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Background

» English is a global language with numerous first (L1) and second (L2) language
varieties (Jenkins, 2015)

» For international communication, cannot simply focus on one or two prestigious L1
varieties (Baker & Ishikawa, 2021; Rose & Galloway, 2019)

» Effective international communication requires positive attitudes towards diverse
accents (Baker & Ishikawa, 2021), with ability to understand/adapt to them
(Deterding 2013; Jenkins, 2000)

» Swedish pupils, like those in many other countries, often have better
comprehension and more favorable attitudes towards American and British accents
over other accents (Forsberg et al. 2019; Jeong et al. 2021)

» Lack of research on how L2 learners develop listening comprehension for varied
accents, reflecting monolingual bias in study of second language acquisition
(Ortega, 2014)
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The challenge...

» How can we encourage L2 learners to be more open to variation in English,
with more positive attitudes to a wide variety of Global English accents?

» How can we help L2 learners better understand a wide variety of Global
Englishes with limited class time?
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Addressing attitudes: Intergroup contact
theory

» Positive face-to-face contact can reduce prejudice between grou[)s (Allport, 1954;
Plett12g0r1e%/\; & Tropp, 2006), including linguistic biases (Staples et al., 2014; Kang et
al.,

» Mediated contact—exposure to an outgroup through the media—can also be
effective (White et al., 2021)

» May involve long-term, friendship-like engagement with fictional outgroup-
member characters (e.g. Schiappa et al., 2005)

» But, reading just two news stories about likable celebrities who are counter-
stereotypical outgroup members improved attitudes to an outgroup
(Ramasubramanian, 2015)

» Specific positive exemplars (i.e., specific people, not just general descriptions of
the outgroup) are easier to remember and more generalizable than general
information (Zillmann, 2002)

» Provides a lower-stakes, less anxiety-provoking context; reduced anxiety
facilitates prejudice reduction (Pettigrew & Tropp 2008)
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Addressing comprehension: High-
variability training

» Training involving hearing individual sentences from different speakers can
lead to better comprehension of sentences by a new speaker of the same
variety (Bradlow & Bent, 2003)

» Individual sentences from speakers of multiple varieties can lead to improved
comprehension of a speaker of a variety not trained (Baese-Berk et al., 2013)

» For training to work, participants need to comprehend the speech used in
training, usually through top-down application of lexical knowledge or
contextual information (Norris et al., 2003; Bradlow & Bent, 2008; Bradlow et
al., 2023)

» Does not seem to have been used with longer speech samples or applied to
help L2 learners adjust to varied accents, but L2 listeners can be aided
effectively by subtitles (Mitterer & McQueen, 2009) or by a written script of
the heard speech (Hamada & Suzuki, 2021)
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Training




The class & the training

» First-year high school intermediate-level (CEFR B1) English class in Sweden
(16- and 17-year-olds)

» Six easy-to-implement in-class lessons, approximately twenty minutes each
» Delivered over three weeks of the class

» Lessons provided both positive portrayals of Global English speakers from
varied national, linguistic, and racial backgrounds (mediated contact) and
practice understanding them (high-variability training)

» Learners also engaged in discussion of questions that related speakers’
messages to their own experience
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Principles

Positive images of multilingual speakers of multiple varieties

Meaning-focused activities, not focusing on accent or perception of each word
Low-anxiety experience: watching videos, ungraded

Support provided for pupils’ comprehension: transcripts

NOT blaming speaker’s accent or listener’s skills

vV v v v v Vv

Emphasizing importance of exposure to diverse accents & developing listening
strategies
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Speakers

Each lesson was based on one 2-5 minute YouTube clip of a different successful
multilingual Global Englishes speaker:

» Wangari Maathai (Kenyan political activist) % =

Aamir Khan (Indian actor/filmmaker) # =

Yuval Harari (Israeli author) " :

Stromae (Belgian rapper) ‘\5

Stefanie Sun (Singaporean singer) * =

vV v . v. v YV

Esther Duflo (French economist) *q =
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https://www.youtube.com/watch?v=IGMW6YWjMxw
https://www.youtube.com/watch?v=AwFaK7NbvX8
https://www.youtube.com/watch?v=OMDlfNWM1fA
https://www.youtube.com/watch?v=bYglJx3Qv0g
https://www.youtube.com/watch?v=DTl0M5KFwAY
https://www.youtube.com/watch?v=-8e__l51LIE

Lesson procedure

» Teacher briefly introduced the day’s speaker and what the clip is about, informs
pupils that they are going to engage in discussion about what the speaker says

» Pupils watched the video clip

v

Pupils in pairs/small groups very briefly talked about their understanding of the
clip (1 min)

Transcripts given to each pupil that they can mark up or make notes on
Pupils listened to the audio file with the transcript once, or twice if needed

Pupils listened to the audio file without the transcript again

vV v v VY

Pupils discussed the questions prepared based on the content only in the audio file
(can be pair/small group/or whole class discussions); teacher can decide if pupils
can also mix both Swedish and English for discussion

» Pupils watched the video clip one more time
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Discussion questions for Stromae lesson

» Stromae was inspired by his rapper friend and he himself began to write rap
songs. Do you have any friend(s) who have inspired you to do something that
you did not think about before? Have you inspired some of your friends with
what you do? Share your experiences.

