literature to 

improve my abilities to communicate in English 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

4 5 1 1 0 
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Table 4.2 Students, literature and communication: Summary of the 11 male questionnaire answers. 

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

7. When using 

literature to improve 

my abilities to both 

speak and write in 

English, I learn best 

when we discuss the 

material in: 

9 0 2 0 0 

 

Table 4.3 Students, literature and communication: Summary of the 11 male questionnaire answers. 

Question 

 

Agree Disagree 

9. If the teacher is positive towards using 

literature, I get more positive as well. 

9 2 

10. I enjoy reading in my spare time. 8 3 

 

Literature and cultural understanding 

Tables 6.1-6.7 showcase the questionnaire answers given by all participating students, concerning 

literature and cultural understanding. The answers are categorized according to the type of 

English class the students attend (En6 or En7), as well as their gender. The teacher’s answers are 

also present as a direct comparison.  

 

Table 6.1 Students, literature and cultural understanding: Summary of all participants’ answers to question 11. 

Question 11. Literature can be 

used as a teaching tool to 

develop and improve my (the 

student’s) understanding for 

other cultures. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Strongly agree 22 6 0 13 3  

Agree 19 7 2 5 5 X 

Neither agree nor disagree 13 10 1 2 0  

Disagree 0 0 0 0 0  

Strongly disagree 0 0 0 0 0  
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Table 6.2 Students, literature and cultural understanding: Summary of all participants’ answers to question 12. 

Question 12. When using 

literature to improve my 

cultural understanding, it is 

important to have class 

discussions about the material. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Strongly agree 23 7 1 11 4 X 

Agree 21 10 2 5 4  

Neither agree nor disagree 8 6 0 2 0  

Disagree 2 0 0 2 0  

Strongly disagree 0 0 0 0 0  

 

 

Table 6.3 Students, literature and cultural understanding: Summary of all participants’ answers to question 13. 

Question 13. When using 

literature to improve my 

cultural understanding, I learn 

best when we discuss the 

material in: 

All (54) 

students 

Female 

(23) EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Small groups only (2-3 people) 24 12 1 4 7  

Large groups only  

(< 10 people) 

4 1 1 2 0  

The whole class only 2 1 1 0 0  

A combination of small groups, 

large groups and the whole 

class 

23 9 0 13 1 X 

None of the above – I do not 

learn by discussing with my 

classmates 

1 0 0 1 0  

 

 

Table 6.4 Students, literature and cultural understanding: Summary of all participants’ answers to question 14. 

Question 14. My (the students’) 

own attitude towards using 

literature to develop my (their) 

understanding for other cultures 

depends on the teacher’s 

enthusiasm and attitude towards 

the subject. 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Strongly agree 11 5 0 4 2 X 

Agree 25 10 3 7 5  

Neither agree nor disagree 12 7 0 4 1  

Disagree 6 1 0 5 0  

Strongly disagree 0 0 0 0 0  
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Table 6.5 Students, literature and cultural understanding: Summary of all participants’ answers to question 15. 

Question 15. If the teacher 

shows interest for other 

cultures, I get more interested 

as well. 

 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Agree 46 18 3 17 8 X 

Disagree 8 5 0 3 0  

 

Table 6.6 Students, literature and cultural understanding: Summary of all participants’ answers to question 16. 

Question 16. In order to 

communicate well there needs 

to be an understanding of the 

other person’s culture 

 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Strongly agree 19 8 1 8 2 X 

Agree 25 10 2 11 2  

Neither agree nor disagree 9 4 0 1 4  

Disagree 1 1 0 0 0  

Strongly disagree 0 0 0 0 0  

 

Table 6.7 Students, literature and cultural understanding: Summary of all participants’ answers to question 17. 

Question 17. Communication 

and cultural understanding are 

inseparable. 

 

All (54) 

students 

Female (23) 

EN6 

 

Male (3) 

EN6 

Female (20) 

EN7 

Male (8) 

EN7 

Teacher (1) 

Strongly agree 5 1 0 4 0  

Agree 21 7 2 8 4 X 

Neither agree nor disagree 22 13 1 6 2  

Disagree 6 2 0 2 2  

Strongly disagree 0 0 0 0 0  
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Tables 7.1-7.3 Students, literature and cultural understanding: Summary of the 43 female 

questionnaire answers.  

Table7.1 Students, literature and cultural understanding: Summary of the 43 female participants’ answers. 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

11. Literature can be used as a teaching tool to 

develop and improve my understanding for other 

cultures. 

19 12 12 0 0 

12. When using literature to improve my cultural 

understanding, it is important to have class 

discussions about the material. 

18 15 8 2 0 

14. My own attitude towards using literature to 

develop my understanding for other cultures 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

9 17 11 6 0 

16. In order to communicate well there needs to 

be an understanding of the other person’s culture. 

16 21 5 1 0 

17. Communication and cultural understanding 

are inseparable. 

5 15 19 4 0 

 

Table 7.2 Students, literature and cultural understanding: Summary of the 43 female participants’ answers. 

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the above 

– I do not learn by 

discussing with 

my classmates  

13. When using 

literature to improve 

my cultural 

understanding, I learn 

best when we discuss 

the material in: 

16 3 1 22 1 

 

Table 7.3 Students, literature and cultural understanding: Summary of the 43 female participants’ answers. 

Question 

 

Agree Disagree 

15. If the teacher shows interest for other 

cultures, I get more interested as well. 

35 8 
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Tables 8.1-8.3 Students, literature and cultural understanding: Summary of the 11 male 

participants’ questionnaire answers. 

Table 8.1 Students, literature and cultural understanding: Summary of the 11 male participants’ answers. 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

11. Literature can be used as a teaching tool to 

develop and improve my understanding for other 

cultures. 

3 7 1 0 0 

12. When using literature to improve my cultural 

understanding, it is important to have class 

discussions about the material. 

5 6 0 0 0 

14. My own attitude towards using literature to 

develop my understanding for other cultures 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

2 8 1 0 0 

16. In order to communicate well there needs to 

be an understanding of the other person’s culture. 

3 4 4 0 0 

17. Communication and cultural understanding 

are inseparable. 

0 6 3 2 0 

 

 

Table 8.2 Students, literature and cultural understanding: Summary of the 11 male participants’ answers. 

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

13. When using 

literature to improve 

my cultural 

understanding, I learn 

best when we discuss 

the material in: 

8 1 1 1 0 

 

 

Table 8.3 Students, literature and cultural understanding: Summary of the 11 male participants’ answers. 

Question 

 

Agree Disagree 

15. If the teacher shows interest for other 

cultures, I get more interested as well. 

11 0 
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Teacher’s answers 

Table 10.1-10.3, 11.1-11.3, and 12.1-12.3 showcase the questionnaire answers given by the class 

teacher. These showcase both what she thinks, and what she thinks the students experience. 

Literature and communication 

Table 10.1 Literature and communicative abilities: Teacher’s answers 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

1. Working with literature in class can help 

improve students’ word knowledge (vocabulary) 

and how to use it. 

x     

2. Working with literature in class can give 

students good examples of how to use the 

language correctly (accurately) when they write. 

 x    

3. Working with literature in class can give 

students good examples of how to use the 

language correctly (accurately) when they speak. 

 x    

4. Literature can be used as a teaching tool to 

develop and improve students’ abilities to speak 

fluently (sv: flytande) in English. 

  x   

5. Literature can be used as a teaching tool to 

develop and improve students’ abilities to write 

fluently (sv: flytande) in English. 

x     

6. When using literature to improve students’ 

abilities to both speak and write in English, it is 

important to have class discussions about the 

material. 

x     

8. Students’ attitude towards using literature to 

improve my abilities to communicate in English 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

x     

 

Table 10.2 Literature and communicative abilities: Teacher’s answers 

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

7. When using 

literature to improve 

students’ abilities to 

both speak and write in 

English, they learn best 

when they discuss the 

material in: 

   x  
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Table 10.3 Literature and communicative abilities: Teacher’s answers 

Question 

 

Agree Disagree 

9. If the teacher is positive towards using literature, 

students get more positive as well. 

 

x  

10. Students enjoy reading in their spare time. x depends on class x depends on class 

 

Literature and cultural understanding 

Table 11.1 Literature and cultural understanding: Teacher’s answers 

Question Strongly 

agree 

Agree Neither 

agree nor 

disagree 

Disagree Strongly 

disagree 

11. Literature can be used as a teaching tool to 

develop and improve students’ understanding for 

other cultures. 

 x    

12. When using literature to improve students’ 

cultural understanding, it is important to have 

class discussions about the material. 

x     

14. Students’ attitudes towards using literature to 

develop their understanding for other cultures 

depends on the teacher’s enthusiasm and attitude 

towards the subject. 

x     

16. In order to communicate well there needs to 

be an understanding of the other person’s culture. 