» Stromae says he feels like he is a different person when he is Stromae and
when he is Paul. Do you relate to his feelings? Do you also sometimes feel
you’re a different person in different roles you have in different situations
and with different people?

» What can help you to understand Stromae even if you don’t recognize some
words? Are you already familiar with what he is talking about or is it all new?
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Testing effectiveness of our training

» Pupils in the class (N=27) and in a similar class (N=24) that didn’t do these
lessons completed brief ungraded pre- and post-tests

» Tests consisted of audio recordings of a speaker from Uganda (Speaker 1) and
another from Ukraine (Speaker 2)

» Speaker 1 was intended to be easier to understand than Speaker 2

Recordings of four unique sentences per speaker per test (i.e. 16 unique
sentences, all similar in length and style)

» Pupils in both groups were asked to type each sentence as they heard it

» After hearing all of the sentences from a speaker, they rated her on how easy
she was to understand, her accentedness, and their attitudes about the
accent
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Effects of the training
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Improved understanding
(listener intelligibility)

Transcript scores (%)

Speaker 1 Speaker 2 [ Pre-test
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90 90
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60 60
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Improved ease of understanding
(listener comprehensibility)

Comprehensibility ratings (0=not at all & 1000=completely)

Speaker 1 Speaker 2
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Improved attitudes to accent

Language-focused

Speaker 1 Speaker 2
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No change to perceptions of speaker

status
Status-related
Speaker 1 Speaker 2
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Not much effect on perception of
accentedness

Strong accent Many pronunciation errors
Speaker 1 Speaker 2 Speaker 1 Speaker 2
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900 900 900 900
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Summary

» High-variability training with naturalistic speech and scripts helped improve
L2 learners’ comprehension and ease of understanding of varieties not
featured in the training

» Mediated contact with positive exemplars contributed to improved language-
focused attitudes

» Addressing both comprehension and attitude is powerful as they positively
influence each other

» Improved attitude encourages voluntary engagement and better listening skills,
while preventing negative attitudes from hampering comprehension

» Improved comprehension supports positive attitudes by reducing cognitive
processing and improving ease of understanding

» Listening training for a wide variety of Global Englishes accents can be easily
implemented in the English classroom using limited accent samples
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Developing materials for different
varieties

» Ask the students themselves who they admire that they may have difficulty
understanding in English and find videos—can be as individual assighment

» Online search for authors, musicians, political activists, etc. from a particular
demographic that correlates with the relevant language variety, then search
YouTube for videos (or look for interviews)

» Can transcribe major points or the like rather than word-for-word (especially
if some words cannot be identified)

» While a range of varieties is good, there is no need to be exhaustive!
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What are
your ideas?

|
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Listener intelligibility &
comprehensibility statistics

Comparing for Speaker Group EM rank Standard error 95%of CI  F (1,48) p

mean
Control 20.15 2.87 [14.39, 25.92]
1 Intervention 31.20 2.69 [25.79, 36.61] 7.40
Transcript scores Control  19.99 2.87  [14.21, 25.76]
2 Intervention 31.35 2.71 [25.91, 36.77] 8.06
Control 19.54 2.84 [13.84, 25.24]
1 : 9.72
oS Intervention 31.74 2.67 [26.37, 37.12]
rating Control 20.64 2.75 [15.11, 26.18]
2 6.99

Intervention 30.76 2.69 [25.55, 35.97]

lindemann@gsu.edu




	Slide 1: Improving English learners’ attitudes and comprehension of varied accents
	Slide 2: Background
	Slide 3: The challenge…
	Slide 4: Addressing attitudes: Intergroup contact theory
	Slide 5: Addressing comprehension: High-variability training
	Slide 6: Training
	Slide 7: The class & the training
	Slide 8: Principles
	Slide 9: Speakers
	Slide 10: Lesson procedure
	Slide 11: Discussion questions for Stromae lesson
	Slide 12: Testing effectiveness of our training
	Slide 13: Effects of the training
	Slide 14: Improved understanding (listener intelligibility)
	Slide 15: Improved ease of understanding (listener comprehensibility)
	Slide 16: Improved attitudes to accent
	Slide 17: No change to perceptions of speaker status
	Slide 18: Not much effect on perception of accentedness
	Slide 19: Summary
	Slide 20: Developing materials for different varieties
	Slide 21: What are your ideas?
	Slide 22: Lesson plan with links to speakers, transcripts, & discussion questions at:
	Slide 23: References
	Slide 24: Listener intelligibility & comprehensibility statistics