x     

17. Communication and cultural understanding 

are inseparable. 

 x    

 

Table 11.2 Literature and cultural understanding: Teacher’s answers 

Question Small groups 

only (2-3 

people) 

Large groups 

only (< 10 

people) 

The whole 

class only 

A combination 

of small groups, 

large groups and 

the whole class 

None of the 

above – I do not 

learn by 

discussing with 

my classmates  

13. When using 

literature to improve 

students’ cultural 

understanding, they 

learn best when they 

discuss the material in: 

   x  

 

Table 11.3 Literature and cultural understanding: Teacher’s answers 

Question Agree Disagree 

15. If the teacher shows interest for other cultures, 

students get more interested as well 

 

x  
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Literature of choice and how to use it in the EFL-classroom 

Table 12.1 Literature: Teacher’s answers 

18. Students believe that using literature 

in English class: 

 

Is fun  

Is boring x 

Is interesting x 

Is pointless  

Is a nice way of learning about grammar 

in use 

 

Might be fun if the literature feels 

relevant to their own interests 

x 

Creates interesting class discussions 

about language use 

x 

Creates interesting class discussions 

about different genres (types of 

literature) 

 

Creates interesting class discussions 

about their own culture 

 

Creates interesting class discussions 

about other cultures 

x 

 

 

Table 12.2 Literature: Teacher’s answers 

19. When we use literature in class:  

Students learn best if we combine 

reading/writing/discussions 

x 

Students enjoy it most when they work 

independently 

 

Students enjoy it most when we work 

together in class 

 

Students like to discuss the material 

from different perspectives 

x 

Students learn best if there is a clear 

structure and information about what we 

will do 

x 
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APPENDIX 2 Information letter and consent form (in Swedish). 

The letter given to the participating students and teacher included contact details and signatures 

of both the author of this thesis, and the supervisor. These details have been excluded in 

Appendix 2. 

Hej! 

Du tillfrågas härmed om deltagande i en studie om användandet av litteratur i 

engelskundervisningen. Jag heter Falina Leckie, och studerar ämneslärarprogrammet vid 

Högskolan Dalarna för att bli gymnasielärare i engelska och historia. Som en del i min utbildning 

ska jag genomföra ett examensarbete bestående av en empirisk (insamlande av eget material) 

studie inom mitt ämnesområde, och jag behöver din hjälp med detta.  

Engelska är ett globalt språk som används alltmer i vår vardag. Syftet med denna studie är att få 

kunskap om hur gymnasieelever som läser kurserna en6 eller en7 ser på användandet av litteratur 

inom engelskundervisningen – främst som hjälpmedel att utveckla kommunikativ kompetens och 

kulturell förståelse. För att nå denna kunskap kommer ett frågeformulär fyllas i av både dig som 

elev och din lärare. Läraren kommer även att intervjuas kort. Endast skolor, lärare och elever 

vilka innefattar gymnasienivå har tillfrågats. 

Det finns en rådande attityd bland forskare (både nationellt och internationellt) att litteratur är ett 

viktigt verktyg att använda inom engelskundervisningen för att förstärka förmågan att 

kommunicera, och för att förstärka kulturell förståelse hos er elever. Men de studier jag 

undersökt har inte inkluderat elevers egna perspektiv i frågan, vilket är varför den här 

studien, och ditt deltagande, är viktig. Just elevperspektivet är vad som är av intresse.  

Enkätstudien kommer att genomföras under veckorna 40-41, under lektionstid. De frågor som 

kommer att ställas är endast relaterade till studiens syfte, och ditt deltagande är frivilligt. Du kan 

när som helst välja att avbryta ditt deltagande utan närmare motivering. Undervisningen och ditt 

betyg kommer inte att påverkas till följd av deltagandet/icke deltagande. 

All insamlad information kommer att behandlas och framställas aktsamt. Deltagande personer 

kommer att vara anonyma. Endast kön, utbildning och annan relevant information kommer att 

publiceras. Skolans namn kommer ej heller att namnges. Lärarintervjun kommer att ljudinspelas 

men det finns möjlighet att neka till detta om det inte känns lämpligt. 

Undersökningen kommer att presenteras i form av en uppsats vid Högskolan Dalarna. När 

uppsatsen är klar kommer den att finnas tillgänglig att ta del av i sin helhet och all insamlad 

information kommer att makuleras. 
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Jag väljer att delta i undersökningen   Ja [ ]   Nej [ ] 

Namn:……………………………………….    

Deltagarens underskrift………………………………….. 

Ytterligare upplysningar lämnas av nedanstående ansvariga. 

Student: Falina Leckie 

Mejladress: 

Mobil: 

Adress:   

 

…………………………….20150924 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Handledare: Irene Gilsenan Nordin  

Mejladress: 

Adress:  

 

 

…………………………….20150924 
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APPENDIX 3 Students’ Questionnaire 

QUESTIONNAIRE 

Using literature to develop students’ communicative abilities and cultural understanding within 

the Swedish upper secondary school system’s English classes (English as a Foreign Language: 

EFL).  

English course: En6 [ ]                   En7 [ ]  

Gender: Female [ ]                         Male [ ]     

Using literature to improve students’ abilities to communicate in English 

(Please fill in one of the following boxes): 

 

1. Working with literature in class can help improve my word knowledge (vocabulary) and how 

to use it.  

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

2. Working with literature in class can give me good examples of how to use the language 

correctly (accurately) when I write. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

3. Working with literature in class can give me good examples of how to use the language 

correctly (accurately) when I speak. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

4. Literature can be used as a teaching tool to develop and improve my ability to speak fluently 

(sv: flytande) in English.   

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]  Agree [ ]  Strongly agree [ ] 

   

5. Literature can be used as a teaching tool to develop and improve my ability to write fluently 

(sv: flytande) in English. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ] Strongly agree [ ]  

 

6. When using literature to improve my abilities to both speak and write in English, it is 

important to have class discussions about the material.  

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 
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7. When using literature to improve my abilities to both speak and write in English, I learn best 

when we discuss the material in: 

a. Small groups only (2-3 people) [ ]  

b. Large groups only (< 10 people) [ ]  

c. The whole class only [ ]   

d. A combination of small groups, large groups and the whole class [ ]  

e. None of the above – I do not learn by discussing with my classmates [ ]  

 

8. My own attitude towards using literature to improve my abilities to communicate in English 

depends on the teacher’s enthusiasm and attitude towards the subject. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

9. If the teacher is positive towards using literature, I get more positive as well. 

Agree [ ]   Disagree [ ]  

 

10. I enjoy reading in my spare time. 

Agree [ ]   Disagree [ ]  

 

Using literature to improve students’ cultural understanding  

(Please fill in one of the following boxes): 

11. Literature can be used as a teaching tool to develop and improve my understanding for other 

cultures. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

12. When using literature to improve my cultural understanding, it is important to have class 

discussions about the material. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

13. When using literature to improve my cultural understanding, I learn best when we discuss the 

material in: 

a. Small groups only (2-3 people) [ ]  

b. Large groups only (< 10 people) [ ]  

c. The whole class only [ ]   

d. A combination of small groups, large groups and the whole class [ ]  

e. None of the above – I do not learn by discussing with my classmates [ ] 



 58 

 

14. My own attitude towards using literature to develop my understanding for other cultures 

depends on the teacher’s enthusiasm and attitude towards the subject. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

15. If the teacher shows interest for other cultures, I get more interested as well. 

Agree [ ]   Disagree [ ]    

 

16. In order to communicate well there needs to be an understanding of the other person’s 

culture.  

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

17. Communication and cultural understanding are inseparable. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

18. I believe that using literature in my English class: 

a. is fun [ ] 

b. is boring [ ] 

c. is interesting [ ]   

d. is pointless [ ] 

e. is a nice way of learning about grammar in use [ ] 

f. might be fun if the literature feels relevant to my own interests [ ] 

g. creates interesting class discussions about language use [ ] 

h. creates interesting class discussions about different genres (types of literature) [ ]   

i. creates interesting class discussions about my own culture [ ] 

j. creates interesting class discussions about other cultures [ ] 

 

19. When we use literature in class: 

a. I learn best if we combine reading/writing/discussions [ ] 

b. I enjoy it most when we work independently [ ] 

c. I enjoy it most when we work together in class [ ] 

d. I like to discuss the material from different perspectives [ ] 

e. I learn best if there is a clear structure and information about what we will do [ ] 
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20.  If given the choice, what kind of literature would you like to work with/read in class? (For 

example novels, short stories, poems, comic books, fantasy, historic, love…) 

 

 

 

 

21. How would you like to work in class with the literature of choice in question no.20? 

 

 

 

 

 

22. If given a choice would you like to use more or less literature in your English class than you 

do now? 

 

 

 

 

 

 

 

Thank you very much for participating! 
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APPENDIX 4 Teacher’s Questionnaire 

QUESTIONNAIRE (Teacher) 

Using literature to develop students’ communicative abilities and cultural understanding within 

the Swedish upper secondary school system’s English classes (English as a Foreign Language: 

EFL).  

English course: En6 [ ]                   En7 [ ]                         Teacher [ ]       

Gender: Female [ ]                         Male [ ]     

Using literature to improve students’ abilities to communicate in English 

(Please fill in one of the following boxes): 

 

1. Working with literature in class can help improve students’ word knowledge (vocabulary) and 

how to use it.  

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

2. Working with literature in class can give students good examples of how to use the language 

correctly (accurately) when they write. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

3. Working with literature in class can give students good examples of how to use the language 

correctly (accurately) when they speak. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

4. Literature can be used as a teaching tool to develop and improve students’ abilities to speak 

fluently (sv: flytande) in English.   

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]  Agree [ ]  Strongly agree [ ] 

   

5. Literature can be used as a teaching tool to develop and improve students’ abilities to write 

fluently (sv: flytande) in English. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ] Strongly agree [ ]  

 

6. When using literature to improve students’ abilities to both speak and write in English, it is 

important to have class discussions about the material.  

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 
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7. When using literature to improve students’ abilities to both speak and write in English, they 

learn best when they discuss the material in: 

a. Small groups only (2-3 people) [ ]  

b. Large groups only (< 10 people) [ ]  

c. The whole class only [ ]   

d. A combination of small groups, large groups and the whole class [ ]  

e. None of the above – they do not learn by discussing with their classmates [ ]  

 

8. Students’ attitude towards using literature to improve their abilities to communicate in English 

depends on the teacher’s enthusiasm and attitude towards the subject. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

9. If the teacher is positive towards using literature, students get more positive as well. 

Agree [ ]   Disagree [ ]  

 

10. Students enjoy reading in their spare time. 

Agree [ ]   Disagree [ ]  

 

Using literature to improve students’ cultural understanding  

(Please fill in one of the following boxes): 

11. Literature can be used as a teaching tool to develop and improve students’ understanding for 

other cultures. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

12. When using literature to improve students’ cultural understanding, it is important to have 

class discussions about the material. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

13. When using literature to improve students’ cultural understanding, they learn best when they 

discuss the material in: 

a. Small groups only (2-3 people) [ ]  

b. Large groups only (< 10 people) [ ]  

c. The whole class only [ ]   

d. A combination of small groups, large groups and the whole class [ ]  

e. None of the above – they do not learn by discussing with their classmates [ ] 
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14. Students’ attitude towards using literature to develop their understanding for other cultures 

depends on the teacher’s enthusiasm and attitude towards the subject. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

15. If the teacher shows interest for other cultures, students get more interested as well. 

Agree [ ]   Disagree [ ]    

 

16. In order to communicate well there needs to be an understanding of the other person’s 

culture.  

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

17. Communication and cultural understanding are inseparable. 

Strongly disagree [ ]   Disagree [ ]   Neither agree nor disagree [ ]   Agree [ ]  Strongly agree [ ] 

 

(Please fill in as many boxes as you feel accurate)   

18. Students believe that using literature in English class: 

a. is fun [ ] 

b. is boring [ ] 

c. is interesting [ ]   

d. is pointless [ ] 

e. is a nice way of learning about grammar in use [ ] 

f. might be fun if the literature feels relevant to their own interests [ ] 

g. creates interesting class discussions about language use [ ] 

h. creates interesting class discussions about different genres (types of literature) [ ]   

i. creates interesting class discussions about their own culture [ ] 

j. creates interesting class discussions about other cultures [ ] 

 

19. When we use literature in class: 

a. Students learn best if we combine reading/writing/discussions [ ] 

b. Students enjoy it most when they work independently [ ] 

c. Students enjoy it most when we work together in class [ ] 

d. Students like to discuss the material from different perspectives [ ] 

e. Students learn best if there is a clear structure and information about what we will do [ ] 
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20. If given the choice, what kind of literature do you think that students would like to work 

with/read in class? (For example novels, short stories, poems, comic books, fantasy, historic, 

love…) 

 

 

 

 

21. How do you think students would like to work in class with the literature of choice in 

question no.20? 

 

 

 

 

22. If given a choice would students like to use more or less literature in your English class than 

they do now? 

 

 

 

 

 

 

Thank you very much for participating! 


